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Module Overview

“There is within and without the sound of conflict”
How do authors use figurative language or rhetoric to
advance their point of view or purpose?

Texts Unit 1: The Souls of Black Folk by W.E.B. Du Bois, Chapter 1: “Of Our Spiritual
Strivings”; “Atlanta Compromise Speech” by Booker T. Washington

Unit 2: “An Address by Elizabeth Cady Stanton”; “From the House of Yemanja”
by Audre Lorde

Number of
Lessons 42 (including Module Performance Assessment)
in Module

Introduction

In this module, students read, discuss, and analyze literary and informational texts, focusing on how
authors use word choice and rhetoric to develop ideas and advance their points of view and purposes.
The texts in this module represent varied voices, experiences, and perspectives, but are united by their
shared exploration of the effects of prejudice and oppression on identity construction. Each of the
module texts is a complex work with multiple central ideas and claims that complement the central
ideas and claims of other texts in the module. All four module texts offer rich opportunities to analyze
authorial engagement with past and present struggles against oppression, as well as how an author’s
rhetoric or word choices strengthen the power and persuasiveness of the text.

This module builds upon key protocols and routines for reading, writing, and discussion established and
developed in Module 11.1. Although these protocols are introduced in the ninth and tenth grade
modules and spiral through the first eleventh grade module of this curriculum, this module provides
sufficient support for teachers who are implementing these routines for the first time.

Module 11.2 is comprised of two units referred to as Unit 11.2.1 and Unit 11.2.2. In Unit 11.2.1, students
analyze “Of Our Spiritual Strivings,” the first chapter of W.E.B. Du Bois’s The Souls of Black Folk, followed
by Booker T. Washington’s “Atlanta Compromise Speech.” Student analysis focuses on how each author
uses rhetoric to strengthen and develop his argument about the role of African Americans in post-
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Emancipation America. Read side by side, these texts offer students the opportunities to analyze the
diverse ways in which rhetorical strategies contribute to persuasive writing, and to strengthen their own
informative/explanatory writing skills as they consider how Washington and Du Bois develop strong

arguments.

In Unit 11.2.2, students broaden their exploration of struggles against oppression in America to include
issues of gender and sexism. Students read and analyze “An Address by Elizabeth Cady Stanton,” a
foundational speech in the women’s rights movement, in which Cady Stanton argues for women’s right
to vote. Student analysis focuses on determining Cady Stanton’s point of view and purpose, and
analyzing how her style and content contribute to the power and persuasiveness of the text. Students
conclude this module with an analysis of the role of imagery and figurative language in Audre Lorde’s
contemporary poem, “From the House of Yemanja.” Although a departure in form from the other
module texts, Lorde’s exploration of how a daughter’s identity is influenced by her complex relationship
with her mother forms an intersection between the complex dynamics of race and gender that pervade

the nuanced arguments in this module.

In the End-of-Unit Assessment for 11.2.2, students are given the opportunity to place the module texts
in conversation with each other, as they compare the approaches of two authors of their choosing in
developing a similar or related central idea. The assessments throughout this module scaffold to the
Module Performance Assessment, in which students develop and present a claim about how a new text,
Sherman Alexie’s poem “How to Write the Great American Indian Novel,” relates to at least two of the

texts they have analyzed in this module.

Literacy Skills & Habits

e Read closely for textual details

e Annotate texts to support comprehension and analysis

e Delineate evidence and reasoning in an argument

o Engage in productive evidence-based discussions about text

o Determine meaning of unknown vocabulary from context

e Independently preview text in preparation for supported analysis

e Paraphrase and quote relevant evidence from a text

e Practice key informative/explanatory writing skills

e Collect and organize evidence from texts to support analysis in writing

e Track rhetoric and how it advances the author’s purpose or point of view in the text

e Track ideas and their refinement or development over the course of the text
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e Generate and respond to questions in scholarly discourse

English Language Arts Outcomes

Yearlong Target Standards

These standards embody the pedagogical shifts required by the Common Core State Standards and will
be a strong focus in every English Language Arts module and unit in grades 9-12.

CCS Standards: Reading—Literature
RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text, including determining where the

text leaves matters uncertain.

RL.11-12.4 Determine the meaning of words and phrases as they are used in the text, including
figurative and connotative meanings; analyze the impact of specific word choices on
meaning and tone, including words with multiple meanings or language that is particularly
fresh, engaging, or beautiful. (Include Shakespeare as well as other authors.)

RL.11-12.10 | By the end of grade 11, read and comprehend literature, including stories, dramas,
and poems, in the grades 11-CCR text complexity band proficiently, with scaffolding
as needed at the high end of the range.

CCS Standards: Reading—Informational Text

RI.11-12.1.a3 | Cite strong and thorough textual evidence to support analysis of what the text says
explicitly as well as inferences drawn from the text, including determining where the
text leaves matters uncertain.

a. Develop factual, interpretive, and evaluative questions for further exploration of

the topic(s).

RI.11-12.4 Determine the meaning of words and phrases as they are used in a text, including
figurative, connotative, and technical meanings; analyze how an author uses and
refines the meaning of a key term or terms over the course of a text (e.g., how
Madison defines faction in Federalist No. 10).

RI.11-12.10 | Bythe end of grade 11, read and comprehend literary nonfiction in the grades 11-
CCR text complexity band proficiently, with scaffolding as needed at the high end of

the range.
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CCS Standards: Writing

W.11-12.9.a,
b

Draw evidence from literary or informational texts to support analysis, reflection, and

research.

a. Apply grades 11-12 Reading standards to literature (e.g., “Demonstrate
knowledge of eighteenth-, nineteenth- and early-twentieth-century foundational
works of American literature, including how two or more texts from the same
period treat similar themes or topics”).

b. Apply grades 11-12 Reading standards to literary nonfiction (e.g., “Delineate and
evaluate the reasoning in seminal U.S. texts, including the application of
constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court
Case majority opinions and dissents] and the premises, purposes, and arguments
in works of public advocacy [e.g., The Federalist, presidential addresses]”).

W.11-12.10

SL.11-12.1

CCS Standards: Speaking & Listening

CCS Standards: Language

Write routinely over extended time frames (time for research, refiection, and
revision) and shorter time frames (a single sitting or a day or two) for a range of tasks,
purposes, and audiences.

Initiate and participate effectively in a range of collaborative discussions (one-on-one,
in groups, and teacher-led) with diverse partners on grades 11-12 topics, texts, and
issues, building on others’ ideas and expressing their own clearly and persuasively.

1.11-12.4.a- | Determine or clarify the meaning of unknown and multiple-meaning words and phrases
d based on grades 11-12 reading and content, choosing flexibly from a range of strategies.

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s
position or function in a sentence) as a clue to the meaning of a word or phrase.

b. Identify and correctly use patterns of word changes that indicate different
meanings or parts of speech (e.g., conceive, conception, conceivable).

c. Consult general and specialized reference materials (e.g., dictionaries, glossaries,
thesauruses), both print and digital, to find the pronunciation of a word or
determine or clarify its precise meaning, its part of speech, its etymology, or its
standard usage.

d. Verify the preliminary determination of the meaning of a word or phrase (e.g., by
checking the inferred meaning in context or in a dictionary).
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Module-Specific Assessed Standards

These standards will be the specific focus of instruction and assessment, based on the texts studied and

proficiencies developed in this module.

College and Career Readiness Anchor Standards for Reading

CCRA.R.8 Delineate and evaluate the argument and specific claims in a text, including the
validity of the reasoning as well as the relevance and sufficiency of the evidence.

CCRA.R.9 Analyze how two or more texts address similar themes or topics in order to build
knowledge or to compare the approaches the authors take.

CCS Standards: Reading—Literature

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their
development over the course of the text, including how they interact and build on
one another to produce a complex account; provide an objective summary of the
text.

RL.11-12.4 Determine the meaning of words and phrases as they are used in the text, including
figurative and connotative meanings; analyze the impact of specific word choices on
meaning and tone, including words with multiple meanings or language that is
particularly fresh, engaging, or beautiful. (Include Shakespeare as well as other

authors.)
CCS Standards: Reading—Informational Text

RI.11-12.2 Determine two or more central ideas of a text and analyze their development over
the course of the text, including how they interact and build on one another to
provide a complex analysis; provide an objective summary of the text.

RI.11-12.3 Analyze a complex set of ideas or sequence of events and explain how specific
individuals, ideas, or events interact and develop over the course of the text.

RI.11-12.4 Determine the meaning of words and phrases as they are used in a text, including
figurative, connotative, and technical meanings; analyze how an author uses and
refines the meaning of a key term or terms over the course of a text (e.g., how
Madison defines faction in Federalist No. 10).

RI.11-12.6 Determine an author’s point of view or purpose in a text in which the rhetoric is
particularly effective, analyzing how style and content contribute to the power,
persuasiveness, or beauty of the text.

CCS Standards: Writing

W.11-12.2.a- | Write informative/explanatory texts to examine and convey complex ideas, concepts,
f and information clearly and accurately through the effective selection, organization,

and analysis of content.
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a. Introduce a topic; organize complex ideas, concepts, and information so that each
new element builds on that which precedes it to create a unified whole; include
formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when
useful to aiding comprehension.

b. Develop the topic thoroughly by selecting the most significant and relevant facts,
extended definitions, concrete details, quotations, or other information and
examples appropriate to the audience’s knowledge of the topic.

c. Use appropriate and varied transitions and syntax to link the major sections of the
text, create cohesion, and clarify the relationships among complex ideas and
concepts.

d. Use precise language, domain-specific vocabulary, and techniques such as
metaphor, simile, and analogy to manage the complexity of the topic.

e. Establish and maintain a formal style and objective tone while attending to the
norms and conventions of the discipline in which they are writing.

f. Provide a concluding statement or section that follows from and supports the
information or explanation presented (e.g., articulating implications or the
significance of the topic).

W.11-12.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or
trying a new approach, focusing on addressing what is most significant for a specific

purpose and audience.

CCS Standards: Speaking & Listening

SL.11-12.1a, Initiate and participate effectively in a range of collaborative discussions (one-on-one,
o in groups, and teacher-led) with diverse partners on grades 11-12 topics, texts, and
issues, building on others' ideas and expressing their own clearly and persuasively.

a. Come to discussions prepared, having read and researched material under study;
explicitly draw on that preparation by referring to evidence from texts and other
research on the topic or issue to stimulate a thoughtful, well-reasoned exchange
of ideas.

c. Propel conversations by posing and responding to questions that probe reasoning
and evidence; ensure a hearing for a full range of positions on a topic or issue;
clarify, verify, or challenge ideas and conclusions; and promote divergent and

creative perspectives.

CCS Standards: Language

L.11-12.1 Demonstrate command of the conventions of standard English grammar and usage

when writing or speaking.

L.11-12.2 Demonstrate command of the conventions of standard English capitalization,
punctuation, and spelling when writing.

D Bhidenrs Thae Wonieat
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L.11-12.5.a Demonstrate understanding of figurative language, word relationships, and nuances

in word meanings.

a. Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their
role in the text.

Addressed Standards

These standards will be addressed at the unit or module level, and may be considered in assessment,
but will not be the focus of extended instruction in this module.

College and Career Readiness Anchor Standards for Reading

CCS Standards: Reading — Literature

CCS Standards: Reading — Informational Text
None.

CCS Standards: Writing

W.11-12.4 | Produce clear and coherent writing in which the development, organization, and style

are appropriate to task, purpose, and audience.

W.11- Draw evidence from literary or informational texts to support analysis, reflection, and

12.9.3,b research.

a. Apply grades 11-12 Reading standards to literature (e.g., "Demonstrate knowledge
of eighteenth-, nineteenth- and early-twentieth-century foundational works of
American literature, including how two or more texts from the same period treat
similar themes or topics").

b. Apply grades 11-12 Reading standards to literary nonfiction (e.g., "Delineate and
evaluate the reasoning in seminal U.S. texts, including the application of
constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court
Case majority opinions and dissents] and the premises, purposes, and arguments
in works of public advocacy [e.g., The Federalist, presidential addresses]").

CCS Standards: Speaking & Listening

SL.11-12.3 Evaluate a speaker's point of view, reasoning, and use of evidence and rhetoric,
assessing the stance, premises, links among ideas, word choice, points of emphasis, and

tone used.

P
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CCS Standards: Language

L.11-12.3.a | Apply knowledge of language to understand how language functions in different

contexts, to make effective choices for meaning or style, and to comprehend more fully

when reading or listening.

a. Vary syntax for effect, consulting references (e.g., Tufte's Artful Sentences) for
guidance as needed; apply an understanding of syntax to the study of complex texts

when reading.

L.11- Determine or clarify the meaning of unknown and multiple-meaning words and phrases
124.3,b based on grades 11-12 reading and content, choosing flexibly from a range of
strategies.

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word's
position or function in a sentence) as a clue to the meaning of a word or phrase.

b. Identify and correctly use patterns of word changes that indicate different
meanings or parts of speech (e.g., conceive, conception, conceivable).
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Module Performance Assessment

In this two-day performance task, students develop and present a claim in response to the following

prompt:

Develop and present a claim about how Sherman Alexie’s poem “How to Write the Great American
Indian Novel” relates to central ideas and/or points of view developed in at least two of the four
texts in this module. Support your claim with evidence and reasoning.

Students reread and annotate Sherman Alexie’s “How to Write the Great American Indian Novel,”
considering how the poem relates to the other module texts. Next, students review their notes,
annotations, and any tracking tools associated with the four texts that they analyzed in this module,
paying particular attention to statements they have made about how the author of each text
develops central ideas and advances his or her point of view. Finally, students prepare for the
evidence-based discussion in the next lesson by developing several claims about how “How to Write
the Great American Indian Novel” is related to at least two of the other module texts.

Lesson 2

Students form pairs, and collaboratively refine the claims and supporting evidence about which they
are most unsure, selecting more relevant evidence if necessary. Students form groups of 3-4 and
engage in an evidence evidence-based discussion, in which each student shares at least one claim
about how Alexie’s “How to Write the Great American Indian Novel” relates to a central idea or point
of view in two of the other module texts, using multiple pieces of text evidence for support. Other
students assess the presenter using their 11.2 Performance Assessment Text Analysis Rubric and
Checklist. After each presentation, group members engage the student presenter in discussion about
the presenter’s claims and evidence using their own claims and evidence as entry points. At the end
of class, all students assess their own presentations using the 11.2 Text Analysis Rubric and Checklist.

_
/—\
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Unit 1: “He began to have a dim feeling that, to attain his place in the world, he must be himself, and

not another.”

Du Bois, W.E.B. “Of Our Spiritual Strivings.” The Souls of Black Folk. 1903.

Washington, Booker T. “Atlanta Compromise Speech.” 1895.

Lorde, Audre. “From the House of Yemanja.” 1997. http://www.poetryfoundation.org/poem/171286.

Unit 2: “)am / the sun and moon and forever hungry”

Performance Assessment

Cady Stanton, Elizabeth. “An Address by Elizabeth Cady Stanton.” 1848.

Alexie, Sherman. “How to Write the Great American Indian Novel.” 1996.
http://www.poetryfoundation.org/poem/237270.

Module-at-a-Glance Calendar

Lessons

in the
Unit

Literacy Skills and Habits

NYS P12
Assessed and
Addressed

Assessments

The Souls of 26
Black Folk by
W.E.B. Du Bois,
Chapter 1: “Of
Our Spiritual
Strivings”

“Atlanta
Compromise
Speech” by
Booker T.
Washington

Read closely for textual
details

Annotate texts to
support comprehension
and analysis

Track rhetoric and
analyze its impact on
the text

Compare authors’
arguments

Engage in productive
evidence-based
discussions about text

CCRA.R.8
CCRA.R.9
RL11-12.2
RI.11-12.3
RI.11-12.4
RI.11-12.6
W.11-12.2.3,
b,¢cd,f
W.11-12.4
W.11-12.5
W.11-12.9.b
SL.11-12.1.a,c

Mid-Unit:
Students write a multi-
paragraph response to
the following prompt:
Identify a central idea in
"Of Our Spiritual
Strivings" and analyze
how Du Bois uses
figurative language or
rhetoric to develop this
central idea.
End-of-Unit:

Students write a multi-
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Collect and organize
evidence from texts to
support analysis in
writing

Independently preview
text in preparation for
supported analysis

Paraphrase and quote
relevant evidence from
atext

Practice key skills from
targeted writing
standards

L.11-12.1
L.11-12.2
L11-12.3.a
L.11-12.4.3,b
L.11-12.5.a

paragraph essay in
response to the
following prompt:
Consider Du Bois’s “Of
Our Spiritual Strivings”
and Washington's
“Atlanta Compromise
Speech.” Analyze how
each author uses
rhetoric to advance his
point of view, and
consider how each
author’s use of rhetoric
contributes to the
power or

“persuasiveness of the

text.

“From the 14
House of

Yemanja” by
Audre Lorde

“An Address by
Elizabeth Cady
Stanton”

Read closely for textual
details

Annotate texts to
support comprehension
and analysis

Delineate evidence and
reasoning in an
argument

Engage in productive
evidence-based
conversations about
text

Determine meaning of
unknown vocabulary

Independently preview
text in preparation for
supported analysis

Paraphrase and quote
relevant evidence from

CCRA.R.8
CCRA.R.9
RL.11-12.2
RL.11-12.4
RI.11-12.2
RI.11-12.3
RI.11-12.6
W.11-12.2.a-f
w.11-12.4
W.11-12.5
W.11-12.9.3,b
SL.11-12.1.a
SL.11-12.3
L.11-12.1
L.11-12.2
L.11-12.4.a
L.11-12.5.a

End-of-Unit:

Students write a multi-
paragraph essay
responding to the
following prompt:
Consider a central idea
in Lorde’s “From the
House of Yemanja” or
“An Address by
Elizabeth Cady Stanton.”
Identify a related or
similar central idea in
either Du Bois’s “Of Our
Spiritual Strivings” from
The Souls of Black Folk
or Washington'’s
“Atlanta Compromise
Speech” and compare
the approaches the
authors take in
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NJSLS ELA & Literacy Curriculum
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a text

Practice key
informative/explanatory
writing skills

Track rhetoric and how
it advances the author’s
purpose or point of view
in the text

Track ideas and their
refinement or
development over the
course of the text

developing a similar or
related central idea.
Discuss how each
author uses at least one
of the following to
develop the related or
similar central idea:
word choice, rhetoric,
point of view, or
purpose.
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NJSLS ELA & Literacy Curriculum Grade 11¢ Module 2 ¢ Performance Assessment

11.2 Performance Assessment

Introduction

In this Performance Assessment, students develop a claim about how a new text, Sherman Alexie’s poem
“How to Write the Great American Indian Novel,” relates to at least two of the texts they have analyzed
in this module. This assessment provides students with the opportunity to practice the speaking and
listening skills they have developed throughout this module as they demonstrate their learning by
presenting their claim to a small group and then engaging in an evidence-based, student-facilitated,
small-group discussion. Students prepare for this discussion by reviewing their completed Ideas Tracking
Tools, Rhetorical Impact Tracking Tools, and notes and annotations. They will synthesize their thinking
about the development of ideas, point of view, and purpose across all four module texts in relation to
Alexie’s poem, in order to develop and support a claim with reasoning and evidence.

Detailed instructions for the two-lesson assessment follow the prompt. Each lesson is likely to last one
class period. However, timing may vary depending on the scaffolding necessary to address student needs.

This Performance Assessment is evaluated using the relevant portions of the 11.2 Performance
Assessment Text-Analysis Rubric and Checklist.

Standards

' Asses_séﬁ St_andart_i(s_)-

CCRA.R.9 Analyze how two or more texts address similar themes or topics in order to build

knowledge or to compare the approaches the authors take.

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their
development over the course of the text, including how they interact and build on
one another to produce a complex account; provide an objective summary of the

text.

RL.11-12.6 Analyze a case in which grasping point of view requires distinguishing what is directly
stated in a text from what is really meant (e.g., satire, sarcasm, irony, or

understatement).
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Assessed Standard(s) ]

RI.11-12.2

Determine two or more central ideas of a text and analyze their development over
the course of the text, including how they interact and build on one another to
provide a complex analysis; provide an objective summary of the text.

RI.11-12.6

Determine an author’s point of view or purpose in a text in which the rhetoric is
particularly effective, analyzing how style and content contribute to the power,
persuasiveness, or beauty of the text.

SL.11-
12.1.a,c,d

Initiate and participate effectively in a range of collaborative discussions (one-on-one,
in groups, and teacher-led) with diverse partners on grades 11-12 topics, texts, and
issues, building on others’ ideas and expressing their own clearly and persuasively.

a. Come to discussions prepared, having read and researched material under study;
explicitly draw on that preparation by referring to evidence from texts and other
research on the topic or issue to stimulate a thoughtful, well-reasoned exchange
of ideas.

c. Propel conversations by posing and responding to questions that probe reasoning
and evidence; ensure a hearing for a full range of positions on a topic or issue;
clarify, verify, or challenge ideas and conclusions; and promote divergent and
creative perspectives.

d. Respond thoughtfully to diverse perspectives; synthesize comments, claims, and
evidence made on all sides of an issue; resolve contradictions when possible; and
determine what additional information or research is required to deepen the
investigation or complete the task.

L.11-12.1

Demonstrate command of the conventions of standard English grammar and usage
when writing or speaking.

SL.11-12.3

Addressed St_andard(s)

Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric,
assessing the stance, premises, links among ideas, word choice, points of emphasis,
and tone used.
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Over the course of this module, you have read Elizabeth Cady Stanton’s “An Address by Elizabeth Cady
Stanton,” Audre Lorde’s poem “From the House of Yemanja,” W.E.B. Du Bois’s “Of Our Spiritual
Strivings,” and Booker T. Washington’s “Atlanta Compromise Speech.” For this assessment, draw upon
your analysis of these texts in order to develop and present a claim in a student-facilitated, small-group
discussion to the following prompt:

Develop and present a claim about how Sherman Alexie’s poem “How to Write the Great American
Indian Novel” relates to central ideas and/or points of view developed in at least two of the four
texts in this module. Support your claim with evidence and reasoning.

In order to answer the prompt, review the texts as well as your notes, annotations, and any tracking
tools from this module, including statements you have made about how the author of each text
develops central ideas and advances his or her point of view. Identify two module texts to analyze in
relation to Sherman Alexie’s poem “How to Write the Great American Indian Novel,” and develop a
claim about how Alexie’s poem relates to these texts. Next, gather the most significant and relevant
textual evidence to support your claim. Draw upon this preparation to synthesize and present the
evidence and reasoning that support your claim to your small group. Be ready to clarify your position
and respond thoughtfully to the challenges, questions, and perspectives of others in the student-
facilitated, small-group discussion that follows each presentation.

High Performance Response

! High Performance Response(s)

A High Performance Response should:

e Present a claim about how Sherman Alexie’s poem relates to the central ideas and/or points of
view developed in at least two other module texts (e.g., Sherman Alexie’s poem “How to Write
the Great American Indian Novel” relates to the idea of double-consciousness that Du Bois
develops in “Of Our Spiritual Strivings,” and the idea of dual identity that Lorde develops in
“From the House of Yemanja”).

e Support this claim with reasoning and evidence (see examples below).
A High Performance Response may include the following evidence:

e In “Of Our Spiritual Strivings,” Du Bois develops the idea that African American identity is
shaped by the experience of double-consciousness, which he describes as a feeling of
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| High Performance Response(s)
“twoness, —an American, a Negro; two souls, two thoughts, two unreconciled strivings” (par.

3). Du Bois explains that African Americans experience double-consciousness because they are
forced to see themselves through “the eyes of others, or measure [their] soul by the tape of a
world that looks on in amused contempt and pity” (par. 3). Alexie’s poem relates to Du Bois’s
idea of double-consciousness because it offers another example of how antagonistic race
relations in America influence identity.

e In “How to Write the Great American Indian Novel,” Sherman Alexie paints a picture of
American-indian identity through his description of the characters that must be in the “great
American Indian novel.” However, the images that Alexie uses to describe this identity are
images of American Indians as seen solely through the eyes, or stereotypes, of the white world,
as is evidenced by the fact that Indians in the poem are only described in relation to the “white
man” (lines 6, 8, 10, 30, 34) and “white woman,” (lines 22, 32, 33), and the Indian “hero” is
“half white” (line 3). As in-Du Bois’s description of double- consciousness, it is-clear that these
images are reflected from the viewpoint of a world that does not respect or understand
American Indians. Alexie’s repetition of “tragic” in his description of American Indian
“features” and “food” (Alexie, lines 1-2) relates to Du Bois’s idea of a white world that looks on
African Americans with “pity” (Du Bois, par. 3), because it suggests a view of American Indians
as inferior or inadequate.

e In her poem “From the House of Yemanja,” Audre Lorde develops the idea of the speaker’s
dual identity through the contrasting imagery “l am the sun and moon” (lines 9, 31-32). Lorde
uses similar light and dark imagery to describe how the speaker experiences her dual identity
as a struggle; she “bear[s] two women upon [her] back,” a “dark and rich” mother “hidden in
the ivory hungers of the other / mother” (lines 11-14). The speaker’s struggle to bear her own
dual identity that she inherits from her mother can be understood as a description of how one
woman experiences Du Bois’s idea of double-consciousness.

e Sherman Alexie crafts similar images of dual identity in his poem when he explains that “White
people must carry an Indian deep inside themselves” (lines 27—-28) and “An Indian man can be
hidden inside a white woman” {line 33). Both Alexie and Lorde describe a body in which the
identity that is not “white” (Alexie, line 4) or “pale” (Lorde, line 15), that is “hidden” within or
incorporated by the white body. Although both poems share this image, each author develops
a different idea about the end result of this conflict. In “From the House of Yemanja,” the
speaker believes that two parts of her identity, “day and night,” cannot be “one” (lines 34, 36).
Despite the conflict between the “dark” and “pale” parts of herself, these elements remain
alive and whole in the speaker’s identity. Alexie concludes his poem with the disturbing image
that “In the Great American Indian novel, when it is finally written, / all of the white people will
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_ High Performance Response(s)
be Indians and all of the Indians will be ghosts.” This image develops the idea that American
Indian identity cannot survive when it is appropriated or taken over by the white world.
Alexie’s poem offers a different image of the effects of double-consciousness and dual identity,
one which ends in the erasure of American-Indian people and culture.

' Standard-Specific Demands of the Performance' Assessment

This Module Performance Assessment requires students to meet numerous demands required by the
ELA/Literacy Standards for grades 11-12.

Students engage deeply with the four focus texts of this module and their analysis and comparison of
how each author uses rhetoric and word choice to develop and refine their points of view, purpose,
and central ideas. This provides a solid foundation for the demands of this assessment, in which
students must place a new text in conversation with familiar texts in order to develop a claim.

This assessment requires that students analyze the development and interaction of central ideas
(RI/RL.11-12.2) as well as an author’s point of view and purpose (RI/RL.11-12.6) in informational texts
and fiction in the grades 11-12 text complexity band. Students must be able to draw upon this analysis
as they consider how multiple texts address similar themes or topics in order to build their
understanding of these topics and ideas, or to compare the approaches the authors take (CCRA.R.9).
The speaking and listening-component of this-assessment requires that students-present their claims
clearly and persuasively in an evidence-based, student-facilitated, small group discussion (SL.11-12.1),
demonstrating command of the conventions of standard English grammar and usage (L.11-12.1). In
order to do this, students must come to this discussion prepared, having analyzed and reviewed the
module texts and their related notes and annotations (SL.11-12.1.a). Students must explicitly draw
upon this preparation by referring to evidence from these texts to support their claims, and
encouraging a thoughtful and well-reasoned exchange of ideas (SL.11-12.1.c). In the student-
facilitated, small-group discussion that follows each student’s presentation of their claims and
evidence, students must respond thoughtfully to diverse perspectives; synthesize comments, claims,
and evidence made on all sides of the issue; resolve contradictions when possible; and determine what
additional evidence is required to strengthen their claim (SL.11-12.1.d).

This assessment requires that students not only present and engage in a dialogue about their own
claims, but also engage critically with the claims of others. Students informally evaluate their peers’
points of view, reasoning, and use of evidence, assessing the links among ideas in the context of
discussion using the 11.2 Performance Assessment Text Analysis Rubric and Checklist. Students also
assess their own presentations in accordance with the 11.2 Performance Assessment Text Analysis
Rubric and Checklist.
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Students select two of the four texts they read in this module. Students use their notes, annotations,
and tools to prepare a five-minute presentation in which they make a claim about how the central
ideas or point of view of the two texts relate to Alexie’s poem, selecting and organizing relevant and
significant textual evidence to refine and support their claims. The presenting student then facilitates
an evidence-based, student-facilitated, small-group discussion that gives all students an opportunity to
demonstrate their speaking and listening skills. During their own presentation and the small-group
discussions that follows each students’ presentation, students express their own ideas clearly and
persuasively, and propel conversation by responding to and evaluating the claims and reasoning of
others.

Students then informally assess their own presentations and the presentations of other students in
their group, using 11.2 Performance Assessment Text Analysis Rubric and Checklist.

Post and explain the Performance Assessment prompt for student reference. Instruct students to take
out their annotated copies of “How to Write the Great American Indian Novel,” and reread and
annotate the text while considering how the poem relates to the other module texts.

@ Students read “How to Write the Great American Indian Novel,” and annotate the text for central
ideasin 11.2.2 Lesson 14.

Next, instruct students to review their notes, annotations, and any tracking tools associated with the
four texts that they analyzed in this module, paying particular attention to statements they have made
about how the author of each text develops central ideas and advances his or her point of view.

Instruct students to prepare for the evidence-based discussion by developing several claims about how
the new poem is related to at least two of the other module texts. Instruct students to support their
claims using key evidence from Alexie’s poem and two module texts of their choice.

For homework, instruct students to continue to develop or refine their claims and select the most

significant and relevant supporting evidence for their claim.

Instruct students to form pairs to share the claims and supporting evidence about which they are most
unsure. Students work in their pairs to collaboratively refine the claims in question, selecting more

relevant evidence if necessary.
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Instruct students to prepare their notes and annotated texts for the discussion. Distribute copies of the
11.2 Performance Assessment Text Analysis Rubric and Checklist. Explain that students will use this
rubric to informally assess their group members’ participation in and contributions to the discussion, as
well as to assess their own presentations. Transition students into several small groups of 3—4 for
evidence-based discussion. The discussion should proceed as follows:

1. Eachstudent shares at least one claim about how Alexie’s “How to Write the Great American
Indian Novel” relates to a central idea and/or point of view in two of the other module texts, using
multiple pieces of text evidence for support. Other students assess the presenter using their 11.2
Performance Assessment Text Analysis Rubric and Checklist. These assessments will be handed in
to the teacher at the end of class.

@ Students are familiar with this form of peer assessment, as they assessed their peers’ speaking and
listening skills in the discussion in 11.2.1 Lesson 24.

2. Other students engage the student presenter in discussion about the presenter’s claims and
evidence using their own claims and evidence as entry points.

3. Provide the following guiding questions for the student discussion groups once each student has
presented:

e |s each claim fully supported by text evidence? Why or why not?
e What additional evidence could support the claims made?
e  What other claims could be made about how the poem and any of the module texts are

related?

@ Circulate during the small group discussion, using the 11.2 Performance Assessment Text Analysis

Rubric and Checklist to assess student discussion.

At the end of class, all students assess their own presentations using their 11.2 Text Analysis Rubric and
Checklist. Students hand in their self assessments at the end of class.
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11.2 Module Performance Assessment

Text-Based Response

Your Task: Based on your reading of Elizabeth Cady Stanton’s “An Address by Elizabeth Cady Stanton,”
Audre Lorde’s poem “From the House of Yemanja,” W.E.B. Du Bois’s “Of Our Spiritual Strivings,” Booker
T. Washington’s “Atlanta Compromise Speech,” and Sherman Alexie’s “How to Write the Great
American Indian Novel,” prepare a presentation in response to the following prompt:

Develop and present a claim about how Sherman Alexie’s poem “How to Write the Great American
Indian Novel” relates to central ideas and/or points of view developed in at least two of the four
texts in this module. Support your claim with evidence and reasoning.

Your response will be assessed using the relevant portions of the 11.2 Performance Assessment Text
Analysis Rubric and Checklist.

Guidelines
Be sure to:
e (Closely read the prompt
e Develop a claim that responds directly to all parts of the prompt
e Organize your claims and evidence
e Cite strong and thorough textual evidence to support your analysis

CCSS: CCRA.R.9, RI.11-2.2, RL.11-12.2, RI.11-12.6, RL.11-12.6, SL.11-12.1.3, ¢, d, L.11-12.1
Commentary on the Task:

This task measures CCRA.R.9 because it demands that students:

e Analyze how two or more texts address similar themes or topics in order to build knowledge or compare
the approaches the authors take.

This task measures RI.11-12.2 because it demands that students:

e Determine two or more central ideas of a text and analyze their development over the course of the text,
including how they interact and build on one another to provide a complex analysis and provide an
objective summary of the text.

This task measures RL.11-12.2 because it demands that students:

e Determine two or more themes or central ideas of a text and analyze their development over the course
of the text, including how they interact and build on one another to produce a complex account and
provide an objective summary of the text.
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This task measures Rl.11-12.6 because it demands that students:

Determine an author’s point of view or purpose in a text in which the rhetoric is particularly effective,
analyzing how style and content contribute to the power, persuasiveness, or beauty of the text.

This task measures RL.11-12.6 because it demands that students:

Analyze a case in which grasping a point of view requires distinguishing what is directly stated in a text
from what is really meant (e.g., satire, sarcasm, irony, or understatement).

This task measures SL.11-12.1.a, ¢, d because it demands that students:

Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grades 11-12 topics, texts, and issues, building on others’ ideas and
expressing their own clearly and persuasively.

Come to discussion prepared, having read and researched material under study; explicitly draw on that
preparation by referring to evidence from texts and other research on the topic or issue to stimulate a
thoughtful, well-reasoned exchange of ideas.

Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a
hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions;
and promote divergent and creative perspectives.

Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made on all
sides of an issue; resolve contradictions when possible; and determine what additional information or
research is required to deepen the investigation or complete the task.

This task measures L.11-12.1 because it demands that students:

e Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
File: 11.2 Performance Assessment Date: 9/12/2014 A% —
Classroom Use: Startin 2T o

: g9/2014 == B, W aesvenipe)
& 2014 Public Consulting Group. This work is ficensed under a 9 ” I I ” | engage ny
Creattve Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License PUBLIC ¢ ONsULTING

http:

craati

mmons.org/licanses/by-ne-saf3.0, CROU

25




>:wmmmnm
[Sm =g |
¥S=DON =49 @

ot

ASU2D)T pa)iodur] ' AYIY2IDYS-{DDISWWOIUON-UOBNGIIIY SUOWWOD 3ANDRLD

£ 13pun pasuadiy st yjom siyy “dnolo BUIYNSUOD Jand yT07 O

+107/6 Sunlels :asn wooissed

T07/2T/6 19180 ILUSWSSASSY 22UBLIIOLSY Z'TT 3|14

"1X91

e Jo Ayewnwins aa8lgns Jo ‘81eINd3RU|
‘Ayi3ua| e apinoud (Asessedau uaym)
{Jayjoue auo uo p|INg pue Joei3U|

Seapl [eJuad 3y} moy jo sajdwexa
W3IDINSUl pUR JURAS|S I 10 sajdwexs
OU 9pIAOId "I1X8] B JO SEIpI |RIIUI 3y}
aulwIa1ap Aj91RINdJRUI IO 1X3) B JO Seap]
|BJIUSD OM] 1SED| 1B SUIWIDISP O} |IB4

"1X31 e Jo Arewwins aAndafqo
1BYMIWOS pue a1einaoe Ajjented

e apinoud (Alessaoau uaym) ‘1ayjoue
SUO UO p{Ing pue 1oeI31U| SESP] |BI1IUSD
3Y1 Moy Jo so|dwiexa Juaidyynsul

1nq eAs|as Suipinosd Aq yusawdojaaap
19y azAjeue AjpA[1034)aul pue

1X91 B JO SEap! |enuad OM] aujwialaqg

1x91 e Jo Alewwins aAnRaalqo ajeindoe

ue apiaoad (Alessadau uaym) {syjoue
3UO UO p|INg PUE 19BJ3IUI SESP]| |BIIUID
ay1 moy Jo sajdwexa juadiyns pue
1ueAajas Buipinoid Aq awdojanap 1layy
9zAjeue Aj21BINJOR pue X3} B JO seapl
|RJ1UBD 210W 10 OM] SUIWISBP A|9)}BINIDY

'1%3) e Jo Alewwins aAnalqo ajelndoe
pue 3s1u0d e 3piroid (AJesSadau usaym)
{13Y10UB BUO UO p|INg pue }deIA}UI SBAP]

|eJ1U3D aYy Moy Jo sajdwexa JualdYns

pue as1d91d Suipinoid Aq Juawdoasp
119Y) azAjeue A[jny||13s pue 1Xa} e Jo seapl
|BJ1USD 3I0W 10 OM] BuUIWIRIBp Alas1oald

"1Xa1 9y1 Jo Asewwins

aandalqo ue apinoid !sisAjeue xajdwod
e apinoid 03 18YI0UE SUO UO pjing pue
10e191ul ASY) moy Buipnpuy ‘xa3 ay)
40 251N02 3Y) JaA0 JuawidolaA3p 118y
9zA|BUE puPR 1X%3) B JO SEap] [eNUID

10 S3WaY) 2JoW JO OM] 3UlUIIRIAQ]

TTT-TT 1Y AdRIaUT-¥13°S5DD
TTT-TT 1Y AdeIan1-y13'S500

%31 e 4o Alewwins aA133{qo

ue sapiaoud {Jayjoue auo uo pjng
pue 1oes33ul Ay moy Suipnjdul xa3
Y3 Jo 35103 3Y) JaA0 JuIwdo|anap
112y} sazAjeue pue 1x3} e Jo seap]
{BJ3U3D J10W 10 OM] SBUIWLIAIP
osuodsas ayy Yolym o} Juaxa ayj

sisAjeuy pue Juajuo)

'$21d0] 10 SaWaY) JB|IWIS SS3IPPE S1X3)
30w 10 oM} Moy azAjeue Aja1e1n20RU|

*sa1doy 10 ssway)
1B|IWIS SSAIPP R S1%91 910W IO OM) MOY
azA|eue ApAndayaul Jo Ajienbapeu)

's21d0] 10 S3WIBY} Je|IWis SS3IppE
S1X21 2JO0W 10 0M] Moy SzA|eue Aj21RINJ0Y

's21d0} 10 S3WaY} IB[ILIS SSIPPER
SIX9] 2J0W JO OM] MOy AZA[BUR A)INY|{INS

‘e
sioyine ay) saydeoidde ayy asedwod
0} 10 33paMmowy p|ing 0} 18p10

u) s21do} 10 sawsY) Jejiuls ssaIppe
S1X3) 210W 10 OM] MOY dzZA|euy

6°4°VYHDD Ade1anT-v13'SSID

‘e
sioypne ayy sayoeosdde ayy asedwod
03 Jo adpajmouy| p|inq 0} 13pIo

u} so1doy 10 s3WaY) Jejlwis ssappe
SIX3] 210U JO OM] MOY SazA|eue
asuodsal ay3 yolym 01 Juaxa ay |

sisAjeuy pue juajuo)

{[3A3] 51y} 1B sasuodsay — T

i|3A3) SIY) 1B sasuodsay — 7

:|9A3| sy} Je sasuodsay — €

{|2A3] S1y} 1€ sasuodsay — ¢

euay)

(sauiod |e30]) /

JUSWISSISSY BIUBWIOYIS] o Z SNPOIA| o TT 2pRID

LUGNY JUBWISSISSY IdUBWIO0LIBd ' TT

wn[naung Adelairy 1 w13 SISIN

26



1T

25UBDIT PALIOAUN O NIYRIDYS-|DIDIBUILIOIUON-UONNGIITYY SUOWIUIOD) AAIIDALD)

D Japun pasuadyj si 40 siyy “dnolo BUINNSUSD Jjqnd ¥TOT O

¥107/6 8uiiels :asn wooissed

$T0Z/7T/6 131B8Q 1UAWSSISSY SURWIIOLSG Z'TT 3|4

(e'TZr-1T18)

'seap| Jo a8uUrYIXa PauUOSEaL-|[BM

10 |nj3y3noyy e Supejnwins Aj@Jel ‘anss|
10 21d01 3y} U0 Y21easal J3YI0 1O SIXa)
WOJJ 92UPIAD JUBIDIYNS JO JUBAS|I

uo Suimelp Ajgiel Ag uoissnasip ayy
Jojuoneiedaid jo yoe| e 33RNSUOWSQ

(2'T'2T-T171S) "seap! jo aBueyixs
pauoseas-jlam ‘Inpydnoyy e Suizejnwns
Aljeuoiseado ‘anssy Jo didol ay) uo
421e9$91 JB10 PUB SIX3] WO 90UIPIAS
WURIDIYNS 10 JURAI[3] UO Suimelp
Ajuajsisuoaul Aq Uuoissnasip 3y}

Joj uoneiedsud |ensed alelisuowaq

(eTZT-1175)

‘seapl 4o agueyaIxa pauoseals

-IIPM ‘Inj3ySnoyy e ajejnwils 0} anssi

10 31d0} 5Y) UO Y21B3SI 1 J3Y10 pUE SIX3)
WO JJ 3IUSPIAS JUSIINYYNS PUB JUBAS|DI
uo Buimelp Ajondxa Aq uojssnasip

ay1 104 uonesedasd ayensuowsaq

(e'TZI-TT18)

‘seapl Jo 93ueyoxa pauoseal

-[I3M ‘Inj3ySnoyy e 31e|NWI3S 03 ANss|

10 21d0] 8y} U0 Y24B3S3 I JAY1O pUE SIX3)
WO01) 32USPIAS JUBIDYNS pue asald

uo Summelp Apdidxa Aq uoissnosip ayy
10} uonesedaid y3noioyy sjensuowsaq

*seapy §o adueydxa pauoseas

-lIam ‘Inj3ySnoyy e arejnwns

0} anss| 10 31do} Y} UO YIie3asas
1310 pue X3} WOy IUIPIAD

uo Suimesp Appndxs Aq uoissnasip
aY) 10} uonjesedsid sajessuowap
19veads ai yojym o3 JUIIX3 Y|
Sujuoseay pue 35uapiA] Jo puewwio)

'1xa1 9y} 4o Alneaq Jo ‘ssauanlsensiad
‘1amod ay1 0] 31Nq1IIUOI JUSUOI pue
aJA1s Moy azA|eue A|]91BINIJBU| 'BAINI3YD
Alieinanaed si 21103944 3y3 Yyoiym

ul 1xa1 e ul asodind 1o maia jo ujod

S, Joyine ue aulwialep Aj@1eINdIRY|

'1X91 3y} Jo Alneaq Jo ‘ssauaAisenssad
‘1amod 3y} 03 31Nq1IIUOD JUSIUOD

pue 9|A1s moy azAjeue AjaAnRdayaul
‘aA10848 AjdenonJed siouolays

Y1 Yd21ym Ul 1x3) e ui asodind Jo mala
Jo juiod s,Joyine ue aujw Ialap Ajjensed

‘a1 9y) jo Aineaq Jo

‘ssauanisensiad ‘Jamod ayy 03 81NqLHUOD

1ua1uod pue 3|A1s moy azA|eue Ajg1eIndoe

‘anndays Ajaenanued si o103yl

8y yoiym ui 1x31 e ul asodind Jo mala

Jo 1ui0d s,10Y1ne UE 3UIWISIAP AR1RINIIY

"1xa1 8y3 Jo Alneaq Jo ‘ssauaaisensiad
‘1amod ayy 01 8Inqliuoa

1US1UOD pue 3jA1s Moy azA|eue

AlInyys ‘eAnasyys Aprenaned si o1i03ays
ay1 yaiym ui 1xal e uy asodund 10 ma

Jo 1ui0d s,10yine ue aujwiaIAPp ARsIdad

Ix31 3y} Jo Aineaq Jo ‘ssausAlsensiad
‘1amod ayy 01 aInquod

1U91U0d pue 3|A)s moy SuizAjeue
‘aAndaya Apejnaied st oocyeyl

a2yl Yaiym ui x93 e u asodind so
MaIA Jo qulod s,Joyine ue aulwIBQg

9°2T-TT1¥"Ade181-y13°552D

*1X33 8Y} Jo Aineaq 10 ‘ssauanisensiad
‘2amod ayy 01 nqRUod

UUOD pue 3jA3s moy sazAjeue

pue sAIaY3 Ajsejnapued st 911039Y4
aY3 Yaym uj Ix33 e uj asodand Jo

M3IA Jojuiod s Joyine ue sauuLiaap
asuodsas sy Yalym o3 Juajxa sy

sisAjeuy pue Juauo)

queaw Ajjea.

SI1BYM WOJJ 1X3) B Ul pa1els Aj3oallp

s1 1eym SulysinSunsip Ajelesnddeul

Ag main Jo Julod e azAjeue Aj1eindoeu)

‘Jueaw Ajjeal

SI1eYM WOJ) Ixa) e Ul palels Apdallp

st 1eym uiysinSunsip Ajpsiaisdwi

Ag main Jo qulod e azA|eue AjaAndayau|

JUBaW Ajjeal si1eym Wol) IXa)
e U paiels AjpoaJip stieym Suiysindunsip
AQ M31A Jo Julod e azAjeue Aja1eindoy

‘Jueaw
AJ|Ba1 SI 1BYM WO} XD B U] pale)S
Apoaaip st 1eym Bulysinsunsip Ajasioaad
Aq mala Jo Julod e azAjeue A|nypis

‘(3uawaleysiapun 10 ‘Auoi) ‘wsesies
‘aines “8'a) Jueaw Ajjeas s jeym
WOoJ1J %3] B U] palels A[}IaIp S IBYM
8uiysin3unsip sauinbat mata jo juiod
e Buidsesd yoiym uj ased e azA|euy
9°ZT-TT 14" A%e1347-Y13°S5DD
Jueaw Aj|e3J s] 1eYM W) IX3) B U)
paje3s ARoadip s zeym SuysinSunsip
Aq ma)A Jo Jujod e sazAjeue
asuodsal sy} Yolym o3 JuU3Xa Y|
sisAjeuy pue jJusjuo)

:|9A3) sIya 1e sasuodsay - T

:]9A3)| siyl 1e sasuodsay - ¢

:|1an3| siy} 1e sasuodsay — ¢

:|3A3)| siy3 1e sasuodsay — i

euaun

JUSLUSSISSY SDURWIOLId o Z S[NPO ¢TT 2peID

wnjnaLan) >Um._wu._._ B V13 SISIN

27



sobebus
e
VS-0ON-AB @

4}

3SUBDIT P3YOAUN O'E Y1y 3IDUS-DIIBWIOIUCN-UDINGIIIY SLOWWOD BALIDALD)

D j2pun pasuadif 51 YI0M Sti] “dnosn ME_H_JmCOQ and 107 O

+107/6 8uiLielS tasn WooIsse[d

£T0Z/71/6 191RQ 1UAWISSI5SY 2DUBLIIONS] 7'TT 914

(3 T°ZT-T115) "seAndadsiad aalealn

pue 1uadiaAlp usAa1d pue (suoisnjauod
pue seap) aSuajjeyd 10 ‘AJlIaA ‘Ajiep
Aja1e1 ‘anssi 10 91doy e uo suopisod

Jo 28uel |n} e 10} Sulie3Y B 3INSU AjDIRl
‘3ouapns pue Suluoseal aqoid 1ey)
suonsanb 01 Suipuodsay Jo Suisod Ajpiel
Aq suonesianuod [adoad AlpAandayau)

(3 T'ZT-T1771S) "seandadsiad aaneasn
pue juasiaalp ajowoud Ajjeuciseddo
pue !suoisn|auod pue seapl asua|eyd

10 ‘Aj11aA ‘AJliepd Ajpuaisisuodul fanss) 10
21do) e uo suonisod jo sguel |ny e 1oy
Buuieay e aiNsua A||BUOISEII0 ‘BIUSPIAS
pue Sujuoseas aqoud 1ey) suonssnb o1
Buipuodsas pue Suisod Ajpuaisisuooul
Aq suonesiaauod [pdoid AjsAandayaul

(2" T'2T-T177S) 'seAndadsiad aaneald pue
1Uad19AIp 10woud pue {suoisnpuod pue
seapt a8ua||eyd Jo ‘Ay1ian ‘Ajlsed fanss)

J0 21d0o) e Uo suomsod Jo aSuel jjny e 1oy
Sunieay e ainsus ‘eduapina pue Sujuoseas
aqoud 1ey) suonsanb o0y Suipuodsal

pue Suisod Aq suonesiaauod jpdoid

(2 T°CT-T177S) "seAndadsiad

3AnRea 1 pue Juadiaaip ayowoud Ajpanoe
pue {suoisn|puod pue seapi a8uajjeyd

10 ‘AjlIaA ‘Ajl1e|d Aj3U33sISUOd ‘anss)

10 21doy e uo suonisod jo aSuel ny

e JoJ Bulieay e 3.nsua A|9ANIE 20U3pPIAD
pue Sujuoseas aqoud yeys suonsanb

01 Buipuodsal pue Suisod Apuaisisuod
Aq suonesisauod jpdoid Ajny s

*s9Aoadsiad

3ANRaID pue JuaBieAlp ajowouid

pue !suoisnjpuoad pue seap) agua|jeyds
10 ‘AJIaA ‘Ajuie(d fanss Jo didoy e

uo suonisod jo a8uel |iny e Joj Buiieay
£ 34Nsud /ad3uspire pue Sujuoseal
aqoud 1ey3 suonsanb o1 Suipuodsas
pue Sutsod Aq suonesianauod |3doid

O T ZT-TT 15 AdeI3)T-Y13°SSID

*sannpadsiad

aARE3ID pue JuadiaAlp sajowold pue
{suoisnpuod pue seap) saduajeys o0
‘S3)J143A ‘salylie|d {anss) Jo 3jdoy e uo
suopnisod jo aSueq jjnj e Joj Supieay

B $34NSud {a5U3pIAs pue Sujuoseas
aqoud yey) suonsanb o3 uipuodsas
pue 3ujsod Aq suonessaruos sjadoad
13jeads ayl Yosiym o3 JuaIxa ayj
‘seapi Jo a3ueyIxd pauoseal-|[am
‘tinySnoy e a1einwins 03 anssj Jo didoy
Y1 UO Y21e9Sal J9YIO PUE 51X} WOl
32UapIAD 01 Bulia)ar Aq uoneiedaad
18y} uo meup Apuoyjdxa ‘Apms

1apun [eya)ew payaJessal pue peas
8ulaey ‘pasedaid suoissnosip 03 awo)
e T ZT-TT 15 A2e43)1-v13°SSDD
‘Ajanisensiad

pue AjJea|d> umo 112y) Suissaidxe

pue seapi ,s1330 uo Sulp|ing

'sanss) pup ‘s}xa} 'saido} ZT-TIT
sapoib uo s1dulied as1DAIP YUMm (p3|
-13ydea} pue ‘sdno.d ui ‘auo-uo-auo)
SUOISSNISIP 9A11R10GR]02 Jo duel

e Ul AjlpARays ajedidnued pue ajeniu|

T'ZT-TT°1S"A%e13}1-¥13°SSDD

23] siyy Je sasuodsay — T

:|9A9)| sIy3 e sasuodsay - 7

{{aA3) siy1 1e sasuodsay —

‘]9A3] SIY3 1e sasuodsay — ¢

CITE TS

JUBWISSISSY S2UBWIOHD o Z B|NPOIAl oTT BpEID

wnnaLuan) Asesant '8 v13 SISIN

28



AN i

ISNO YOI

Il
=

=

€T

3SUDIT PRLIOTUN O'E 3Yify2iDYS-[01213WIODUON-UOHNGLIY SUOWWOD 3A1024)

D 3pun pasuadyj si yiom siyy "dnolo Suiynsuod Jqnd £L0T O

+102/6 Builiels (1asn WooIsse]D

$T0Z/ZT/6 1918Q 1USWISSASSY 9DUBLLIONS] 7 TT 9|14

(PT'TT-TT1S) ™yse1 ay3
219|dwo? Jo uonesisasul ayy uadaap
01 paJinbal si Yyoleasal Jo UOHBWIO|

|euoilIppe 1eym aulwialap Aj@ieinddeu|
pue ‘3|qissod usym suonIPeIIUOD
8Aj0sal A3 el {anss| UP JO SapIs || UO
SpeW 3JUapIAS pUR ‘SWIB|I ‘SIUSWILLIOD
9z1sayluAs Aj91eIndoRU| saanadsiad
8519AIp $SaIppe AJUaIdIYNSUl JO AjaIey

(PTTT-TT79)

“y5e1 aYy 919|dwios Jo uonednsaul
9y uadaap 0} pasinbal s) Yoieasas

10 UONPWIIOJU| [BUCIHPPE 1BYM
Adeanooe |enaed yum aujwialap pue
‘3]1q1ssod Uaym SUOIDIPEIIUOD JA[OSI]
A[|euoISeI20 anss| U JO S3pIs |8 uo
SpewW 3JU3pIAS pue ‘swied ‘SJUAWWOoI
az1saY1uAs Ajjenued ‘saanoadsiad
9SISAIP SSaIppe AjaAnayau|

(P'TeT-T17718) ser

ay3 319|dwod Jo uonednsaaul ay) uadasp
01 pauinbaJ s| YoJeasal 10 uonew ol
|euonippe 1eym aulwialap Aj31eIndoe
pue !3)qissod uaym suold|penuod
3A|0S21 UaYO {aNnssi Ue Jo Sapls ||e

UO 3PEW 2IU3PIAS PUB ‘SWIE|D ‘SJUBWWO0D
azisayiuAs Apaead !saandadsiad

9sJaAlp ssauppe Ajinjysnoyy

(PT°CI-TT71S) Mser ayp
919|dwo> Jo uonesdnsaaul ayy uadaap
01 pa1inbal s) Yyo1essal JO UONBWIIOJU]

|euonippe 1eym auiwia)ap Ajasioald pue
13]q1ssod UsyMm SUOCIDIPEIIUOD SAJOSL
Apuanbayy ‘fanss) ue Jo sapis ||e uo

3pewW 92UaPIAS puUeR ‘SWIEJ ‘SIUBWWIOD
az1sayauhs Any||1ys ‘saandadsiad asianlp
ssaippe Ajjnayanoys pue Ajny s

Jiser ayy
913|dwo>d 10 uonedsaaul ayy uadaap
01 pannbaui st yaieasal Jo uonewoyu)

|euonIppe 1BYM SU|WIIB)AP

pue {9|qIssod usym suo1IdIPeUOD
AA[0S2 ‘aNSS] Ue JO sapls

|{e Uo apew 3J2uapIAS pue ‘swiep
'SjURWIWIOD dzisayuis ‘saanodadsiad
9SIAAIp 01 AjInyIysSnoy) puodsay

P T2T-TT 1S Adea31-vT13°S50)

‘AjpAisensiad

pue Aj1ea|2 umo J1aY) Suissardxa

pue seapi ,siayio uo Suip|ing

‘Sanss| pup ‘s1xaj ‘sa1doy ZT-IT
$3pp1B uo siaupied sI9AIP Yum (paj
-19Y2eay pue ‘sdnoi3 uj ‘auo-uoc-auo)
SUOISSNOSIP JAIRIOqR||0D JO 38ues

e u ApAnaays aredidned pue ajeniu)

T'2T-TT 1S Ade13)1-v13'SSDD

“)se3 ayy y3jdwod Jo
uone3nsanu) ayy uadaap o3 pasinbas
S| Yoaeasal JO Uojjewsoju] jeuonippe

1eym saujwialap pue !a|qissod
USYM SUORDIPEIIUOD SIA|0SDI {aNss]
Ue JO $3PJS ||B UO IpEW 33UIPIAD
pue ‘swiep ‘QUIWUI0I $azisalyjuls
!sanpdadsiad asiaalp sassaippe
Jaxeads ay Yarym o3 JuANXa ay)

uofeIUISAId PUE UCREIOGE||0D

:|3A3)| siy3 1B sasuodsay — T

{|an3| siy3 Je sasuodsay — ¢

{[2A3] S|Y3 1€ sasuodsay — €

{[3A3) sIyy e sasuodsay - p

LT T

JUSLISSISSY SDUBWIOUS] o Z SINPOIA oTT 2pelD

wnjnapun) Asesau] 3 V13 SISIN

29



JORNTDY
ITNSNOLDY 8N

BUIUBYG SR SIDMG RO

>=wmmmnm

Vi

25UBDIT PALI0dUN 'S %Iy IDYS-[DIDIAWUIOUON-LUOINGLIYY SUOWWIOD) SAIIDALD

0 J3puUn pasumdyj s f10mM styy “dnolg Suynsuc) d1jqnd yI07 @

+T07/6 Buliiels :asn woolsse)

$T0Z/21/6 :91eQ 1USWSSIsSY SoURWIONSd Z°TT :3[14

"0 Se pa.ods aq 1snwi ysij3ug se 3|qeziudodaun 10 Yue|q QU 13Yodul ‘a|qiga||l Hse1 3Y3 0} paleRIun A||e101 S| 1By asuodsaly e

‘0 B UBAI3 3q 1snw Sunm [euiSiio ou Yum 1xa1 ayy woly patdod Ajjer01 stieyy asuodsal y .

‘T B UBY} Jaydiy ou paJods 8q Ued 1x3} JO YSB] Y1 01 93U919J31 OU JO 3[11| S3YBW pue asuodsal jeuosiad e sjjeyy asuodsaiy e

‘Buiyeads

10 Bunum uaym ofesn pue Jewwess
4s||Su3 piepue)s JO SUCUIAUG)

84} JO pULWINIOd 1e1SUOWISQ

LTI AR V19'SS)

*adesn pue Jewswesd

ysijfiug paepuess jo suoguaauod

“Hnoyp ‘uoisuayaidwos 342 40 puetIWOS S:RASUOWP

uoisuayaidwod ayew jey) siold adesn 12puly 1eY) 510119 agesn ‘uoisusaya idwiod Japuly J0u op 1eyy 'S10109 a»:o&u.. U YIIYM 03 Jusnxa a4y

1o sewwes3 uanbaly yum suonuAUOD Jo Jewweld |BI9ASS UM SUONUIAUOD $10143 93esn 10 1ewwesd [PUOISEII0 YUM a8esn Jo Jewwessd ou YUm SUOIUIAUOD ,

0 PpUBWILLIOD JUIIdIYYNSUL d1esuowaq 0 puewwod |enJed alensuowsad SUOIJUIAUOD JO PUBLLIWOD dleLISuowWa( 1O puewWIWOD |NY||1Ys 3)eIISUOWR(Q SUORUIAUY) 4O [OsUEY
jop 43 jop | p P I

:|an3] sjy) 1e sasuodsay - 1 [9A3) SIU 1€ sdsuodsay — ¢ !|aA3] Sitp Je Sasuodsay - ¢ '|aAd)] S]y) 2 s3suodsay =~ p epaus)

JUBWISSISSY SDUBWIOLSd o Z S[NPOA oTT 3peID

wninouang Axelay 13 w13 SISIN




NJSLS ELA & Literacy Curriculum Grade 11 Module 2 ¢ Performance Assessment

11.2 Performance Assessment Checklist

Assessed Standards:

Does my response...

Content and Analysis | Analyze how two or more texts address similar themes or
topics? (CCRA.R.9)

Identify two or more central ideas from the text and analyze
their development? (RL.11-12.2, RI.11-12.2)

Provide examples to support analysis of how the central ideas
interact and build on one another? (RL.11-12.2, RI.11-12.2)

If necessary, include a brief summary of the text to frame the
development of the central ideas? (RL.11-12.2, RI.11-12.2)

Determine an author’s point of view or purpose in a text?
(RL.11-12.6, RI.11-12.6)

Distinguish what is directly stated in a text from what is really
meant? (RL.11-12.6)

Analyze how style and content contribute to the power,
persuasiveness, or beauty of the text? (R1.11-12.6)

Command of Evidence | Explicitly draw on evidence from texts and other research on
and Reasoning the topic orissue? (SL.11-12.1.a)

Pose and respond to questions that probe reasoning and
evidence? (SL.11-12.1.c)

Ensure a hearing for a full range of positions on a topic or issue?
(SL.11-12.c)

Clarify, verify, or challenge ideas and conclusions?
(SL.11-12.1.c)

O o o|jo|o|oyo|o|lo|o] o] ois

Promote divergent and creative perspectives? (SL.11-12.1.c)
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Classroom Use: Starting /2014 g ]
QO 2014 Public Consulting Group. This work is licensed under a 15 Il ' “ ’ engag-e y
Creative Commons Attribution-NonCommerciai-ShareAlike 3.0 Unported ticense PUBLIC CONSULTING,
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NJSLS ELA & Literacy Curriculum Grade 11 Module 2 » Performance Assessment

Does my response... v

Collaboration and Respond to diverse perspectives? (SL.11-12.1.d) ]
Presentation

Synthesize comments, claims, and evidence made on all sides I:l

of an issue? (SL.11-12.1.d)

Resolve contradictions when possible? (SL.11-12.1.d) []

Determine what additional information or research is required

to deepen the investigation or complete the task? ]

(SL.11-12.1.d)
Control of Demonstrate command of the conventions of standard English N
Conventions grammar and usage? (L.11-12.1)
File: 11.2 Performance Assessment Date: 9/12/2014 F. %
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NJSLS ELA & Literacy Curriculum Grade 11 * Module 2 ¢ Unit 1 Overview

Unit Overview

“He began to have a dim feeling that, to attain his
place in the world, he must be himself, and not

another.”

The Souls of Black Folk by W.E.B. Du Bois, Chapter 1: “Of Our Spiritual Strivings”
“Atlanta Compromise Speech” by Booker T. Washington

Texts

Number of Lessons
in Unit

Introduction

In the first unit of Module 11.2, students analyze two seminal texts about African Americans in post-
Emancipation America. Students begin this unit by reading “Of Our Spiritual Strivings,” the first chapter
of W.E.B. Du Bois’s The Souls of Black Folk. Student analysis focuses on how Du Bois develops his point

-—of view that African-/Americans must obtain the fullcivil rights of “culture,; work; and liberty” in order to
achieve social equality. Next, students analyze Booker T. Washington’s “Atlanta Compromise Speech,”
considering how Washington develops his point of view that economic security is more important than
social integration in improving the conditions of African Americans and their relations with white
Southerners. Read together, these texts form a compelling conversation, in which each author presents
a nuanced argument for the crucial role of African Americans in post-Emancipation America.

Throughout this unit, students continue to build skills for reading closely as they analyze how central
ideas emerge and develop, and determine how each author uses rhetoric to advance his point of view
and purpose. Students practice and build upon their informative/explanatory writing skills through
written assessments. Additionally, students develop their ability to analyze an author’s argument, and
articulate and support their ideas using textual evidence. This work prepares students to evaluate these
two texts in relation to each other at the end of this unit, as they consider the approaches both authors
take in using rhetoric to advance their points of view.

There are two formal assessments in this unit. In the Mid-Unit-Assessment, students write a multi-
paragraph response analyzing how Du Bois uses rhetoric or figurative language to develop a central idea
in “Of Our Spiritual Strivings.” For the End-of-Unit Assessment, students write a multi-paragraph

= [N

e . . ) . . ,4_% @ BY- NC-5A
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NJSLS ELA & Literacy Curriculum Grade 11 ¢ Module 2  Unit 1 Overview

response analyzing how each author uses rhetoric to advance his point of view, and how this rhetoric
contributes to the power or persuasiveness of the text.

Literacy Skills and Habits

e Read closely for textual details

e Annotate texts to support comprehension and analysis

e Trackrhetoric and analyze its impact on the text

e Compare authors’ arguments

e Engage in productive evidence-based discussions about text

e Collect and organize evidence from texts to support analysis in writing
e Independently preview text in preparation for supported analysis

e Paraphrase and quote relevant evidence from a text

e Practice key skills from targeted writing standards

Standards for This Unit

CCS Standards: Reading

CCRA.R.8 Delineate and evaluate the argument and specific claims in a text, including the validity
of the reasoning as well as the relevance and sufficiency of the evidence.

CCRA.R.9 Analyze how two or more texts address similar themes or topics in order to build
knowledge or to compare the approaches the authors take.

RI.11-12.2 Determine two or more central ideas of a text and analyze their development over the
course of the text, including how they interact and build on one another to provide a
complex analysis; provide an objective summary of the text.

RI.11-12.3 Analyze a complex set of ideas or sequence of events and explain how specific
individuals, ideas, or events interact and develop over the course of the text.

RI.11-12.4 Determine the meaning of words and phrases as they are used in a text, including
figurative, connotative, and technical meanings; analyze how an author uses and
refines the meaning of a key term or terms over the course of a text (e.g., how
Madison defines faction in Federalist No. 10).

RI.11-12.6 Determine an author’s point of view or purpose in a text in which the rhetoric is
particularly effective, analyzing how style and content contribute to the power,

File: 11.2.1 Unit Overview Date: 9/12/14 Classroom Use: Starting 9/2014
© 2014 Public Consulting Group. This work is licensed under a 2
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NJSLS ELA & Literacy Curriculum Grade 11 » Module 2 ¢ Unit 1 Overview

persuasiveness, or beauty of the text.

CCS Standards: Writing

W.11- Write informative/explanatory texts to examine and convey complex ideas, concepts,

12.2.a, b, ¢, | and information clearly and accurately through the effective selection, organization,

d, f and analysis of content.

a. Introduce a topic; organize complex ideas, concepts, and information so that each
new element builds on that which precedes it to create a unified whole; include
formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when
useful to aiding comprehension.

b. Develop the topic thoroughly by selecting the most significant and relevant facts,
extended definitions, concrete details, quotations, or other information and
examples appropriate to the audience’s knowledge of the topic.

c. Use appropriate and varied transitions and syntax to link the major sections of
the text, create cohesion, and clarify the relationships among complex ideas and
concepts.

d. Use precise language, domain-specific vocabulary, and techniques such as
metaphor, simile, and analogy to manage the complexity of the topic.

f. Provide a concluding statement or section that follows from and supports the
information or explanation presented (e.g., articulating implications or the
significance of the topic).

W.11-12.4 Produce clear and coherent writing in which the development, organization, and style
are appropriate to task, purpose, and audience.

W.11-12.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or
trying a new approach, focusing on addressing what is most significant for a specific
purpose and audience.

W.11-12.9.b | Draw evidence from literary or informational texts to support analysis, reflection, and

research.

b. Apply grades 11-12 Reading standards to literary nonfiction (e.g., “Delineate and
evaluate the reasoning in seminal U.S. texts, including the application of
constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court
Case majority opinions and dissents] and the premises, purposes, and arguments in
works of public advocacy [e.g., The Federalist, presidential addresses]”).

’ . ) . o @ BY - NC - 54
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NJSLS ELA & Literacy Curriculum Grade 11  Module 2 ¢ Unit 1 Overview

CCS Standards: Speaking & Listening

SL.11-12.1.a, | Initiate and participate effectively in a range of collaborative discussions {one-on-

(o one, in groups, and teacher-led) with diverse partners on grades 11-12 topics, texts,

and issues, building on others’ ideas and expressing their own clearly and

persuasively.

a. Come to discussions prepared, having read and researched material under study;
explicitly draw on that preparation by referring to evidence from texts and other
research on the topic or issue to stimulate a thoughtful, well-reasoned exchange
of ideas.

c. Propel conversations by posing and responding to questions that probe
reasoning and evidence; ensure a hearing for a full range of positions on a topic
or issue; clarify, verify, or challenge ideas and conclusions; and promote
divergent and creative perspectives.

CCS Standards: Language

L.11-12.1 Demonstrate command of the conventions of standard English grammar and usage
when writing or speaking.

L.11-12.2 Demonstrate command of the conventions of standard English capitalization,
punctuation, and spelling when writing.

L.11-12.3.a Apply knowledge of language to understand how language functions in different

contexts, to make effective choices for meaning or style, and to comprehend more fully

when reading or listening.

a. Vary syntax for effect, consulting references (e.g., Tufte’s Artful Sentences) for
guidance as needed; apply an understanding of syntax to the study of complex
texts when reading.

L.11-12.4.3, Determine or clarify the meaning of unknown and multiple-meaning words and phrases

b based on grades 11-12 reading and content, choosing flexibly from a range of

strategies.

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s
position or function in a sentence) as a clue to the meaning of a word or phrase.

b. Identify and correctly use patterns of word changes that indicate different
meanings or parts of speech (e.g., conceive, conception, conceivable).
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L.11-12.5.a

Demonstrate understanding of figurative language, word relationships, and nuances

in word meanings.

a. Interpret figures of speech (e.g., hyperbole, paradox) in context and analyze their
role in the text.

Note: Bold text indicates targeted standards that will be assessed in the unit.

Unit Assessments

Ongoing Assessment

Standards
Assessed

CCRA.R.9, RI.11-12.2, RI.11-12.3, RI.11-12.4, RI.11-12.6, W.11-12.2.3, b, ¢, d,f, W.11-
12.5,8L.11-12.1.5, ¢, L.11-12.1, 1.11-12.2, L.11-12.5.a

Description of
Assessment

Respond to text-dependent questions. Write informally in response to text-based
prompts. Present information in an organized and logical manner.

Standards
Assessed

Mid-Unit Assessment

RI.11-12.2, RI.11-12.6, W.11-12.2.3, b, ¢, f, L.11-12.1, L.11-12.2

Description of
Assessment

Students write a multi-paragraph response to the following prompt:

Identify a central idea in “Of Our Spiritual Strivings” and analyze how Du Bois uses
figurative language or rhetoric to develop this central idea.

End-of-Unit Assessment

Standards
Assessed

CCRA.R.9, RI.11-12.6, W.11-12.2.3, b, ¢, d, f, L.11-12.1, L.11-12.2

Description of
Assessment

Students write a multi-paragraph essay in response to the following prompt:
Consider Du Bois’s “Of Our Spiritual Strivings” and Washington’s “Atlanta
Compromise Speech.” Analyze how each author uses rhetoric to advance his point
of view, and consider how each author’s use of rhetoric contributes to the power or

persuasiveness of the text.
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Unit-at-a-Glance Calendar

Lesson Learning Outcomes/Goals

1 The Souls of Black Folk by In this lesson, students are introduced to chapter 1 of W.E.B.
W.E.B Du Bois, Chapter 1: “Of | Du Bois’s seminal compilation of essays, The Souls of Black
Our Spiritual Strivings,” Folk. Students begin their exploration of the chapter entitled
paragraph 1 “Of Our Spiritual Strivings” by considering the effect created

by the author’s choice of epigraph. Through discussion,
students begin to develop an understanding of the meaning
of the key word problem as Du Bois uses it in the text (par.

1).
2 The Souls of Black Folk by In this lesson, students read and analyze paragraphs 1 and 2
W.E.B Du Bois, Chapter 1: “Of | of “Of Our Spiritual Strivings” in which Du Bois writes of the
Our Spiritual Strivings,” “strange experience” of “being a problem” in America (par.
paragraphs 1-2 2). Students analyze how Du Bois introduces key ideas, and

consider how these ideas interact and develop over the
course of this excerpt. Additionally, students are introduced
to the Ideas Tracking Tool, which they will use throughout
the unit to record how Du Bois unfolds a complex series of
ideas throughout his essay.

3| The Souls of Black Folk by In this lesson, students read and analyze the second haif of
W.E.B Du Bois, Chapter 1: “Of | paragraph 2 of “Of Our Spiritual Strivings” in which Du Bois
Our Spiritual Strivings,” develops his metaphor of the “veil” as he describes the
paragraph 2 experience of being an “outcast and a stranger” in the “pale

world” (par. 2). Students analyze Du Bois’s use of figurative
language, determining meaning from context, and analyzing
the role this language plays in the text.

4 The Souls of Black Folk by In this lesson, students read and analyze paragraph 3 of “Of
W.E.B Du Bois, Chapter 1: “Of | Our Spiritual Strivings” in which Du Bois introduces the idea
Our Spiritual Strivings,” of “double-consciousness.” Students examine the passage
paragraph 3 for the ideas that Du Bois develops, including “double-

consciousness” and “true self-consciousness” (par. 3) while
continuing to track these key ideas using the ideas Tracking

Tool.
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Lesson Text Learning Outcomes/Goals
5 The Souls of Black Folk by In this lesson, students read and analyze paragraph 4 of “Of
W.E.B Du Bois, Chapter 1: “Of | Our Spiritual Strivings,” in which Du Bois discusses the desire
Our Spiritual Strivings,” of African Americans to unify their two identities “into a
paragraph 4 better and truer self” (par. 4). Students focus their analysis
on how Du Bois introduces and develops central ideas.
Additionally, students discuss how to develop a topic in their
writing through the selection of significant and relevant
evidence.
6 The Souls of Black Folk by in this lesson, students read and analyze the first half of
W.E.B Du Bois, Chapter 1: “Of | paragraph 5 of “Of Our Spiritual Strivings”, in which Du Bois
Our Spiritual Strivings,” explains African Americans’ aspirations to work alongside
paragraph 5 white Americans in artistic and social pursuits. Students are
introduced to the Rhetorical Impact Tracking Tool, which
they use to record their analysis of Du Bois’s use of rhetoric
and the impact it has on the text.
7 The Souls of Black Folk by In this lesson, students read the remainder of paragraph 5, in
W.E.B Du Bois, Chapter 1: “Of | which Du Bois discusses how “double aims” (par. 5)
Our Spiritual Strivings,” negatively impact the African American community. Students
paragraph 5 analyze how Du Bois continues to refine his central idea of
double-consciousness and track the development of ideas on
their Ideas Tracking Tools.
8 The Souls of Black Folk by In this lesson, students read and analyze paragraphs 6 and 7
W.E.B Du Bois, Chapter 1: “Of | of “Of Our Spiritual Strivings,” in which Du Bois explores the
Our Spiritual Strivings,” hope, impact, and aftermath of Emancipation. Students
paragraphs 6—7 analyze Du Bois’s emotional and religious appeals and
allusions, and consider how his use of rhetoric furthers
develops his point of view.
9 The Souls of Black Folk by In this lesson, students read and analyze an excerpt of

W.E.B Du Bois, Chapter 1: “Of
Our Spiritual Strivings,”
paragraph 8

paragraph 8, in which Du Bois describes the renewed
optimism African Americans felt after the passing of the 15%
Amendment. Student analysis focuses on how Du Bois
further shapes and refines previously established ideas.
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Lesson Text Learning Outcomes/Goals

10 The Souls of Black Folk by In this lesson, students read and analyze the remainder of
W.E.B Du Bois, Chapter 1: “Of | paragraph 8 and the first half of paragraph 9, in which Du
Our Spiritual Strivings,” Bois introduces the key metaphor of “the mountain path to
paragraphs 8-9 Canaan” (par. 8) to explain African Americans’ progress

through education. Students consider how Du Bois uses and
refines this metaphor.

11 The Souls of Black Folk by In this lesson, students read and analyze the remainder of
W.E.B Du Bois, Chapter 1: “Of | paragraph 9 of “Of Our Spiritual Strivings,” in which Du Bois
Our Spiritual Strivings,” explores African Americans’ “dawning” sense of “self-
paragraph 9 consciousness” (par. 9). Students analyze how Du Bois
weaves together and develops ideas introduced earlier in the
text.
12 The Souls of Black Folk by In this lesson, students read and analyze paragraph 10 of “Of
W.E.B Du Bois, Chapter 1: “Of | Our Spiritual Strivings,” in which Du Bois explores how
Our Spiritual Strivings,” African Americans experience prejudice. Students analyze
paragraph 10 how Du Bois develops and refines the meaning of prejudice

throughout this paragraph.

13 The Souls of Black Folk by In this lesson, students read and analyze paragraph 11 of “Of
W.E.B Du Bois, Chapter 1: “Of | Our Spiritual Strivings,” in which Du Bois further develops the
Our Spiritual Strivings,” meaning of the word prejudice and the impact it has on the
paragraph 11 African American community. Students analyze Du Bois’s use

of rhetoric, and consider how his style and content
contribute to the power, persuasiveness, or beauty of the
text. Additionally, students practice using appropriate
transitions to create cohesion, and clarify the relationships
among ideas.

14 The Souls of Black Folk by In this lesson, students read and analyze paragraph 12 of “Of
W.E.B Du Bois, Chapter 1: “Of | Our Spiritual Strivings,” in which Du Bois further develops the
Our Spiritual Strivings,” central idea of attaining liberty. Students explore the
paragraph 12 development of central ideas over the course of the text.
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Lesson Text Learning Outcomes/Goals

15 The Souls of Black Folk by In this lesson, students analyze how the final two paragraphs
W.E.B Du Bois, Chapter 1: “Of | of the text relate to each other and how they serve as an
Our Spiritual Strivings,” effective conclusion of the chapter. Students analyze Du
paragraphs 13-14 Bois’s purpose for writing the chapter and how he refines a

central idea in the final two paragraphs. Additionally,
students revise a Quick Write assessment by adding evidence
and transitions to improve cohesion and clarity.

16 The Souls of Black Folk by In this lesson, students reread and briefly analyze “The
W.E.B Du Bois, Chapter 1: “Of | Crying of Water,” a poem by Arthur Symons and the
Our Spiritual Strivings,” epigraph to “Of Our Spiritual Strivings.” Students identify and
epigraph explore related or similar ideas and images in Symons’s

poem and “Of Our Spiritual Strivings” in their analysis of how
the poem contributes to the overall meaning and tone of the
text. After analyzing the poem, students revisit the text as a
whole and work in groups to analyze how Du Bois uses
figurative language or rhetoric to develop a central idea in
the text. This work directly prepares students for the Mid-
Unit Assessment in the following lesson.

17 The Souls of Black Folk by In this lesson, the Mid-Unit Assessment, students use textual
W.E.B Du Bois, Chapter 1: “Of | evidence from “Of Our Spiritual Strivings” by W.E.B. Du Bois
Our Spiritual Strivings” to craft a formal, multi-paragraph essay in response to the

following prompt: Identify a central idea in “Of Our Spiritual
Strivings” and analyze how Du Bois uses figurative language
or rhetoric to develop this central idea.

18 “Atlanta Compromise In this lesson, students are introduced to Booker T.

Speech” by Booker T. Washington’s “Atlanta Compromise Speech” and read and
Washington, paragraphs 1-2 | analyze paragraphs 1 and 2, in which Washington begins to
explore the important role he believes African Americans
play in the future success of the South. Students analyze how
Washington establishes his point of view in the opening

paragraphs of his speech.
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19

Text

“Atlanta Compromise
Speech” by Booker T.
Washington, paragraphs 3—-4

Grade 11 ¢ Module 2 ¢ Unit 1 Overview

Learning Outcomes/Goals

In this lesson, students read and analyze paragraphs 3 and 4
of the “Atlanta Compromise Speech,” in which Washington
tells the story of “a ship lost at sea” to further develop his
point of view that African Americans should improve their
circumstances by participating in the economic development
of the South. Students explore Washington’s use of rhetoric
in these paragraphs in order to analyze how his style and
content contribute to the persuasiveness of his speech, and
record their analysis on their Rhetorical Impact Tracking
Tools.

20

“Atlanta Compromise
Speech” by Booker T.
Washington, paragraph 5

In this lesson, students read and analyze paragraph 5 of the
“Atlanta Compromise Speech,” in which Washington advises
white Americans to work with African Americans to ensure
the success of the South. Students explore how Washington
refines the phrase “[c]ast down your bucket” in paragraph 5
to further develop his point of view.

21

“Atlanta Compromise
Speech” by Booker T.
Washington, paragraphs 6—7

In this lesson, students read and analyze paragraphs 6—7 of
the “Atlanta Compromise Speech”, in which Washington
explores the relationship between the advancement of
African Americans and Southern progress. Student analysis
focuses on Washington’s word choice and use of rhetoric,
and how each contributes to the power or persuasiveness of
his text.

22

“Atlanta Compromise
Speech” by Booker T.
Washington, paragraphs 8-9

In this lesson, students read and analyze paragraphs 8 and 9
of the “Atlanta Compromise Speech,” in which Washington
speaks about the difficult path of Southern progress.
Students continue to analyze how Washington’s use of
rhetoric contributes to the power and persuasiveness of his
speech. Students also discuss the importance of using precise
language, domain-specific vocabulary, and techniques such
as metaphor, simile, or analogy when writing about complex
ideas.
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Lesson Text Learning Outcomes/Goals

23 “Atlanta Compromise In this lesson, students read and analyze paragraph 10 of the
Speech” by Booker T. “Atlanta Compromise Speech,” in which Washington
Washington, paragraph 10 concludes his speech by pledging African Americans’

cooperation in Southern progress. Student analysis focuses
on Washington’s development and refinement of two central
ideas and how these ideas build on each other to support his
purpose.

24 “Atlanta Compromise In this lesson, students prepare for the End-of-Unit
Speech” by Booker T. Assessment in Lesson 26 by engaging in evidence-based
Washington, The Souls of discussions about W.E.B. Du Bois’s “Of Our Spiritual
Black Folk by W.E.B. Du Bois, | Strivings” and Booker T. Washington’s “Atlanta Compromise
Chapter 1: “Of Our Spiritual Speech” in relation to each other, specifically focusing on
Strivings” how the respective authors develop related central ideas.

Additionally, students are introduced to argument
terminology to prepare for further analysis of both texts in
the following lesson.

25 “Atlanta Compromise In this lesson, students continue to prepare for the End-of-
Speech” by Booker T. Unit assessment in the following lesson. Students review
Washington, The Souls of examples of argument terms using examples from Booker T.
Black Folk by W.E.B. Du Bois, | Washington’s “Atlanta Compromise Speech” and engage in a
Chapter 1: “Of Our Spiritual collaborative activity in which they identify Washington’s and
Strivings” Du Bois’s central and supporting claims. Students then

analyze the relationships between Du Bois’s and
Washington’s claims.
26 “Of Our Spiritual Strivings” In this lesson, students complete the End-of-Unit

and “Atlanta Compromise
Speech”

Assessment. Students apply the writing skills they have
learned throughout this unit and draw upon their analysis of
the unit texts to craft a formal, multi-paragraph response to
the following prompt: Consider Du Bois’s “Of Our Spiritual
Strivings” and Washington’s “Atlanta Compromise Speech.”
Analyze how each author uses rhetoric to advance his point
of view, and consider how each author’s use of rhetoric
contributes to the power or persuasiveness of the text.
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Preparation, Materials, and Resources

Preparation

e Read and annotate “Of Our Spiritual Strivings” from The Souls of Black Folk by W.E.B. Du Bois and
the “Atlanta Compromise Speech” by Booker T. Washington

e Review the 11.2.1 Mid-Unit Text Analysis Rubric and Checklist

* Review the 11.2.1 End-of-Unit Text Analysis Rubric and Checklist

e Review the Short Response Rubric and Checklist

e Review all unit standards and post in classroom

Materials and Resources

e Copies of the text “Of Our Spiritual Strivings” from The Souls of Black Folk by W.E.B. Du Bois and the
“Atlanta Compromise Speech” by Booker T. Washington

e Self-stick notes for students

e  Writing utensils including pencils, pens, markers, and highlighters

e Methods for collecting student work: student notebooks, folders, etc.

e Access to technology (if possible): interactive whiteboard, document camera, and LCD projector
e Copies of handouts and tools for each student: see materials list in individual lesson plans

e Copies of the 11.2.1 Mid-Unit Text Analysis Rubric and Checklist

e Copies of the 11.2.1 End-of-Unit Text Analysis Rubric and Checklist

e Copies of the Short Response Rubric and Checklist

e Copies of the Rhetorical Impact Tracking Tool

e Copies of the Ideas Tracking Tool

e (Copies of 11.2 Common Core Learning Standards Tool
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THE SOULS OF BLACK FOLK
CHAPTER 1

OF OUR SPIRITUAL STRIVINGS

W.E.B. Du Bois. 1903.

O water, voice of my heart, crying in the sand,

All night long crying with a mournful cry,

As I lie and listen, and cannot understand

The voice of my heart in my side or the voice of the sea,
O water, crying for rest, is 1t I, 1s it I?

All night long the water is crying to me.

Unresting water, there shall never be rest

Till the last moon droop and the last tide fail,

And the fire of the end begin to burn in the west;

And the heart shall be weary and wonder and cry like the
sea,

All life long-crying without avail,-

As the water all night long is crying to me.

Arthur Symons

BETWEEN ME and the other world there is ever an unasked question: unasked by some through
feelings of delicacy; by others through the difficulty of rightly framing it. All, nevertheless, flutter round
it. They approach me in a half-hesitant sort of way, eye me curiously or compassionately, and then,
instead of saying directly, How does it feel to be a problem? they say, I know an excellent colored man
in my town; or, I fought at Mechanicsville; or, Do not these Southern outrages make your blood boil? At
these I smile, or am interested, or reduce the boiling to a simmer, as the occasion may require. To the
real question, How does it feel to be a problem? I answer seldom a word.

And yet, being a problem is a strange experience,—peculiar even for one who has never been
«} anything else, save perhaps in babyhood and in Europe. It is in the early days of rollicking boyhood that
~ the revelation first bursts upon one, all in a day, as it were. I remember well when the shadow swept
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across me. I was a little thing, away up in the hills of New England, where the dark Housatonic winds
between Hoosac and Taghkanic to the sea. In a wee wooden schoolhouse, something put it into the
boys’ and girls’ heads to buy gorgeous visiting-cards—ten cents a package—and exchange. The
exchange was merry, till one girl, a tall newcomer, refused my card, —refused it peremptorily, with a
glance. Then it dawned upon me with a certain suddenness that I was different from the others; or like,
mayhap, in heart and life and longing, but shut out from their world by a vast veil. I had thereafter no
desire to tear down that veil, to creep through; I held all beyond it in common contempt, and lived above
it in a region of blue sky and great wandering shadows. That sky was bluest when I could beat my mates
at examination-time, or beat them at a foot-race, or even beat their stringy heads. Alas, with the years all
this fine contempt began to fade; for the words I longed for, and all their dazzling opportunities, were
theirs, not mine. But they should not keep these prizes, I said; some, all, I would wrest from them. Just
how I would do it I could never decide: by reading law, by healing the sick, by telling the wonderful
tales that swam in my head, —some way. With other black boys the strife was not so fiercely sunny:
their youth shrunk into tasteless sycophancy, or into silent hatred of the pale world about them and
mocking distrust of everything white; or wasted itself in a bitter cry, Why did God make me an outcast
and a stranger in mine own house? The shades of the prison-house closed round about us all: walls strait
and stubborn to the whitest, but relentlessly narrow, tall, and unscalable to sons of night who must plod
darkly on in resignation, or beat unavailing palms against the stone, or steadily, half hopelessly, watch
the streak of blue above.

After the Egyptian and Indian, the Greek and Roman, the Teuton and Mongolian, the Negro is a

sort of seventh son, born with a veil, and gifted with second-sight in this American world, —a world

which yields him no true self-consciousness, but only lets him see himself through the revelation of the
other world. It is a peculiar sensation, this double-consciousness, this sense of always looking at one’s
self through the eyes of others, of measuring one’s soul by the tape of a world that looks on in amused
contempt and pity. One ever feels his twoness,—an American, a Negro; two souls, two thoughts, two
unreconciled strivings; two warring ideals in one dark body, whose dogged strength alone keeps it from
being torn asunder.

The history of the American Negro is the history of this strife,— this longing to attain self-
conscious manhood, to merge his double self into a better and truer self. In this merging he wishes
neither of the older selves to be lost. He would not Africanize America, for America has too much to
teach the world and Africa. He would not bleach his Negro soul in a flood of white Americanism, for he
knows that Negro blood has a message for the world. He simply wishes to make it possible for a man to
be both a Negro and an American, without being cursed and spit upon by his fellows, without having the
doors of Opportunity closed roughly in his face.

This, then, is the end of his striving: to be a co-worker in the kingdom of culture, to escape both
death and isolation, to husband and use his best powers and his latent genius. These powers of body and
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mind have in the past been strangely wasted, dispersed, or forgotten. The shadow of a mighty Negro past
flits through the tale of Ethiopia the Shadowy and of Egypt the Sphinx. Through history, the powers of
single black men flash here and there like falling stars, and die sometimes before the world has rightly
gauged their brightness. Here in America, in the few days since Emancipation, the black man’s turning
hither and thither in hesitant and doubtful striving has often made his very strength to lose effectiveness,
to seem like absence of power, like weakness. And yet it is not weakness,—it is the contradiction of
double aims. The double-aimed struggle of the black artisan—on the one hand to escape white contempt
for a nation of mere hewers of wood and drawers of water, and on the other hand to plough and nail and
dig for a poverty- stricken horde—could only result in making him a poor craftsman, for he had but half
a heart in either cause. By the poverty and ignorance of his people, the Negro minister or doctor was
tempted toward quackery and demagogy; and by the criticism of the other world, toward ideals that
made him ashamed of his lowly tasks. The would-be black savant was confronted by the paradox that
the knowledge his people needed was a twice-told tale to his white neighbors, while the knowledge
which would teach the white world was Greek to his own flesh and blood. The innate love of harmony
and beauty that set the ruder souls of his people a-dancing and a-singing raised but confusion and doubt
in the soul of the black artist; for the beauty revealed to him was the soul-beauty of a race which his
larger audience despised, and he could not articulate the message of another people. This waste of
double aims, this seeking to satisfy two unreconciled ideals, has wrought sad havoc with the courage and
faith and deeds of ten thousand thousand people,—has sent them often wooing false gods and invoking
false means of salvation, and at times has even seemed about to make them ashamed of themselves.

~ Away back in the days of bondage they thought to see in one divine event the end of all doubt and
disappointment; few men ever worshipped Freedom with half such unquestioning faith as did the
American Negro for two centuries. To him, so far as he thought and dreamed, slavery was indeed the
sum of all villainies, the cause of all sorrow, the root of all prejudice; Emancipation was the key to a
promised land of sweeter beauty than ever stretched before the eyes of wearied Israelites. In song and
exhortation swelled one refrain—Liberty; in his tears and curses the God he implored had Freedom in
his right hand. At last it came,—suddenly, fearfully, like a dream. With one wild carnival of blood and
passion came the message in his own plainttve cadences:—

“Shout, O children! Shout, you’re free!
For God has bought your liberty!”

Years have passed away since then,—ten, twenty, forty; forty years of national life, forty years of
renewal and development, and yet the swarthy spectre sits in its accustomed seat at the Nation’s feast. In
vain do we cry to this our vastest social problem:—

“Take any shape but that, and my firm nerves
Shall never tremble!”
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The Nation has not yet found peace from its sins; the freedman has not yet found in freedom his
promised land. Whatever of good may have come in these years of change, the shadow of a deep
disappointment rests upon the Negro people,—a disappointment all the more bitter because the
unattained ideal was unbounded save by the simple ignorance of a lowly people.

The first decade was merely a prolongation of the vain search for freedom, the boon that seemed
ever barely to elude their grasp,— like a tantalizing will-o’-the-wisp, maddening and misleading the
headless host. The holocaust of war, the terrors of the Ku-Klux Klan, the lies of carpet-baggers, the
disorganization of industry, and the contradictory advice of friends and foes, left the bewildered serf
with no new watchword beyond the old cry for freedom. As the time flew, however, he began to grasp a
new idea. The ideal of liberty demanded for its attainment powerful means, and these the Fifteenth
Amendment gave him. The ballot, which before he had looked upon as a visible sign of freedom, he
now regarded as the chief means of gaining and perfecting the liberty with which war had partially
endowed him. And why not? Had not votes made war and emancipated millions? Had not votes
enfranchised the freedmen? Was anything impossible to a power that had done all this? A million black
men started with renewed zeal to vote themselves into the kingdom. So the decade flew away, the
revolution of 1876 came, and left the half-free serf weary, wondering, but still inspired. Slowly but
steadily, in the following years, a new vision began gradually to replace the dream of political power,—
a powerful movement, the rise of another ideal to guide the unguided, another pillar of fire by night after
a clouded day. It was the ideal of “book-learning”; the curiosity, born of compulsory ignorance, to know
and test the power of the cabalistic letters of the white man, the longing to know. Here at last seemed to
have been discovered the mountain path to Canaan, longer than the highway of Emancipation and law,
steep and rugged, but straight, leading to heights high enough to overlook life.

Up the new path the advance guard toiled, slowly, heavily, doggedly; only those who have watched
and guided the faltering feet, the misty minds, the dull understandings, of the dark pupils of these schools
know how faithfully, how piteously, this people strove to learn. It was weary work. The cold statistician
wrote down the inches of progress here and there, noted also where here and there a foot had slipped or some
one had fallen. To the tired climbers, the horizon was ever dark, the mists were often cold, the Canaan was
always dim and far away. If, however, the vistas disclosed as yet no goal, no resting-place, little but flattery
and criticism, the journey at least gave leisure for reflection and self-examination; it changed the child of
Emancipation to the youth with dawning self-conscious- ness, self-realization, self-respect. In those sombre
forests of his striving his own soul rose before him, and he saw himself,—darkly as through a veil; and yet he
saw in himself some faint revelation of his power, of his mission. He began to have a dim feeling that, to
attain his place in the world, he must be himself, and not another. For the first time he sought to analyze the
burden he bore upon his back, that dead-weight of social degradation partially masked behind a half-named
Negro problem. He felt his poverty; without a cent, without a home, without land, tools, or savings, he had
entered into competition with rich, landed, skilled neighbors. To be a poor man is hard, but to be a poor race
in a land of dollars is the very bottom of hardships. He felt the weight of his ignorance,— not simply of
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letters, but of life, of business, of the humanities; the accumulated sloth and shirking and awkwardness of
decades and centuries shackled his hands and feet. Nor was his burden all poverty and ignorance. The red
stain of bastardy, which two centuries of systematic legal defilement of Negro women had stamped upon his
race, meant not only the loss of ancient African chastity, but also the hereditary weight of a mass of
corruption from white adulterers, threatening almost the obliteration of the Negro home.

A people thus handicapped ought not to be asked to race with the world, but rather allowed to
give all its time and thought to its own social problems. But alas! while sociologists gleefully count his
bastards and his prostitutes, the very soul of the toiling, sweating black man is darkened by the shadow
of a vast despair. Men call the shadow prejudice, and learnedly explain it as the natural defence of
culture against barbarism, learning against ignorance, purity against crime, the “higher” against the
“lower” races. To which the Negro cries Amen! and swears that to so much of this strange prejudice as
is founded on just homage to civilization, culture, righteousness, and progress, he humbly bows and
meekly does obeisance. But before that nameless prejudice that leaps beyond all this he stands helpless,
dismayed, and well-nigh speechless; before that personal disrespect and mockery, the ridicule and
systematic humiliation, the distortion of fact and wanton license of fancy, the cynical ignoring of the
better and the boisterous welcoming of the worse, the all-pervading desire to inculcate disdain for
everything black, from Toussaint to the devil, —before this there rises a sickening despair that would
disarm and discourage any nation save that black host to whom “discouragement” is an unwritten word.

But the facing of so vast a prejudice could not but bring the inevitable self-questioning, self-

disparagement, and lowering of ideals which ever accompany repression and breed in an atmosphere of

contempt and hate. Whisperings and portents came home upon the four winds: Lo! we are diseased and
dying, cried the dark hosts; we cannot write, our voting is vain; what need of education, since we must
always cook and serve? And the Nation echoed and enforced this self-criticism, saying: Be content to be
servants, and nothing more;, what need of higher culture for half-men? Away with the black man’s
ballot, by force or fraud,
something of good, —the more careful adjustment of education to real life, the clearer perception of the
Negroes’ social responsibilities, and the sobering realization of the meaning of progress.

So dawned the time of Sturm und Drang: storm and stress today rocks our little boat on the mad
waters of the world-sea; there is within and without the sound of conflict, the burning of body and
rending of soul; inspiration strives with doubt, and faith with vain questionings. The bright ideals of the
past,—physical freedom, political power, the training of brains and the training of hands,—all these in
turn have waxed and waned, until even the last grows dim and overcast. Are they all wrong,—all false?
No, not that, but each alone was over-simple and incomplete,—the dreams of a credulous race-
childhood, or the fond imaginings of the other world which does not know and does not want to know

our power. To be really true, all these ideals must be melted and welded into one. The training of the
schools we need today more than ever,—the training of deft hands, quick eyes and ears, and above all
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the broader, deeper, higher culture of gifted minds and pure hearts. The power of the ballot we need in
sheer self-defence,—else what shall save us from a second slavery? Freedom, too, the long-sought, we
still seek,—the freedom of life and limb, the freedom to work and think, the freedom to love and aspire.
Work, culture, liberty,—all these we need, not singly but together, not successively but together, each
growing and aiding each, and all striving toward that vaster ideal that swims before the Negro people,
the ideal of human brotherhood, gained through the unifying ideal of Race; the ideal of fostering and
developing the traits and talents of the Negro, not in opposition to or contempt for other races, but rather
in large conformity to the greater ideals of the American Republic, in order that some day on American
soil two world-races may give each to each those characteristics both so sadly lack. We the darker ones
come even now not altogether empty-handed: there are today no truer exponents of the pure human
spirit of the Declaration of Independence than the American Negroes; there is no true American music
but the wild sweet melodies of the Negro slave; the American fairy tales and folklore are Indian and
African; and, all in all, we black men seem the sole oasis of simple faith and reverence in a dusty desert
of dollars and smartness. Will America be poorer if she replace her brutal dyspeptic blundering with
light-hearted but determined Negro humility? or her coarse and cruel wit with loving jovial good-
humor? or her vulgar music with the soul of the Sorrow Songs?

Merely a concrete test of the underlying principles of the great republic is the Negro Problem, and
the spiritual striving of the freedmen’s sons is the travail of souls whose burden is almost beyond the
measure of their strength, but who bear it in the name of an historic race, in the name of this the land of
their fathers’ fathers, and in the name of human opportunity.

And now what I have briefly sketched in large outline let me on coming pages tell again in many ways,
with loving emphasis and deeper detail, that men may listen to the striving in the souls of black folk.
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Lesson 1

Introduction

In this first lesson of the unit and module, students are introduced to chapter 1 of W.E.B. Du Bois’s
seminal compilation of essays, The Souls of Black Folk. Students begin their exploration of the chapter
entitled “Of Our Spiritual Strivings,” by considering the effect created by the author’s choice of epigraph.
Students will return to this epigraph in Lesson 16, as they draw upon their understanding of the text in
its entirety to build upon their initial analysis. After listening to a masterful reading of the chapter,
students analyze the first paragraph of “Of Our Spiritual Strivings” (from “Between me and the other
world there is ever an unasked question” to “I answer seldom a word"). In this passage, Du Bois
describes the “unasked question” that lies between him and “others” (par. 1).

Through discussion, students begin to develop an understanding of the meaning of the key word
problem as Du Bois uses it in the text (par. 1). Student learning is assessed via a Quick Write at the end
of the lesson: How does Du Bois use the word problem in the text? This understanding provides the
foundation for student analysis in Lesson 2, in which students trace the interaction and development of
ideas in the first two paragraphs of the text.

For homework, students reread and annotate paragraph 1 of “Of Our Spiritual Strivings.” Additionally,
students preview and annotate the first half of paragraph 2, box any unfamiliar words, and look up their

definitions.

J Questions and activities in this unit are designed to explore the purpose and argument in Du Bois’s
essay. It is not necessary for students to read or hear a summary of the historical context of this
essay, or to read “The Forethought” that prefaces “Of Our Spiritual Strivings” before beginning their

analysis of this chapter.

Standards
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R1.11-12.4

W.11-12.9.b

Determine the meaning of words and phrases as they are used in a text, including
figurative, connotative, and technical meanings; analyze how an author uses and
refines the meaning of a key term or terms over the course of a text (e.g., how
Madison defines faction in Federalist No. 10).

Draw evidence from literary or informational texts to support analysis, reflection, and

research.

b. Apply grades 11-12 Reading standards to literary nonfiction (e.g., "Delineate and
evaluate the reasoning in seminal U.S. texts, including the application of
constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court
Case majority opinions and dissents] and the premises, purposes, and arguments
in works of public advocacy [e.g., The Federalist, presidential addresses]").

L.11-12.4.a

Determine or clarify the meaning of unknown and multiple-meaning words and

phrases based on grades 11-12 reading and content, choosing flexibly from a range of

strategies.

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s
position or function in a sentence) as a clue to the meaning of a word or phrase.

Assessment

Student learning is assessed via a Quick Write at the end of the lesson. Students respond to the
following prompt, citing textual evidence to support analysis and inferences drawn from the text.

® How does Du Bois use the word problem in the text?

I Throughout this unit, Quick Writes will be evaluated using the Short Response Rubric.

A High Performance Response should:

e Determine how Du Bois uses the word problem in the text (e.g., Du Bois uses the word problem to
refer to how the “other world” (par. 1) sees him. This is evidenced by Du Bois’s belief that people
who consider him to be different all want to ask him the question: “How does it feel to be a
problem?”(par. 1). This question demonstrates that the people who want to ask it believe that Du
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Bois is a problem, even if they do not actually ask this question because of “feelings of delicacy”
(par. 1), or because they do not know how to address it.).

Vocabulary

strivings (n.) — strenuous efforts toward a goal

°
e delicacy (n.) —refined sensibility in feeling or conduct
e mournful (adj.) —full of sorrow, very sad

®

avail (n.) — help toward reaching a goal

e® o (interjection) — archaic or poetic form of “oh,” used to address someone directly

o till (prep.) — archaic or poetic form of until, meaning up to (a particular time)

e weary (adj.) —lacking strength, energy, or freshness because of a need for rest or sleep

Lesson Agenda/Overview

Standards & Text:
e Standards:RI.11-12.4, W.11-12.9.b, L.11-12.4.a

e Text: The Souls of Black Folk by W.E.B. Du Bois, Chapter 1: “Of Qur Spiritual
Strivings,” paragraph 1 (Masterful Reading: Chapter 1: “Of Our Spiritual
Strivings”)

Learning Sequence:

1. Introduction of the Module and Lesson Agenda 1. 10%
2. Homework Accountability 7. 15%
3. Masterful Reading 8. 45%
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4. Reading and Discussion 9. 15%
5. Quick Write 10. 10%
6. Closing 11. 5%
Materials

® Copies of the 11.2 Common Core Learning Standards Tool for each student
e Copies of “Of Our Spiritual Strivings” for each student (with paragraphs numbered 1-14)
® Copies of the Short Response Rubric and Checklist for each student

1 Consider numbering the paragraphs of “Of Our Spiritual Strivings” before the lesson.

Learning Sequence

10% Percentage indicates the percentage of lesson time each activity should take.
Plain text indicates teacher action.
syr:\%ol Bold text indicates questions for the teacher to ask students.
Italicized text indicates a vocabulary word.
Indicates student action(s).
@ Indicates possible student response(s) to teacher questions.
Indicates instructional notes for the teacher.
Activity 1: Introduction of the Module and Lesson Agenda 10%

Begin by sharing the goals for this module and unit. Explain to students that in the second module of
eleventh grade, they read, discuss, and analyze informational texts and poetry, focusing on how authors
use language, structure, and rhetoric to analyze complex ideas and events, develop an argument,
convey a point of view, or advance a purpose. Explain that throughout this module, students consider
how these texts address similar ideas in order to compare the approaches the authors take, and build
knowledge of these shared subjects. Through focused writing instruction, practice, and revision,
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students develop and strengthen the skills required to write explanatory texts that clearly and
effectively examine and convey complex ideas, concepts, and information.

In this first unit of the module, students read chapter 1 of W.E.B. Du Bois’s The Souls of Black Folk, “Of
Our Spiritual Strivings” in relation to Booker T. Washington’s “Atlanta Compromise Speech,” noting the
authors’ divergent arguments.

_1 Students follow along.

Begin by reviewing the agenda and assessed standard for this lesson: RI.11-12.4. In this lesson, students
analyze the use of a key word in the first paragraph of “Of Our Spiritual Strivings.”

1 Students look at the agenda.

Distribute a copy of the 11.2 NJSLS Tool to each student. Inform students that in this lesson, they begin
to work with a new standard: RI.11-12.4. Instruct students to individually read this standard on their
tools and assess their familiarity with and mastery of it.

1 Students read and assess their familiarity with the standard RI.11-12.4.

Instruct students to form pairs and compare their understanding of RI.11-12.4 with their understanding
of the familiar standard RL.11-12.4.

1 Studentresponses shouldinclude:

O BothRI.11.12.4 and RL.11-12.4 include determining the figurative and connotative meanings
of words and phrases in a text, but RI.11-12.4 includes determining technical meanings as
well.

0 RL.11-12.4 includes analyzing how word choices affect meaning and tone, whereas RI.11-
12.4 focuses on just meaning because it only requires analyzing how an author uses and
refines the meaning of key term over the course of a text.

Lead a brief whole-class discussion based on student responses.

Activity 2: Homework Accountability 15%

Instruct students to take out their homework from the previous lesson. {Read and annotate Arthur
Symons’ poem “The Crying of Water,” the epigraph to “Of Our Spiritual Strivings” by W.E.B Du Bois, and
box any unfamiliar words and ook up their definitions.)

J Students take out their homework.
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1 Consider reminding students that an epigraph is a quotation at the beginning of a text or a section
of a text, suggesting the text’s theme or central idea. Students were introduced to the term

epigraphin 9.1.1 Lesson 1.

Instruct students to form pairs and share the vocabulary words they identified and defined in the
previous lesson’s homework.

1 Students may identify the following words: mournful, avail.

1 Definitions are provided in the Vocabulary box in this lesson.

J Differentiation Consideration: Consider providing students with the following definitions: o means
“an archaic or poetic form of ‘oh’ used to address someone directly,” till means “an archaic or poetic

form of until, meaning up to (a particular time),” and weary means “lacking strength, energy, or

freshness because of a need for rest or sleep.”

1 Students write the definitions of o, til/, and weary on their copies of the text or in a vocabulary

journal.

Instruct students to discuss their annotations in pairs.

1 Consider reviewing and displaying the following annotation codes established in Module 11.1:

o)
0

0]

Box unfamiliar words.

Star (*} important or repeating ideas.

Put a question mark {?) next to a section you are questioning or confused about, and write
your question down.

Use an exclamation point (!) for connections between ideas or ideas that strike or surprise

you in some way, and provide a brief note explaining the connections.

Remind students that, in addition to using codes, marking the text with their thinking in relation to

the codes is important.

71 Students share their annotations.

1 Student annotations may include:

(o]

Stars next to the repeating phrases “O water” (chapter 1 epigraph, lines 1, 5), “voice of my
heart” (chapter 1 epigraph, lines 1, 4), “[l]s it I?” (chapter 1 epigraph, line 5), “crying to me’
(chapter 1 epigraph, lines 6, 12), and “[a]ll night long” (chapter 1 epigraph, lines 2, 6).

4
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0 A question mark next to “O water, voice of my heart” (chapter 1 epigraph, line 1). How can
water be a voice? Is the water Symons talking about real, or metaphorical?

0 An exclamation point to connect the first line of the first stanza, “O water, voice of my heart,
crying in the sand” (chapter 1 epigraph, line 1), with the final line of the second stanza, “the
water all night long is crying to me” (chapter 1 epigraph, line 12). The poem begins and ends
with the same image.

Post or project the following questions for students to answer in their pairs.

1 Remind students to use their annotations to guide their responses to these questions.

Describe the speaker’s tone in this poem. What words or phrases create this tone?

1 Student responses may include:

0 The repetition of the words “cry” (chapter 1 epigraph, lines 2, 10) and “crying” (chapter 1
epigraph, lines 1-2, 5-6, 11-12), the use of the word “mournful” (chapter 1 epigraph, line
2), and the phrase “crying without avail” (chapter 1 epigraph, line 11) create a sorrowful or
sad tone.

0. - The word “unresting” (chapter 1 epigraph, line 7)-and-the phrases “there shall never be
rest” (chapter 1 epigraph, line 7), “the heart shall be weary and wonder” (chapter 1
epigraph, line 10), “cannot understand” (chapter 1 epigraph, line 3), and the repetition of
the unanswered question “[I]s it I?” (chapter 1 epigraph, line 5) create a tone of conflict, or
confusion. The speaker has questions that cannot be answered, and cannot rest because of
them.

_  Students were introduced to tone in 11.1.1 Lesson 1 in their analysis of Robert Browning’s “My Last
Duchess.” If necessary, remind students that tone is the attitude a speaker has towards the subject
about which they are speaking.

What can you infer about this chapter from Du Bois’s choice of epigraph?

1 Student responses may include:
0 The repetition of the word “crying” (chapter 1 epigraph, 1-2, 5-6, 11-12), the use of the
word “mournful” (chapter 1 epigraph, line 2), and the phrase “crying without avail” (chapter
1 epigraph, line 11) creates a sad tone, and suggests that this chapter might be serious or
sad.
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0 The use of the phrase “crying without avail” (chapter 1 epigraph, line 11), the word
“unresting” (chapter 1 epigraph, line 7), and the phrases “there shall never be rest” (chapter
1 epigraph, line 7) and “the heart shall be weary and wonder” (chapter 1 epigraph, line 10)
suggest that the chapter will be about someone looking for something and having difficulty
finding it.

0 The phrase “cannot understand” (chapter 1 epigraph, line 3) and the question “[I]s it I?”
(chapter 1 epigraph, line 5) create a tone of confusion, and suggest that the chapter will be
about conflict or confusion.

Lead a brief whole-class discussion of student responses.

1 Students build upon this initial analysis when they return to Symons’ poem in Lesson 16, in which
they draw upon their understanding of the text in its entirety to analyze how the poem contributes

to the overall meaning and tone of “Of Our Spiritual Strivings.”

Activity 3: Masterful Reading 45%

Have students listen to a masterful reading of chapter 1 “Of Our Spiritual Strivings” in its entirety (from
“Between-me-and the-other world” to “the striving in the-souls of black folk” (par. 1-14)). Inform
students that they will follow along and pause twice during the chapter (after paragraphs 4 and 9) to
write down their initial questions and reactions.

_1 Students follow along, reading silently, and then write initial reactions and questions.

1 Differentiation Consideration: Consider pausing more frequently during the masterful reading to
allow students more opportunities to write questions and reactions.

1 Differentiation Consideration: Consider posting or projecting the following guiding question to
support students throughout this lesson:

What does Du Bois use the word problem to describe in this text?

Lead a brief class discussion of students’ initial reactions and questions. Remind students that as they
analyze the text throughout the unit, they will answer many of these initial questions.

1 Student responses may include:
0 Whatis the “other world” (par. 1)? Who occupies it?
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0 Why do the people Du Bois describes in the first paragraph consider him to be “a problem”
(par. 1)?

0 Du Bois refers to “with other black boys” (par. 2)—does this mean that the “problem” (par.
1) has something to do with being African American?

0 Du Bois writes about being “an American” (par. 3) and being “a Negro” (par. 3) like they are
two separate entities. Can a person not be both at the same time?

0 Why does Du Bois capitalize “Opportunity” (par. 4) and “Emancipation” (par. 5)?

0 Du Bois writes “in the few days since Emancipation” (par. 5), which suggests that he is
writing about the time after slaves were freed.

0 Du Bois writes that despite Emancipation, people are still not free (par. 7). If Emancipation
did not free African Americans, what does Du Bois think freedom is?

0 Du Bois describes all African Americans as “handicapped” (par. 10). Why would Du Bois use
the word “handicapped”? What does he mean by this?

0 Du Bois writes of “the ideal of human brotherhood” (par. 12). Where do women fit into this
“ideal”?

0 Despite his criticism of what is happening in America, Du Bois appears to believe in “the
greater ideals of the American Republic” (par. 12).

1 Consider recording questions and observations on the board or on chart paper for the class to
reference throughout the tnit, and encourage students to respond and add to these questions as
they continue to analyze this text.

1 Du Bois uses the word “Negro” to describe African Americans throughout the chapter. Students
should use Du Bois’s language when reading or citing textual evidence, but they should avoid using
the word “Negro” in discussion when they are not quoting from the chapter.

Activity 4: Reading and Discussion 15%

Instruct students to form pairs. Post or project each set of questions below for students to discuss.
Instruct students to continue to annotate the text as they read and discuss.

] This annotation exercise supports students’ engagement with W.11-12.9.b, which addresses the use

of textual evidence in writing.

1 Differentiation Consideration: To further support comprehension of and fluency with Du Bois’s
complex syntax, consider having students listen to a second masterful reading of paragraph 1 before

independently engaging with the text.
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Instruct student pairs to read from “Between me and the other world there is ever an unasked
question” to “l answer seldom a word” (par. 1), and answer the following questions before sharing out
with the class.

I"

Provide students with the following definitions: strivings means “strenuous efforts toward a goal” and

delicacy means “refined sensibility in feeling or conduct.”

J  Students write the definitions of strivings and delicacy on their copies of the text orin a

vocabulary journal.

1 Consider explaining to students that “colored” was a term historically used in the United States to

describe African Americans in a derogatory way.

What is the “unasked question”?

1 The “unasked question” is: “How does it feel to be a problem?”

Why is the question “unasked”?

1 Du Bois writes that the question is “unasked” because of “feelings of delicacy” and “the
difficulty of rightly framing it.” This suggests that people do not ask the question because it
would not be polite to do so, and because something about the question makes it difficult to
ask.

1 After listening to a masterful reading of the text in its entirety, students may make the connection
between race and the "feelings of delicacy,” and the “half-hesitant” approach of “others” (par. 1).
This is a crucial connection students develop through further analysis of paragraphs 1 and 2 in 11.2.1

Lessons 2 and 3.

7 Differentiation Consideration: If students struggle to determine why the question remains unasked,

consider posing the following scaffolding questions:

What words or phrases does Du Bois use to describe how “others” approach him? What can you
infer from these descriptions about why the question remains “unasked”?

Student responses should include:
0 Du Bois describes “others” as “flutter[ing] round” the question, “half-hesitant” and “eyeling]
[him] curiously or compassionately,” avoiding asking the question on their minds because of

“feelings of delicacy.”
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0 These descriptions suggest that the question remains unasked because people feel
uncomfortable approaching Du Bois. Although they appear to be intrigued by him and want
to speak with him, they do not ask the question because they are unsure how to ask it. This
suggests that the question on their minds concerns a complex subject that is not easily

spoken about.
To whom does the “problem” refer?
1 The “unasked question ... How does it feel to be a problem?” is “between” Du Bois and the

“other world,” indicating that the “problem” refers to Du Bois. Additionally, the phrase “they
approach me” indicates that this reference is to Du Bois.

J  After listening to a masterful reading of the text in its entirety, students may infer that the
“problem” refers more broadly to all African Americans, not just the author. Throughout this unit,
students explore the broader meanings of the word problem as it is used and refined over the
course of the text.

Who or what does Du Bois mean by “the other world”?

_1 Du Bois means that the “others” who “flutter round” the question and “approach [him] in a half-
hesitant sort of way,” while they “eye [him] curiously or compassionately,” are the “other
world.” These references suggest that Du Bois uses the term “other world” to describe people

who consider the author to be different or “a problem.”

1 Consider drawing students’ attention to their work with L.11-12.4.a as they use context clues to

determine the meaning of the phrase “the other world” in this context.

1 After listening to a masterful reading of the text in its entirety, students may infer that “the other
world” (par. 1) refers to “the white world” (par. 5). Students continue to explore the meaning of
“the other world” in 11.2.1 Lessons 2 and 3.

Lead a brief whole-class discussion of student responses.

Activity 5: Quick Write 10%

Instruct students to respond briefly in writing to the following prompt:

How does Du Bois use the word problem in the text?
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Instruct students to look at their annotations to find evidence. Ask students to use this lesson’s
vocabulary wherever possible in their written responses. Remind students to use the Short Response
Rubric and Checklist to guide their written responses.

1 Students listen and read the Quick Write prompt.
1 Display the prompt for students to see, or provide the promptin hard copy.

J Remind students of their work with the Short Response Rubric and Checklist in Module 11.1. Review

the rubric and checklist as necessary.

Transition to the Independent Quick Write.
7 Students independently answer the prompt using evidence from the text.

1 See the High Performance Response at the beginning of this lesson.

Activity 6: Closing 5%

Display and distribute the homework assignment. For homework, instruct students to reread and
annotate paragraph 1 (from “Between me and the other world there is ever an unasked question” to “I
answer seldom a word”) and preview and annotate the first half of paragraph 2 (from “And yet, being a
problem is a strange experience” to “but shut out from their world by a vast veil”). Instruct students to
box any unfamiliar words from the first half of paragraph 2 and look up their definitions. Instruct
students to choose the definition that makes the most sense in context, and write a brief definition
above or near the word in the text.

1 Students follow along.

Homework

Reread and annotate paragraph 1 (from “Between me and the other world there is ever an unasked
guestion” to “l answer seldom a word”), and preview and annotate the first half of paragraph 2 (from
“And yet, being a problem is a strange experience” to “but shut out from their world by a vast veil”). Box
any unfamiliar words in the first half of paragraph 2 and look up their definitions. Choose the definition
that makes the most sense in context, and write a brief definition above or near the word in the text.
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NJSLS ELA & Literacy Curriculum

Short Response Rubric

Assessed Standard:

Grade 11 Module 2 ¢ Unit 1 ¢ Lesson 1

Name:

Class:

Date:

2-Point Response

1-Point Response

0-Point Response

Inferences/Claims

Includes valid
inferences or claims
from the text.

Fully and directly
responds to the
prompt.

Includes inferences or
claims that are loosely
based on the text.

Responds partially to the
prompt or does not
address all elements of
the prompt.

Does not address any of
the requirements of the
prompt or is totally
inaccurate.

Includes evidence of
reflection and analysis

A mostly literal
recounting of events or

The response is blank.

~-Analysis - of the text. details from-the text(s).
Includes relevant and Includes some relevant The response includes
sufficient textual facts, definitions, no evidence from the
evidence to develop concrete details, and/or | text.
response according to other information from
Evidence the requirements of the text(s) to develop an
the Quick Write. analysis of the text
according to the
requirements of the
Quick Write.
Uses complete Includes incomplete The response is
sentences where errors | sentences or bullets. unintelligible or
Conventions do not impact indecipherable.
readability.
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Grade 11¢ Module 2 * Unit 1  Lesson 1

Short Response Checklist

Assessed Standard:

Name:

Class: Date:

Does my writing...

Did I...

Include valid inferences
and/or claims from the
text(s)?

Closely read the prompt and address the whole promptin
my response?

Clearly state a text-based claim | want the reader to
consider?

Confirm that my claim is directly supported by what | read in
the text?

Develop an analysis of
the text(s)?

Did I consider the author’s choices, impact of word choices,
the text’s central ideas, etc.?

Include evidence from
the text(s)?

Directly quote or paraphrase evidence from the text?

Arrange my evidence in an order that makes sense and
supports my claim.

Reflect on the text to ensure the evidence | used is the best
evidence to support my claim?

Use complete sentences,
correct punctuation, and
spelling?

Reread my writing to ensure it means exactly what | want it
to mean?

Oo(o|ojo|o|o|ga|d

Review my writing for correct grammar, spelling, and
punctuation?

O
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11.2.1

Introduction

In this lesson, students read and analyze paragraphs 1 and 2 of “Of Our Spiritual Strivings” from The
Souls of Black Folk (from “Between me and the other world there is ever an unasked question” to “but
shut out from their world by a vast veil”). in this excerpt, Du Bois writes of the “strange experience” of
“being a problem” in America (par. 2). Students analyze how Du Bois introduces ideas, and consider how
these ideas interact and develop over the course of this excerpt. Additionally, students are introduced to
the Ideas Tracking Tool, which they use throughout this unit to record how Du Bois unfolds a complex
series of ideas throughout his essay. Student learning is assessed via a Quick Write at the end of the
lesson: Analyze how two ideas interact and develop over the course of this excerpt.

For homework, students reread this lesson’s excerpt, and use the Ideas Tracking Tool to track at least
two key ideas that have emerged in the text thus far. Additionally, students preview the remainder of
paragraph 2, box any unfamiliar words, and look up their definitions.

Standards

 Assessed Standard(s)
R1.11-12.3 Analyze a complex set of ideas or sequence of events and explain how specific

individuals, ideas, or events interact and develop over the course of the text.

Addressed Standard(s)

W.11-12.9.b | Draw evidence from literary or informational texts to support analysis, reflection, and

research.

b. Apply grades 11-12 Reading standards to literary nonfiction (e.g., “Delineate and
evaluate the reasoning in seminal U.S. texts, including the application of
constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court Case
majority opinions and dissents] and the premises, purposes, and arguments in
works of public advocacy [e.g., The Federalist, presidential addresses]”).

L.11-12.5 Demonstrate understanding of figurative language, word relationships, and nuances in

word meanings.
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Assessment

Assessment(s)
Student learning is assessed via a Quick Write at the end of the lesson. Students respond to the
following prompt, citing textual evidence to support analysis and inferences drawn from the text.

e Analyze how two ideas interact and develop over the course of this excerpt.

 High Performance Response(s)
A High Performance Response should:

¢ Determine two ideas that Du Bois introduces over the course of this excerpt (e.g., other people see
Du Bois as “a problem” (par. 1-2), and there is an “other world” (par. 1) from which Du Bois is

separated).

e Analyze how these two ideas interact and develop over the course of this excerpt (e.g., These two
ideas interact and develop in Du Bois’s story of a young girl who excludes him from a childhood
game by absolutely “refus[ing]” to accept his visiting-card (par. 2). This story connects the ideas of
feeling like “a problem” {par. 1-2) and “the other world” (par. 1), because it explains how being
excluded, or “shut out from their world by a vast veil” (par. 2) makes Du Bois feel “different from
the others” (par. 2). This realization that he is different makes Du Bois understand that other
people see him as someone who does not belong in their world, or as “a problem” (par. 1-2).).

Vocabulary

Vocabulary to provide directly (will not include extended instruction)

e rollicking (adj.) — carefree and joyous
e peremptorily (adv.) — acting with the insulting attitude of a person who thinks that he or she

should be obeyed without question

e mayhap (adv.) — perhaps

Vocabulary to teach (may include direct word work and/or questions)

e revelation (n.) — a usually secret or surprising fact that is made known

Additional vocabulary to support English Language Learners (to provide directly)

e peculiar (adj.) — strange; queer; odd
e wee (adj.) — very small

e visiting-cards (n.) — small cards presented when visiting that bear the name and sometimes the

address of the visitor

engage gage™
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e merry (adj.) — very happy and cheerful
e dawned (v.) — began to be understood

¢ veil (n.) —something that covers or hides something else

Lesson Agenda/Overview

| Student-Facing Agenda % of Lesson

Standards & Text:

e Standards: RI.11-12.3, W.11-12.9.b, L.11-12.5

e Text: The Souls of Black Folk by W.E.B. Du Bois, Chapter 1: “Of Our Spiritual
Strivings,” paragraphs 1-2

Learning Sequence:

1. Introduction of Lesson Agenda 1. 5%

2. Homework Accountability 2. 15%

3. Masterful Reading 3. 5%

4. Reading and Discussion 4. 55%

5. Quick Write 5. 10%

6. Closing 6. 10%
Materials

e Copies of the |deas Tracking Tool for each student

e Student copies of the Short Response Rubric and Checklist (refer to 11.2.1 Lesson 1)

Learning Sequence

How to Use the Learning Sequence

Symbol Type of Text & Interpretation of the Symbol

10% Percentage indicates the percentage of lesson time each activity should take.
Plain text indicates teacher action.
sy:\ct))ol Bold text indicates questions for the teacher to ask students.
Italicized text indicates a vocabulary word.
> Indicates student action(s).
= Indicates possible student response(s) to teacher questions.
® Indicates instructional notes for the teacher,
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Activity 1: Introduction of Lesson Agenda 5%

Begin by reviewing the agenda and assessed standard for this lesson: RI.11-12.3. In this lesson, students
determine ideas in the first two paragraphs of “Of Our Spiritual Strivings” and explore how these ideas
interact and develop over the course of this excerpt. Additionally, for homework, students begin
tracking these key ideas using an Ideas Tracking Tool.

» Students look at the agenda.

@® Students were introduced to R.11-12.3 in 11.1.3 Lesson 4.

Activity 2: Homework Accountability 15%

Instruct students to form pairs and discuss two or three of the annotations that they made for the
previous lesson’s homework. (Reread and annotate paragraph 1 and preview and annotate the first half
of paragraph 2. Box any unfamiliar words in the first half of paragraph 2 and look up their definitions.
Choose the definition that makes the most sense in context, and write a brief definition above or near
the word in the text.)

» Students share two or three of their annotations in pairs.
& Student annotations may include:

o Astar next to “How does it feel to be a problem?” (par. 1), noting that other people consider
Du Bois to be a problem.

o Stars next to “being a problem is a strange experience” and “it dawned upon me with a
certain suddenness that | was different from the others; or like, mayhap, in heart and life
and longing, but shut out from their world by a vast veil” (par. 2), noting Du Bois is seen as a
problem because something about him is not the same as those who see him this way.

o A question mark next to “or like, mayhap, in heart and life and longing” (par. 2). What does
it mean to be like someone “in heart” (par. 2)? Is “heart” being used figuratively in this
sentence?

o An exclamation point next to “one girl, a tall newcomer, refused my card,— peremptorily,
with a glance” and “it dawned upon me with a certain suddenness that | was different from
the others” (par. 2). The interaction between this girl and the author makes the author
realize that he is “different” (par. 2).

@ This annotation exercise supports students’ engagement with W.11-12.9.b, which addresses the use

of textual evidence in writing.
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Instruct students to share any vocabulary words they identified and defined in the previous lesson’s

homework.
® Students may identify the following words: rollicking, peremptorily, mayhap.

® Definitions are provided in the Vocabulary box in this lesson.

Activity 3: Masterful Reading 5%

Instruct students to take out and review their initial reactions and questions from the masterful reading
in 11.2.1 Lesson 1. Have students listen to a masterful reading of paragraphs 1-2 (from “Between me
and the other world there is ever an unasked question” to “but shut out from their world by a vast
veil”).

» Students follow along, reading silently.
@® Differentiation Consideration: Consider posting or projecting the following guiding question to

support students throughout this lesson:

What ideas does Du Bois introduce in this excerpt?

Activity 4: Reading and Discussion 55%

Instruct students to form pairs. Post or project each set of questions below for students to discuss.
Instruct students to continue to annotate the text as they read and discuss.

Instruct student pairs to read from “Between me and the other world there is ever an unasked
question” to “I answer seldom a word” {par. 1), and answer the following questions before sharing out
with the class.

What is the significance of Du Bois’s choice to begin the chapter with the word “[b]letween” (par. 1)?

® Du Bois’s choice to use the word “[b]etween” (par. 1) to begin this chapter creates the sense
that this “unasked question” (par. 1) separates Du Bois from “the other world” {(par. 1). The
choice of the word “[b]letween” reinforces the idea that there is a distance between Du Bois and
the “others” (par. 1).

@ Differentiation Consideration: If students struggle with this analysis, consider posing the following
scaffolding question:

What lies “between” Du Bois and “the other world” (par. 1)?
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® The “unasked question ... [hjow does it feel to be a problem?” (par. 1) lies between Du Bois and
“the other world” (par. 1). This suggests that Du Bois is separated from others by something that
they want to ask him, but feel that they cannot say.

How does the statement “l know an excellent colored man in my town” (par. 1) develop the
relationship between Du Bois and “the other world” (par. 1)?

® Student responses may include:

o When “others” say they “know” a “colored man” (par. 1), it suggests that they do not
identify as African Americans. This statement also implies that “others” {par. 1) assume Du
Bois will find this news interesting or significant in some way, perhaps because he is African
American. This statement establishes a separation based on race between Du Bois and
those who speak to him.

o The focus on the “colored man” (par. 1) in this statement suggests that race is important in
Du Bois’s life, and in the lives of those with whom he interacts. This emphasis indicates that
the line that divides Du Bois from thosc who approach him “half hesitant[ly]” (par. 1) is
related to race.

o The word “excellent” in the phrase “l know an excellent colored man” (par. 1) suggests that
“others” (par. 1) feel they need to tell Du Bois that they have positive feelings about African
Americans. This suggests that others think Du Bois will appreciate hearing about their high
regard for African Americans, or they think it will make him feel more comfortable to know
this.

Based on what people say and ask “instead” (par. 1), what might be the topic of the “unasked
question” (par. 1)?
® People say “l know an excellent colored man,” “l fought at Mechanicsville” or “[d]o not these
Southern outrages make your blood boil?” (par. 1) rather than asking the “real question, How
does it feel to be a problem?” (par. 1). All of the questions or comments that people ask or say
“instead” (par. 1) have something to do with the South, African Americans, or race relations.

This suggests that the “real question” {(par. 1) had to do with these topics as well.
® Differentiation Consideration: If students struggle with this analysis, consider posing the following

scaffolding question:

What relationship does Du Bois describe between himself and the “other world” in the first
paragraph?
®& Student responses may include:

o Inthe first sentence of the chapter, Du Bois uses the word “between” (par. 1) to explain that
he is separated from “the other world” by an “unasked question” (par. 1). This unasked
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question, “[h]Jow does it feel to be a problem?” (par. 1), develops the idea that the
separation between Du Bois and “the other world” (par. 1) is the result of others seeing Du
Bois as an issue, or being confused or troubled by him.

Du Bois describes the “others” as ““flutter[ing] round” the question, “half-hesitant,” and

“eyeling] [him] curiously or compassionately” {par. 1). This develops the idea of an uneasy

&)

or insecure relationship between the author and other people. This description also
develops the idea that something about Du Bois evokes feelings of interest or sympathy in
“others” (par. 1).

o The questions that people from “the other world” (par. 1) ask Du Bois, instead of the
“unasked question,” create a distance between Du Bois and “others” (par. 1). The fact that
“others” {par. 1) feel the need to tell Du Bois that they know an “excellent” African
American (par. 1), and that “Southern outrages” (par. 1) make them angry, reveals that
those who approach Du Bois feel the need to be outwardly sympathetic or kind to him, even

though they really see him as “a problem” (par. 1).

@ Differentiation Consideration: If students have already made a clear connection between Du Bois’s
identity as an African American and others’ perception of him as “a problem” (par. 1), consider
providing the following optional extension question to deepen students’ understanding:

How might the topic of the “unasked question” (par. 1) develop your understanding of what Du
Bois means by the “other world” (par. 1)?
&® Since the separation between Du Bois and those who want to ask the question (par. 1) has to do
with race, the term “the other world” (par. 1) could refer to white people.
Identify a central idea introduced in the first paragraph.
@& Student responses may include:

o Du Bois understands himself as separate from an “other world” (par. 1).
o Other people perceive Du Bois as “a problem” (par. 1).

Lead a brief whole-class discussion of student responses.

Instruct student pairs to read from “And yet, being a problem is a strange experience” to “but shut out
from their world by a vast veil” (par. 2), and answer the following questions before sharing out with the
class.

@ Differentiation Consideration: Consider providing students with the following definitions: peculiar
means “strange; queer; odd,” “wee means “very small,” visiting-cards means “small cards presented
when visiting that bear the name and sometimes the address of the visitor,” merry means “very
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|ll

happy and cheerful,” downed means “began to be understood,” and veil means “something that

covers or hides something else.”

» Students write the definitions of peculiar, wee, visiting-cards, merry, dawned, and veil on their

copies of the text or in a vocabulary journal.

@ Differentiation Consideration: Consider providing the following scaffolding question to support
students’ independent reading:

What words and phrases indicate when the events of this passage occur?
@& Studentresponses may include:

o The phrase “in the early days of rollicking boyhood” (par. 2) indicates that the events of this
passage occur when Du Bois is a child.

o The phrase “I remember well” (par. 2) indicates that Du Bois is remembering what
happened to him in the past.

o The phrase “l was a little thing” (par. ?) suggests that the events of this passage occur when
Du Bois is very small, perhaps a young child.

o The reference to the “wee wooden schoolhouse” (par. 2) indicates that the events in this

story happen when Du Bois is of an age to attend school.

According to Du Bois, “[h]Jow does it feel to be a problem” (par. 1)? Why has he “never been anything else”
(par. 2)?

& Du Bois describes the experience of “being a problem” as “strange” and “peculiar” (par. 2). Du
Bois’s statement that he “has never been anything else” (par. 2) suggests that he was born “a
problem” (par. 2), reinforcing the idea that being a problem has to do with some aspect of Du
Bois’s identity that he cannot change.

(@ Differentiation Consideration: Consider providing the following optional extension question to
deepen students’ understanding of Du Bois’s use of “problem” in paragraph 2:

How does Du Bois’s statement “save perhaps in babyhood and in Europe” (par. 2) develop the
nature of the “problem” (par. 2)?

@® Du Bois’s statement that one might not be a problem “in babyhood” (par. 2) suggests that being
a problem is something that affects one later on in life. His statement that one might not be a
problem “in Europe” (par. 2) suggests that being a problem has to do with location, in this case,

America.

How does the imagery in paragraph 2 convey the meaning of revelation?
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& Du Bois describes his revelation as “burst[ing] upon one, all in a day” (par. 2) and as a “shadow”
that “swept across” him (par. 2). This imagery suggests that a revelation is a thought or idea that
comes all at once, and is a surprise. The image of a “shadow” (par. 2) suggests that this surprise
is not necessarily positive.

® Consider drawing students’ attention to their work with L.11-12.5, as they demonstrate
understanding of figurative language in order to illuminate the nuances in word meanings.

@ Students were introduced to imagery in 11.1.2. If necessary, remind students that imagery is an
author’s use of vivid, descriptive language that appeals to the senses. Imagery is a type of figurative

language.

@® Differentiation Consideration: Consider providing the following optional extension questions to
deepen students’ understanding of “the revelation” (par. 2) in this passage:

Who experiences “the revelation” (par. 2)? When does this experience occur?

® Du Bois describes that the “shadow swept across [him]” (par. 2), indicating that Du Bois is
describing his own experience of revelation. This “revelation” {par. 2) occurs when the author is
a child, in the “early days of rollicking boyhood” (par. 2).

What is the cumulative effect of the imagery in paragraph 2 on the tone of this passage?

& The image of the revelation “bursting upon” Du Bois creates a tone of surprise in the passage,
because it makes the revelation seem unexpected and sudden, while the description of the
revelation as a “shadow” that “swept across” (par. 2) Du Bois creates the sense of foreboding,

because it makes the revelation seem dark and ominous.

Summarize the series of events described in this section of paragraph 2.

® During a happy exchange of visiting-cards at the school Du Bois attended as a boy, a girl
“refused” to accept Du Bois’s card (par. 2). This event led Du Bois to the realization that he “was

different from the others” (par. 2).

How does Du Bois’s statement that he is “like” the “others” (par. 2) further develop his relationship
with them?

& Du Bois’s statement that he is “like” other people “in heart and life and longing” (par. 2)
suggests that he feels that he shares several important aspects in common with those who
exclude him; he is like them in what he wants or “long[s]” for (par. 2), and what he loves or
believes in his “heart” (par. 2).

@ Differentiation Consideration: If students struggle with this analysis, consider posing the following
scaffolding question:
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How is the word “like” used in the sentence beginning “then it dawned upon me” (par. 2)? How
do you know?

=& The word “different” (par. 2) is placed in contrast with the word “like” (par. 2), indicating that

“like” (par. 2) is being used to mean “alike” in this sentence.

What has “dawned upon” (par. 2) Du Bois?

® Du Bois realizes that although he shares very important beliefs and desires with “the others”
(par. 2), they treat him differently and exclude him. He is “shut out from their world by a vast

veil” (par. 2).

What does the word “peremptorily” (par. 2) suggest about the nature of the girl’s refusal?

® Du Bois’s choice to use the word “peremptorily” (par. 2) in his description of the girl’s refusal
suggests that she made her decision with an insulting attitude, assuming that Du Bois would

obey her refusal without question.

What does Du Bois’s description of the girl’s refusal suggest about the feelings that caused his
revelation?

& Du Bois’s choice of the word “peremptorily” (par. 2) suggests that his revelation came as a result
of experiencing a feeling of powerlessness in the face of a judgment that allowed no room for

him to protest.

How do the interactions between Du Bois and “others” in paragraphs 1 and 2 develop the idea of “a
vast veil” (par. 2)?

&® Student responses may include:

o Inthe first paragraph, “others” do not know how to approach Du Bois or speak to him, they
are “half-hesitant” and “curious” of him and consider him to be “a problem” (par. 1}, which
makes him feel separate or different from them. These interactions suggest that the “vast
veil” (par. 2) that separates Dubois and the “other world” (par. 1) is connected to the race-
related question: “How does it feel to be a problem?” (par. 1); both the question, “How
does it feel to be a problem?” (par. 1), and the “veil” “shut” (par. 2) Du Bois out, or exclude
him, from the “other world” (par. 1).

o Du Bois’s interaction with the girl, who turned down his card “peremptorily, with a glance”
in paragraph 2, suggests that the image of the “vast veil” that “shuts [him] out” (par. 2) from
her world is another way of describing her insulting and decisive refusal to be friendly with
him. The girl’s choice to ignore and be cruel to Du Bois prevents him from participating in
this school activity, and isolates him. Therefore, the “vast veil” (par. 2) is a metaphor for
actions and behaviors, like that of the little girl, which exclude Du Bois.
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@ Consider asking students to identify what figure of speech a “vast veil” (par. 2} is. Students are
familiar with metaphors from their work in 11.1.2 Lesson 6. Consider reminding students that a
metaphor is a type of figurative language used to show or create a similarity between ideas or things
that seem to be unrelated. Students continue work with this metaphor in the following lesson.

@ Consider drawing students’ attention to their work with L.11-12.5, as they demonstrate their
understanding of figurative language and nuances in word meanings.
How do the events that Du Bois describes in paragraph 2 further develop ideas introduced in
paragraph 1?
& Student responses may include:

o The “tall newcomer[’s]” (par. 2) rejection of Du Bois’s card develops the idea that Du Bois
feels that others see him as “a problem” (par. 2), because the girl’s refusal of his card marks
him as different from everyone else.

o The girl’s refusal of Du Bois’s “visiting-card” (par. 2) develops the idea that Du Bois is
separated from others and the “other world” (par. 1) that they live in, because this
experience of being excluded leads him to the revelation that he is “shut out” (par. 2) from
the “other world” (par. 1) by “a vast veil” (par. 2), because there is something “different”
(par. 2) about him.

Lead a brief whole-class discussion of student responses.

Activity 5: Quick Write 10%
Instruct students to respond briefly in writing to the following prompt:

Analyze how two ideas interact and develop over the course of this excerpt.

Instruct students to look at their annotations to find evidence. Instruct students to use this lesson’s
vocabulary whenever possible in their written responses. Remind students to use the Short Response
Rubric and Checklist to guide their written responses.

» Students listen and read the Quick Write prompt.
@ Display the prompt for students to see, or provide the prompt in hard copy.
Transition to the independent Quick Write.

» Students independently answer the prompt, using evidence from the text.

& See the High Performance Response at the beginning of this lesson.

22 Doa=d

Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unpoited License -
5 PUBLIC CONSULTING
hetp://creativecommons.org/licenses{ by-ne-saf 3.0, CROUP

File: 11.2.1 Lesson 2 Date: 9/12/14 Classroom Use: Starting 9/2014 S AL
© 2014 Public Consulting Group. This wo!k is licensed under a 11 ” ' “ ’ ’ ny
engage

Dur Steapents. Teer Wonwn

81



NJSLS ELA & Literacy Curriculum Grade 11 » Module 1 » Unit 1 ¢ Lesson 2

Activity 6: Closing 10%

Display and distribute the homework assignment, including the Ideas Tracking Tool. Instruct students to
reread this lesson’s excerpt (from “Between me and the other world there is ever an unasked question”
to “but shut out from their world by a vast veil”}, and use the Ideas Tracking Tool to track what ideas
emerge in the text and where they emerge. Students should record at least two ideas introduced and
developed in paragraphs 1-2, as well as notes and connections for each.

Additionally, instruct students to preview the remainder of paragraph 2 of “Of Our Spiritual Strivings”
(from “I had thereafter no desire to tear down” to “watch the streak of blue above”). Direct students to
box any unfamiliar words and look up their definitions. Instruct them to choose the definition that
makes the most sense in context and write a brief definition above or near the word in the text.

» Students follow along.

@ Students were introduced to a similar tool in 10.2.1, Lesson 5. If students require additional support
working with this tool, consider modeling one row of the tool as a class (see the Model Ideas
Tracking Tool in 11.2.1 Lesson 3).

@ Students add to the {deas Tracking Tool throughout this module for all texts, and reference it for

assessments.

Homework

Reread this lesson’s excerpt (from “Between me and the other world there is ever an unasked question”
to “but shut out from their world by a vast veil”), and use the ldeas Tracking Tool to track at least two
ideas that emerge in paragraphs 1-2, as well as notes and connections for each.

Additionally, preview the remainder of paragraph 2 of “Of Our Spiritual Strivings” (from “I had thereafter
no desire to tear down” to “watch the streak of blue above”). Box any unfamiliar words and look up
their definitions. Choose the definition that makes the most sense in context, and write a brief definition

above or near the word in the text.

o
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Ideas Tracking Tool

Name: Class: Date:

Directions: Identify the ideas that you encounter throughout the text. Trace the development of those
ideas by noting how the author introduces, develops, or refines these ideas in the text. Cite textual

evidence to support your work.

Text:
Paragraph # | Ideas Notes and Connections
P
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11.2.1 |Lesson 3

Introduction

In this lesson, students read and analyze the second half of paragraph 2 of “Of Our Spiritual Strivings”
from The Souls of Black Folk (from “I had thereafter no desire to tear down” to “watch the streak of blue
above”). In this excerpt, Du Bois develops his metaphor of the “veil” as he describes the experience of
being an “outcast and a stranger” in the “pale world” (par. 2). Students analyze Du Bois’s use of
figurative language, determining meaning from context, and analyzing the role this language plays in the
text. Student learning is assessed via a Quick Write at the end of the lesson: Interpret an example of
figurative language and analyze its role in the excerpt.

For homework, students reread this lesson’s excerpt, and record ideas that emerge in this passage on
their Ideas Tracking Tools. Additionally, students begin reading their Accountable Independent Reading
(AIR) texts through the lens of a new focus standard (RI.11-12.3) and prepare for a 3-5 minute
discussion on how they applied their new focus standard to their texts.

Standards

' Assessed Standard(s)

L.11-12.5.a Demonstrate understanding of figurative language, word relationships, and nuances in
word meanings.
a. lInterpretfigures of speech (e.g., hyperbole, paradox) in context and analyze their

role in the text.

Addressed Sfandard(s)

W.11-12.9.b | Draw evidence from literary or informational texts to support analysis, reflection, and

research.

b. Apply grades 11-12 Reading standards to literary nonfiction (e.g., “Delineate and
evaluate the reasoning in seminal U.S. texts, including the application of
constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court Case
majority opinions and dissents] and the premises, purposes, and arguments in
works of public advocacy [e.g., The Federalist, presidential addresses]”).

L.11-12.4.a Determine or clarify the meaning of unknown and multiple-meaning words and phrases
based on grades 11-12 reading and content, choosing flexibly from a range of strategies.
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a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s
position or function in a sentence) as a clue to the meaning of a word or phrase.

Assessment

| Assessment(s) 3 _ | _

Student learning is assessed via a Quick Write at the end of the lesson. Students respond to the
following prompt, citing textual evidence to support analysis and inferences drawn from the text.

e Interpret an example of figurative language and analyze its role in this excerpt.

| High Performance Response(s)

A High Performance Response should:
e |dentify an example of figurative language in this passage (e.g., the “region of blue sky” (par.2)).

e Interpret the meaning of this figurative language from context (e.g., The “region of blue sky”
represents the time in Du Bois’s childhood when he is not bothered by the realization that “[he]

was different from the others” (par. 2).).

e Analyze the role this figurative language plays in the excerpt (e.g., The “region of blue sky” develops
the metaphor of the “vast veil” that shuts Du Bois and “other black boys” out of the “pale world”
(par. 2), because it introduces the idea that as a child Du Bois was able to live peacefully “above”
the veil (par. 2). However, as Du Bois grows older he is unable to rise above those who exclude him,
and so he feels trapped, hopeless, and angry. He can only “watch the streak of blue above,” as he
“plod([s] darkly on in resignation” (par. 2) with the “other black boys” who feel “distrust” and
“hatred” for the white world.).

Vocabulary

Vocabulary to provide directly (will not include extended instruction)

® mates (n.) — associates, companions

e alas (interjection) — used as an exclamation to express sorrow, grief, pity, concern, or apprehension

of evil
e strife (n) — vigorous or bitter conflict, discord, or antagonism

e sycophancy (n.) — the character or behavior of a person who praises powerful people in order to get

their approval
e plod (v.) —to walk slowly and usually heavily

e resignation (n.) —the feeling that something unpleasant is going to happen and cannot be changed

2 Mok
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e unavailing (adj.) — not useful or successful

Vocabulary to teach (may include direct word work and/or questions)

e contempt (n.) —a feeling that someone or something is not worth any respect or approval
e wrest (v.) —to twist or turn; pull, jerk, or force by a violent twist

e unscalable (adj.) — not capable of being climbed up or reached

Additional vocabulary to support English Language Learners (to provide directly)

e dazzling (adj.) — greatly impressive or surprising by being very attractive or exciting

e mocking (adj.) — showing the qualities of laughing at or making fun of (someone or something)
especially by copying an action or a way of behaving or speaking

e outcast (n.) —someone who is not accepted by other people

Lesson Agenda/Overview

Student-Facing Agenda % of Lesson

Standards & Text:

e Standards:L.11-12.5.a, W.11-12.9.b, L.11-12.4.a

e Text: The Souls of Black Folk by W.E.B. Du Bois, Chapter 1: “Of Our Spiritual
Strivings,” paragraph 2

Learning Sequence:

1. Introduction of Lesson Agenda 1. 5%

2. Homework Accountability 2. 10%

3. Masterful Reading 3. 5%

4. Reading and Discussion 4. 60%

5. Quick Write 5. 10%

6. Closing 6. 10%
Materials

e Student copies of the Short Response Rubric and Checklist (refer to 11.2.1 Lesson 1)

e Student copies of Ideas Tracking Tool (refer to 11.2.1 Lesson 2)—students may need additional blank

copies
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Learning Sequence

- How to Use the Learning Sequence

Symbol . Type of Text & Interpretation of the Symbol

10% Percentage indicates the percentage of lesson time each activity should take.
Plain text indicates teacher action.
syrr:;)ol Bold text indicates questions for the teacher to ask students.

Italicized text indicates a vocabulary word.

> indicates student action(s).

=Y Indicates possible student response(s) to teacher questions.

® Indicates instructional notes for the teacher.

Activity 1: Introduction of Lesson Agenda ' 5%

Begin by reviewing the agenda and assessed standard for this lesson: L.11-12.5.a. In this lesson, students
explore Du Bois’s use of figurative language, and analyze the role this language plays in the text.

» Students look at the agenda.

@ Students were introduced to L.11-12.5.ain 11.1.2 Lesson 11.

Explain to students that they will apply their understanding of RL.11-12.5 in their analysis of this lesson’s
excerpt. Instruct students to talk in pairs about the meaning of figurative language.

» Students discuss their understanding of figurative language in pairs.

® Figurative language includes words that mean something different from their literal meaning.
Figurative language can also be understood as language used by writers to produce images for
readers, as with metaphors or personification.

Lead a brief whole-class discussion of student responses.

Activity 2: Homework Accountability 10%

Instruct students to form pairs and share the additions they made to their Ideas Tracking Tool from the
previous lesson’s homework. (Reread from “Between me and the other world there is ever an unasked
question” to “but shut out from their world by a vast veil” (par. 1-2), and use the Ideas Tracking Tool to
track at least two ideas that emerge in paragraphs 1-2, as well as notes and connections for each.)

» Students discuss the additions they made to their Ideas Tracking Tools.

® See the Model ideas Tracking Tool at the end of this lesson.
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Instruct students to share the vocabulary words they identified and defined in the previous lesson’s
homework in pairs. (Preview the remainder of par. 2 of “Of Our Spiritual Strivings” (from “I had
thereafter no desire to tear down” to “watch the streak of blue above”). Box any unfamiliar words and
look up their definitions. Choose the definition that makes the most sense in context, and write a brief
definition above or near the word in the text.)

& Students may identify the following words: mates, alas, strife, sycophancy, plod, resignation,

unavailing.

@ Definitions are provided in the Vocabulary box in this lesson.

Activity 3: Masterful Reading 5%

Have students listen to a masterful reading of the second half of paragraph 2 of “Of Our Spiritual
Strivings” (from “I had thereafter no desire to tear down” through “watch the streak of blue above”).

» Students follow along, reading silently.
® Differentiation Consideration: Consider posting or projecting the following guiding question to

support students throughout this lesson:

How does Du Bois use figurative language in this passage to further develop his ideas?

Activity 4: Reading and Discussion 60%

Instruct students to form pairs. Post or project each set of questions below for students to discuss.
Instruct students to continue to annotate the text as they read and discuss.

@ This annotation supports students’ engagement with W.11-12.9.b, which addresses the use of

textual evidence in writing.

Instruct student pairs to read from “| had thereafter no desire to tear down” to “the wonderful tales
that swam in my head, —some way” (par. 2), and answer the following questions before sharing out
with the class.

@ Differentiation Consideration: Consider providing students with the following definition: dazzling
means “greatly impressive or surprising by being very attractive or exciting.”

» Students write the definition of dazzling on their copies of the text or in a vocabulary journal.

How does Du Bois react to the revelation that he is “shut out from their world by a vast veil”?

® After realizing that he is “shut out from their world by a vast veil,” Du Bois does not want to
“tear down that veil” or to “creep through,” Instead he holds everything “beyond” the veil in
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“common contempt.” Rather than feeling like he wants to be a part of the world that excludes
him, Du Bois feels dislike or disrespect for this world and prefers to stay outside of it.

What imagery does Du Bois use to describe where he “live[s]” (par. 2)? What effect does this imagery
create in the passage?

® Du Bois describes his life “above” the veil as a “region of blue sky and great wandering shadows”
(par. 2). This creates the effect of a cheerful and untroubled space, but one that also contains

something darker and unknown.

® Students worked with imagery in 11.1.2 Lesson 4. Consider reminding students that imagery is an
author’s use of vivid, descriptive language that appeals to the senses. Imagery is a type of figurative

language.

@ Differentiation Consideration: If students struggle to make meaning of the relationship between
“veil” and the “blue sky,” consider posing the following scaffolding question:
Where does Du Bois “live[]” in relation to the veil?

® Du Bois writes that he “lived above” the veil in a “region of blue sky.”

In what ways does Du Bois use the word “beat” in the sentence beginning “That sky was bluest”?

® Du Bois “beat [his] mates at examination time, or beat them at a foot race.” This means that he
won competitions In school and play. Du Bois also states that he “beat their stringy heads,”
which means to physically assault someone.

How do these details help you to understand what Du Bois means by “common contempt”?

® Du Bois’s description of the joy he feels when he wins against the other boys and beats them up
indicates that “common contempt” means that he feels a broad or “common” dislike or hatred
of them that makes him want to “beat their stringy heads,” and makes him feel joy in beating

them.

@ Consider drawing students’ attention to their application of standard L.11-12.4.a through the
process of using context as a clue to determine the meaning of a phrase.

@ If students struggle to make meaning of this phrase from context, provide the following definition:

|H

contempt means “a feeling that someone or something is not worth any respect or approval.
@ Differentiation Consideration: If students struggle with the questions above, provide the following

scaffolding question:

Who or what is “beyond” the veil?

® “[T)he other world” (par. 1) or “their world” that Du Bois is “shut out from” is beyond the veil.
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What did Du Bois hold in “common contempt”?

& Du Bois writes that he held “all beyond the veil” in “common contempt”; therefore, he felt
dislike or disrespect for “the other world” (par. 1) or the white world from which he is excluded.

Why does Du Bois say “[t]hat sky was bluest” when he “beat[s]” his “mates”?

& Du Bois says “[t]hat sky was bluest” when he wins competitions against his peers, because when
he “beats” his “mates” he is able to live “above” them in the “region of blue sky.” This suggests
that when Du Bois wins in competitions against his peers, he does not care about being “shut
out” from “their world” and, therefore, feels less concerned with the boundaries of the veil.

How does Du Bois use the image of “blue sky” to introduce a new idea in this passage?

& Student responses may include:

o Theimage of the “blue sky” (par. 2) introduces the idea that when Du Bois feels like “the
other world” (par. 1) is below him (such as when he looks on his mates with “common
contempt” in par. 2), he feels less bothered by the fact that he is “shut out from their world”

(par. 2).
o Theimage of the “blue sky” (par. 2) introduces the idea that there is an escape from the

boundaries of Du Bois’s world and “the other world” (par. 1).

Why does Du Bois’s “contempt” begin to fade?

® The “common contempt” Du Bois feels as a child begins “to fade”, because he realizes that all
the “dazzling opportunities” that he values are for his “mates” and not for him.

How does Du Bois respond to this realization?
& Student responses may include:

o Du Bois is determined to “wrest” the “prizes” and “opportunities” from the other boys.
o Du Bois decides that he will become a lawyer, a doctor, or someone who “tell{s] the
wonderful tales that swam” in his head, like a speaker or a writer.

@ If students struggle with this analysis, consider posing the following scaffolding question:

What does Du Bois want to “wrest” from his “mates”? What is the meaning of wrest in this

context?

@ The phrase “[b]ut they should not keep these prizes” indicates that the action wrest means to
take something from someone. Du Bois wants to take from his classmates their “prizes” or

“opportunities.”
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@ Consider drawing students’ attention to their application of standard L.11-12.4.a through the
process of using context as a clue to determine the meaning of a word.

Lead a brief whole-class discussion of student responses.

Instruct student pairs to read from “With other black boys the strife was not so fiercely sunny” to
“watch the streak of blue above,” and answer the following questions before sharing out with the class.

@ Differentiation Consideration: Consider providing students with the following definitions: mocking
means “showing the qualities of laughing at or making fun of (someone or something) especially by
copying an action or a way of behaving or speaking” and outcost means “someone who is not

accepted by other people.”

» Students write the definitions of mocking and outcast on their copies of the text orin a

vocabulary journal.

How does Du Bois describe the “strife” of “other black boys”? What effect did this “strife” have on the
“other black boys”?

& Du Bois describes the “strife” of the “other black boys” as “not so fiercely sunny.” Du Bois
describes the childhood of the “other black boys” as a process of “shr[inking]” rather than one
of growth, because it is filled with feelings of “hatred” and “mocking distrust.” This indicates
that this “strife” caused the “other black boys” to feel anger, bitterness, and distrust for the

“other world.”

What does Du Bois’s use of the word “other,” to describe “other black boys,” imply about his own
experience with “strife”?
& Du Bois’s use of the word “other” sets him apart from the other boys he describes, implying that
as a child Du Bois had the opportunity to live sometimes “above the veil” in the “blue sky,” while
“other black boys” who did not have similar opportunities could only yearn “hopelessly” for life

above the veil.

What do the reactions of the “other black boys” (par. 2) suggest about who lives in “the other world”
(par. 1)?
®& Du Bois’s description of the boys’ “silent hatred of the pale world” and their “mocking distrust of

everything white” (par. 2) suggests that “the other world” (par. 1) is occupied by white people,
and that these boys are shut out from this world because they are “black” (par. 2).
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How does the metaphor of the “vast veil” help you to understand what Du Bois means by “mine own
house”?

& The “vast veil” is a metaphor that represents Du Bois’s separation from the white world, a
separation that one does not feel “in Europe.” Du Bois experiences being “shut out from their
world by a vast veil,” just as the “other black boys” find themselves to be strangers in their “own

house,” or in America.

How does Du Bois describe the “house”?

« Du Bois uses the images of “shades ... clos[ing]” and “walls strait and stubborn ... relentlessly
narrow, tall” to describe the “house” as a confining and impenetrable “prison-house.”

Who is inside the “prison-house”?

& Du Bois writes that the prison-house “closed round about us all.” Du Bois is in “the prison-
house,” as are “the sons of night,” who are the “other black boys” who had less happy
childhoods than Du Bois.

@ If students struggle to make the connection between the “sons of night” and the African American

community, consider posing the following scaffolding question:

Who are the “sons of night”?

&% The “sons of night” is a description of the African-American community; they are the “other

black boys” for whom “the strife was not so fiercely sunny.”

What was unscalable to the “sons of night”? What does this use suggest about the meaning of
unscalable?

& The “sons of night” cannot climb the walls of the “prison-house.” The description of the walls as
“narrow, tall,” and of the “sons of night” as “beat[ing] unavailing palms against the stone,”
indicate that unscalable means “not capable of being climbed up or reached.” Therefore, Du
Bois and the “other black boys” are trapped within a prison that they cannot escape.

@ Consider drawing students’ attention to their application of standard L.11-12.4.a through the
process of using context as a clue to the meaning of a phrase.
What effect does the image of the “prison-house” create? What does this suggest about the role of
the “prison-house” metaphor in this passage?
&® Student responses should include:

o Theimage of the “prison-house” creates the effect of hopelessness, confinement, and

Creative Commons Attribution-NanCommercial-ShareAlike 3.0 Unported License
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o This effect suggests that the role of the “prison-house” metaphor is to communicate feelings
of “resignation” and “hopeless[ness]” that accompany exclusion from the white world. Du
Bois uses the “prison-house” metaphor to develop the idea that America feels like a
constraining and inescapable prison for African Americans.

How does the image of the “streak of blue above” refine Du Bois’s description of the “sons of night”?

® Du Bois returns to the image of the “blue sky” in his description of African Americans trapped in
the “prison-house” and “half hopelessly, watch[ing] the streak of blue above,” in order to
illustrate that the “sons of night” cannot “live[] above” the “veil” in a “region of blue sky.”

Lead a brief whole-class discussion of student responses.

Activity 5: Quick Write 10%
Instruct students to respond briefly in writing to the following prompt:

Interpret an example of figurative language and analyze its role in this excerpt.

Instruct students to look at their annotations to find evidence. Instruct students to use this lesson’s
vocabulary whenever possible in their written responses. Remind students to use the Short Response
Rubric and Checklist to guide their written responses.

» Students listen and read the Quick Write prompt.
@ Display the prompt for students to see, or provide the prompt in hard copy.
Transition to the independent Quick Write.

» Students independently answer the prompt, using evidence from the text.

® See the High Performance Response at the beginning of this lesson.

Activity 6: Closing 10%

Display and distribute the homework assighment. For homework, instruct students to reread paragraph
2 (from “I had thereafter no desire to tear down” to “watch the streak of blue above”) and add at least
one new idea to their Ideas Tracking Tool.

» Students follow along.

Introduce standard RI.11-12.3 as a focus standard to guide students’ AIR, and model what applying a
focus standard looks like. Instruct students to prepare for a brief 3—5 minute discussion about how they
applied the language of the standards to their reading.
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For example, R.11-12.3 asks students to “Analyze a complex set of ideas or sequence of events and
explain how specific individuals, ideas, or events interact and develop over the course of the text.”
Students who read “Of Our Spiritual Strivings” might say, “In paragraph 2, Du Bois describes a sequence
of childhood events in which his visiting-card was “refused ... peremptorily, with a glance” by a girl he
went to school with. This incident made Du Bois realize that he was “different from the others” (par. 2)
and led to his understanding that he is “shut out” (par. 2) from the white world because of the color of

his skin.

» Students listen.

® Students reading literature should read through the lens of a focus standard of their choice.

Homework

Reread paragraph 2 {from “I had thereafter no desire to tear down” to “watch the streak of blue above”)
and add at least one new idea to your Ideas Tracking Tool. Also, continue reading your Accountable
Independent Reading text through the lens of the focus standard (RI.11-12.3) and prepare for a 3-5
minute discussion of your text based on that standard.
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Model Ideas Tracking Tool

Grade 11 » Module 2 ¢ Unit 1 ¢ Lesson 3

Name:

Class:

Date:

Text: | “Of Our Spiritual Strivings” from The Souls of Black Folk by W.E.B. Du Bois

Directions: Identify the ideas that you encounter throughout the text. Trace the development of those
ideas by noting how the author introduces, develops, or refines these ideas in the texts. Cite textual

evidence to support your work.

1) that Du Bois is “shut out
from” (par. 2).

Paragraph # | ldeas Notes and Connections
1 Other people see Du Bois as “a | Du Bois introduces this idea by stating that between
problem” (par. 1). him and “others” exists “ever an unasked question ...
How does it feel to be a problem?” (par. 1).
2 There is an “other world” (par. | Du Bois develops this idea through the childhood story

of the girl who “refused” his visiting-cards
“peremptorily, with a glance” (par. 2). Du Bois learned
from this experience that he “was different from the
others ... shut out from their world by a vast veil” (par.
2).
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11.2.1 |Lesson 4

Introduction

In this lesson, students read and analyze paragraph 3 of “Of Our Spiritual Strivings” from The Souls of
Black Folk by W.E.B. Du Bois (from “After the Egyptian and Indian, the Greek and Roman” to “strength
alone keeps it from being torn asunder”), in which Du Bois introduces the idea of “double-
consciousness.” Students examine the passage for the ideas that Du Bois develops, including “double-
consciousness” and “true self-consciousness” (par. 3) while continuing to track these key ideas using the
Ideas Tracking Tool. Student learning is assessed via a Quick Write at the end of the lesson: Determine
two ideas from paragraph 3 and explain how the ideas interact and develop over the course of the

paragraph.

For homework, students continue to add ideas to their Ideas Tracking Tools and identify at least one
central idea. Additionally, students continue to read their AIR texts and prepare for a brief discussion on
how they applied the focus standard RI.11-12.3 to their texts.

Standards

 Assessed Standard(s)

RI.11-12.3 Analyze a complex set of ideas or sequence of events and explain how specific individuals,
ideas, or events interact and develop over the course of the text.

. Addressed Standard(s)

W.11-12.9.b | Draw evidence from literary or informational texts to support analysis, reflection, and

research.

b. Apply grades 11-12 Reading standards to literary nonfiction (e.g., “Delineate and
evaluate the reasoning in seminal U.S. texts, including the application of constitutional
principles and use of legal reasoning [e.g., in U.S. Supreme Court Case majority
opinions and dissents] and the premises, purposes, and arguments in works of public
advocacy [e.g., The Federalist, presidential addresses]”).

L11-12.4.a Determine or clarify the meaning of unknown and multiple-meaning words and phrases

based on grades 11-12 reading and content, choosing flexibly from a range of strategies.

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s
position or function in a sentence) as a clue to the meaning of a word or phrase.
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Assessment

| Assessment(s)
Student learning is assessed via a Quick Write at the end of the lesson. Students respond to the
following prompt, citing textual evidence to support analysis and inferences drawn from the text.

e Determine two ideas from paragraph 3 and explain how the ideas interact and develop over the

course of the paragraph.

High Performance Response(s)
A High Performance Response should:
e Determine two ideas from paragraph 3 (e.g., double-consciousness and true self-consciousness).

e Explain how the two ideas interact and develop (e.g., The ideas of “double-consciousness” and
“true self-consciousness” (par. 3) are in opposition to each other, because double-consciousness
prevents African Americans from achieving “true self-consciousness” (par. 3). Du Bois explains that
African Americans cannot have “true self-consciousness” (par. 3), or the ability to know themselves
through their own eyes, because they can only see themselves through “the eyes of others” (par.
3). Du Bois constructs the idea of “true self-consciousness” (par. 3) as the honest and positive
experience of understanding one’s own self-worth that Africans Americans are denied; “double-
consciousness” (par. 3) forces African Americans to see themselves through the “other world[’s]”

(par. 3) perspective of difference and hatred.).

Vocabulary

'Vocabulary to provide directly (will not include extended instruction)

e unreconciled (adj.) — not brought into agreement or harmony
e ideals (n.) — ultimate objects or aims of endeavor, especially ones of high or noble character

e dogged (adj.) — having or showing the attitude of a person who wants to do or get something and
will not stop trying

e asunder (adv.) —into separate parts; in or into pieces

' Vocabulary to teach (may include direct word work and/or questions)

e vyields (v.) — produces or provides

e self-consciousness (n.) — aware of oneself or one’s own being

Additional vocahulary to support English Language Learners (to provide directly)

e sense (n.) —a particular feeling; an emotion that you are aware of

==
File: 11.2.1 Lesson 4 Date: 9/12/14 Classroom Use: Starting 9/2014 PR
& 2014 Public Consulting Group. This work is ficensed under @ 2 || | “ I | en a eny
Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License . g g
PURLIC CONSLILTING . [P —
http:/ fereativecommons. orgflicenses/by-ne-saf 3.0, RO

97



NJSLS ELA & Literacy Curriculum Grade 11 » Module 2 » Unit 1 » Lesson 4

Lesson Agenda/Overview

Student-Facing Agenda % of Lesson

Standards & Text:
e Standards:RI1.11-12.3, W.11-12.9.b, L.11-12.4.a

e Text: The Souls of Black Folk by W.E.B. Du Bois, Chapter 1: “Of Our Spiritual
Strivings,” paragraph 3

Learning Sequence:

1. Introduction of Lesson Agenda 1. 5%
2. Homework Accountability 2. 10%
3. Masterful Reading 3. 5%
4. Reading and Discussion 4. 60%
5. Quick Write 5. 15%
6. Closing 6. 5%

Materials

e Student copies of the Short Response Rubric and Checklist (refer to 11.2.1 Lesson 1)

» Student copies of the Ideas Tracking Tool (refer to 11.2.1 Lesson 2)—students may need additional
blank copies

Learning Sequence

How to Use the Learning Sequence

Symbol Type of Text & Interpretation of the Symbol

10% Percentage indicates the percentage of lesson time each activity should take.
Plain text indicates teacher action.
syrr::)ol Bold text indicates questions for the teacher to ask students.
Italicized text indicates a vocabulary word.
» Indicates student action(s).
- Indicates possible student response(s) to teacher questions.
® Indicates instructional notes for the teacher.

Activity 1: Introduction of Lesson Agenda

PR
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Begin by reviewing the agenda and the assessed standard for this lesson: RI.11-12.3. In this lesson,
students read and discuss paragraph 3 of “Of Our Spiritual Strivings,” focusing on how Du Bois
introduces and develops key ideas in this passage.

» Students look at the agenda.

Activity 2: Homework Accountability 10%

Instruct students to talk in pairs about how they applied the focus standard RI.11-12.3 to their AIR texts.
Lead a brief share out on the previous lesson’s AIR homework assignment. Select several students (or
student pairs) to explain how they applied the focus standard to their AIR texts.

» Students (or student pairs) discuss and share how they applied the focus standard to their AIR
texts from the previous lesson’s homework.

Instruct students to take out their responses to Lesson 3’s homework assignment. (Reread paragraph 2
(from “I had thereafter no desire to tear down” to “watch the streak of blue above”) and add at least
one new idea to your ldeas Tracking Tool.) Instruct students to talk in pairs about the additions they
made to their Ideas Tracking Tools.

&® See Model Ideas Tracking Tool at the end of this lesson.

Activity 3: Masterful Reading 5%

Have students listen to a masterful reading of paragraph 3 of “Of Our Spiritual Strivings” by W.E.B. Du
Bois (from “After the Egyptian and Indian, the Greek and Roman” to “strength alone keeps it from being
torn asunder”). Instruct students to follow along in their texts and focus on the introduction of new
ideas.

» Students follow along, reading silently.

@ Differentiation Consideration: Consider posting or projecting the following guiding question to
support students in their reading throughout this lesson:

What are two new ideas that Du Bois introduces in this paragraph?

Activity 4: Reading and Discussion 60%

engage gage™
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Instruct students to form small groups. Post or project each set of questions below for students to
discuss. Instruct students to continue to annotate the text as they read and discuss.

Instruct student groups to read the first sentence of paragraph 3 (from “After the Egyptian and Indian,
the Greek and Roman” to “through the revelation of the other world”) and answer the following
questions before sharing out with the class. Instruct students to revise or add to their annotation as they
analyze the text.

® This focused annotation supports students’ engagement with W.11-12.9.b, which addresses the use

of textual evidence in writing.

What does Du Bois list in the first sentence of paragraph 3?

® Du Bois lists different historical races or cultures from all over the world, such as “the Egyptian”
and “the Greek.”

What is the effect of beginning the sentence with “[a]fter”?
& Student responses may include:

o By using the word “[a]fter” to begin the sentence, Du Bois suggests that African Americans
follow, or are connected to, these other ethnic groups.

o Du Bois’s use of “[a]fter” implies that African Americans have less value or possess less
power than the other ethnic groups, since they are “seventh” in line of historical races or
cultures.

How does the phrase “born with a veil” (par. 3) further develop the idea of the “veil” (par. 2) from
previous paragraphs?

&® Student responses may include:

o The phrase “born with a veil” (par. 3) develops Du Bois’s metaphor for the exclusion of
African Americans, because it reveals that this separation is not a choice or something that
African Americans can avoid.

o The phrase “born with a veil” (par. 3) develops the idea that just as Du Bois is unable to
escape the experience of being viewed as “a problem” (par. 1), the “veil” (par. 3) is a
separation forced upon all African Americans by the white world from the moment they are

born because of their skin color.

How does the “American world” treat African Americans?

® Du Bois explains that America does not allow African Americans to develop “true self-
consciousness” because they are forced to see themselves through the lens “of the other
world,” which excludes them and highlights their difference.
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(@ Differentiation Consideration: If students struggle with this analysis, consider posing the following
scaffolding questions:

How does the order of words in the sentence beginning “After the Egyptian and Indian” (par. 3)
help you to make meaning of yields in this context?

@ Du Bois’s use of “lets” following “but” suggests that yields and /ets mean similar things (par. 3).

Therefore, yields means gives or provides.

@ Consider drawing students’ attention to their work with L.11-12.4.a as they use context clues to
determine the meaning of a word.

What is the role of the dash in this sentence?

@& The dash functions like a colon. Du Bois uses the text following the dash to explain what comes
before it. Thus, Du Bois describes “this American world” as “a world which yields [African
Americans] no true self-consciousness, but only lets [them] see [themselves] through the

revelation of the other world.”

Turn-and-Talk with a peer about what the term “true self-consciousness” means in this sentence. Use
the context of the passage to determine meaning.

& “True self-consciousness” is something African Americans do not have because they are forced
to see themselves through the eyes of white people. Therefore, “true self-consciousness”
describes a state in which African Americans are able to know themselves on their own terms

rather than the white world’s terms.

(® Differentiation Consideration: If students struggle with the question above, consider providing the
following definition: self-consciousness means “being aware of one’s self or one’s being.”

@ Consider drawing students’ attention to their work with L.11-12.4.a as they use context clues to

determine the meaning of a phrase.

Lead a brief whole-class discussion of student responses.

Instruct student groups to read the second sentence in paragraph 3 (from “It is a peculiar sensation, this
double-consciousness” to “amused contempt and pity”) and answer the following questions before
sharing out with the class.

(@ Differentiation Consideration: Provide students with the following definition: sense means “a

particular feeling; an emotion that you are aware of.”

» Students write the definition of sense on their copies of the text or in a vocabulary journal.
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How does Du Bois use figurative language to develop the idea of “double-consciousness”?

® Du Bois uses the metaphor of “measuring one’s soul” with a measuring “tape” made by those
who “look[] on in amused contempt and pity” to explain that the tools or benchmarks that
African Americans use to evaluate themselves have been shaped by the perspective of people
who treat them disrespectfully and feel sorry for them. This metaphor suggests that African
Americans experience “double-consciousness” because they are forced to analyze their worth as
human beings based upon standards set by people who feel that they have little worth.

@ Differentiation Consideration: If students struggle with this analysis, consider posing the following
scaffolding question:
How does Du Bois define “double-consciousness”?

&% Du Bois defines the feeling of double-consciousness as strange, “a peculiar sensation” and as the
“sense” of always looking at one’s self through the viewpoint of someone else.

D If students struggle with this metaphor, consider clarifying that “tape” in this context refers to a

measuring tape.

Lead a brief whole-class discussion of student responses.

Instruct student groups to read the last sentence in paragraph 3 (from “One ever feels his twoness,—an
American, a Negro” to “being torn asunder”) and answer the following questions before sharing out
with the class.

Provide students with the following definitions: unreconciled means “not brought into agreement or
harmony,” ideals means “ultimate objects or aims of endeavor, especially ones of high or noble
character,” dogged means “having or showing the attitude of a person who wants to do or get
something and will not stop trying,” and asunder means “into separate parts; in or into pieces.”

® Students may be familiar with some of these words. Consider asking students to volunteer

definitions before providing them to the class.

» Students write the definitions of unreconciled, ideals, dogged, and asunder on their copies of

the text or in a vocabulary journal.

What is the “twoness” Du Bois describes?

«® “Twoness” is the feeling that African Americans experience as the result of possessing two

identities as “an American” and as “a Negro.”

What does Du Bois mean by “two warring ideals”? How does the use of the word warring refine Du

Bois’s description of the ideals?
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BY - NC SA

File: 11.2,1 Lesson 4 Date: 9/12/14 Classroom Use: Starting 5/2014

€ 2014 Public Consulting Group. This work is licensed under a 7 II l ” H I en a e y

Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License g g
PUBLIC ©ONALILTING

http:f/creativecommons. org/licenses/by-ne-saf3.0, LRCUP

102



NJSLS ELA & Literacy Curriculum Grade 11 ¢ Module 2 ® Unit 1 » Lesson 4

=«

The “two warring ideals” are the conflicting “American” and “Negro” strivings that African
Americans experience. Du Bois also refers to these “two warring ideals” as “two souls, two
thoughts, two unreconciled strivings.” By writing that the “ideals” are “warring,” Du Bois implies
that they are in conflict with each other.

Where are the “ideals” “warring”? What does this description suggest about the effect of the feeling
of twoness on African Americans?

=

The ideals are warring “in one dark body,” which means that the conflict is an internal one. Du
Bois writes that the body’s “dogged strength alone keeps it from being torn asunder.” This
implies that “twoness” is an extremely damaging and negative feeling for African Americans
because there is internal conflict that almost tears them apart.

How does the idea of “twoness” further develop the idea of “double-consciousness”?

=

The idea of “twoness” develops the idea of “double-consciousness,” because it explains what
happens when African Americans are forced to always see themselves “through the eyes of
others.” Because the way “the other world” sees them does not match how they see
themselves, African Americans feel a sense of “twoness” or the feeling of being two different
and “warring” or “unreconciled” people at once.

How does the metaphor of the “veil” relate to “twoness” and “double-consciousness”?

=

The ideas of the “veil,” “twoness,” and “double-consciousness” all work together to develop the
idea that African Americans are forced into a painful world of duality and opposition. The “veil”
is a metaphor for the separation and exclusion of African Americans from the rest of the
“American world.” As a result of this exclusion, African Americans are forced into a state of
“double-consciousness,” because they see themselves in two different ways: through their eyes
and the eyes of a white world that “looks on in contempt and pity.” This causes African
Americans to feel internal strife, or a feeling of conflicting “twoness,” because the “American”
part of themselves is “warring” with the “Negro” part.

Lead a brief whole-class discussion of student responses.

Activity 5: Quick Write 15%

Instruct students to respond briefly in writing to the following prompt:

Determine two ideas from paragraph 3 and explain how the ideas interact and develop over the
course of the paragraph.
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Instruct students to look at their annotations and their Ideas Tracking Tools to find evidence. Ask
students to use this lesson’s vocabulary wherever possible in their written responses. Remind students
to use the Short Response Rubric and Checklist to guide their written responses.

» Students listen and read the Quick Write prompt.
@® Display the prompt for students to see, or provide the prompt in hard copy.
Transition to the independent Quick Write.

» Students independently answer the prompt using evidence from the text.

® See the High Performance Response at the beginning of this lesson.

Activity 6: Closing 5%

Display and distribute the homework assignment. For homework, instruct students to add at least one
idea to their Ideas Tracking Tools and identify at least one central idea.

Also for homework, students should continue to read their AIR text through the lens of the focus
standard RI.11-12.3 and prepare for a 3—5 minute discussion of their text based on that standard.

» Students follow along.

@® Students who are reading literature should read through the lens of a focus standard of their choice.

Homework
Add at least one idea to your Ideas Tracking Tool and identify at least one central idea.

Also, continue reading your AIR text through the lens of the focus standard RI.11-12.3 and prepare for a
3-5 minute discussion of your text based on that standard.
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Name:

Class:

Date:

Directions: Identify the ideas that you encounter throughout the text. Trace the development of those
ideas by noting how the author introduces, develops, or refines these ideas in the texts. Cite textual
evidence to support your work.

Text: | “Of Our Spiritual Strivings” from The Souls of Black Folk by W.E.B. Du Bois

Paragraph # | Ideas

Notes and Connections

2 African Americans are shut out
from “the other world” (par. 1)
by a “vast veil” (par. 2).

This refers to the idea that Du Bois and other African
Americans are separate or excluded from the white
world because of their skin color.

2 America feels like a “prison-
house” (par. 2) for Du Bois and
other African Americans.

Du Bois connects the “prison-house” to the “veil” (par.
2) and “the other world” (par. 1) by saying that African
Americans had little or no hope of ever attaining the
opportunities on the other side of the “wall” (par. 2),
or in America, because white Americans keep them

away from these chances.
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11.2.1

Introduction

In this lesson, students read and analyze paragraph 4 of “Of Our Spiritual Strivings” from The Souls of
Black Folk by W.E.B. Du Bois (from “The history of the American Negro is the history of this strife” to
“the doors of Opportunity closed roughly in his face”), in which Du Bois discusses the desire of African
Americans to unify their two identities “into a better and truer self” (par. 4). Students focus their
analysis on how Du Bois introduces and develops central ideas. Additionally, students discuss how to
develop a topic in their writing through the selection of significant and relevant evidence. Student
learning is assessed via a Quick Write at the end of the lesson: Determine two central ideas from the
paragraphs 1-4 and explain how the ideas interact and develop over the course of the text so far. For
homework, students preview the first part of paragraph 5, box any unfamiliar words, and look up their
definitions. Additionally, students conduct a brief search on the historical term “Emancipation” (par. 5)

and prepare for a discussion of its historical meaning.

Standards

Assessed Standard(s)

RI.11-12.2 Determine two or more central ideas of a text and analyze their development over the
course of the text, including how they interact and build on one another to provide a
complex analysis; provide an objective summary of the text.

~ Addressed Standard(s)

W.11-12.2.b | Write informative/explanatory texts to examine and convey complex ideas, concepts,

and information clearly and accurately through the effective selection, organization, and

analysis of content.

b. Develop the topic thoroughly by selecting the most significant and relevant facts,
extended definitions, concrete details, quotations, or other information and
examples appropriate to the audience’s knowledge of the topic.
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W.11-12.9.b | Draw evidence from literary or informational texts to support analysis, reflection, and

research.

b. Apply grades 11-12 Reading standards to literary nonfiction (e.g., “Delineate and
evaluate the reasoning in seminal U.S. texts, including the application of
constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court Case
majority opinions and dissents] and the premises, purposes, and arguments in
works of public advocacy [e.g., The Federalist, presidential addresses]”).

L.11-12.4.a | Determine or clarify the meaning of unknown and multiple-meaning words and phrases

based on grades 11-12 reading and content, choosing flexibly from a range of strategies.

a. Use context (e.g., the overall meaning of a sentence, par., or text; a word’s position
or function in a sentence) as a clue to the meaning of a word or phrase.

Assessment

' Assessment(s)

Student learning is assessed via a Quick Write at the end of the lesson. Students respond to the
following prompt, citing textual evidence to support analysis and inferences drawn from the text.

e Determine two central ideas from paragraphs 1-4 and explain how the ideas interact and develop
over the course of the text so far.

High Performance Response(s)

A High Performance Response should:

o Determine two central ideas from paragraphs 1-4 (e.g., “double-consciousness” (par. 3) and “the
veil” (par. 2, 3)).

e Describe how the ideas interact and develop (e.g., In paragraph 2, Du Bois introduces the metaphor
of “a vast veil” that separates African Americans from the white world to describe the exclusion of
African Americans by white people who deny them equal opportunities. In paragraph 3, Du Bois
introduces the idea of “double-consciousness” and describes it as the conflicting feeling of
“twoness” that comes from the “sense of always looking at one’s self through the eyes of a white
world that does not respect or value African Americans. Therefore, Du Bois establishes that African
Americans experience “double-consciousness” (par. 3) because they are excluded from the white
world by the “vast veil” (par. 2). Du Bois further develops these ideas in paragraph 4 by describing
African Americans’ “longing to attain self-conscious manhood” by “merging” (par. 4) their two
selves in order to overcome “double-consciousness” (par. 3). This “merging” (par. 4) can also be
understood as a way to tear down the “veil” (par. 2, 3) of separation between the two races.).
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Vocabulary

‘ Vocabulary to provide directly (will not include extended instruction)

e None.

[ Vocabulary to teach (may include direct word work and/or questions)

e merge (v.) —to cause (two or more things, such as two companies) to come together and become

one thing
" Additional vocabulary to support English Language Learners (to provide directly)

e bleach (v.) —to make whiter or lighter in color, as by exposure to sunlight or a chemical agent;

remove the color from

Lesson Agenda/Overview

‘Student-Facing Agenda % of Lesson
Standards & Text:
e Standards: RI.11-12.2, W.11-12.2.b, W.11-12.9.b, L.11-12.4.a

e Text: The Souls of Black Folk by W.E.B. Du Bois, Chapter 1: “Of Our Spiritual
Strivings,” paragraph 4

Learning Sequence:
Introduction of Lesson Agenda 1. 10%

2. Homework Accountability 2. 10%
3. Reading and Discussion 3. 40%
4. Writing Instruction 4. 20%
5. Quick Write 5. 15%
6. Closing 6. 5%

Materials

e Student copies of the Short Response Rubric and Checklist (refer to 11.2.1 Lesson 1)

e Student copies of the Ideas Tracking Tools (refer to 11.2.1 Lesson 2)—students may need additional

blank copies
e Copies of the 11.2.1 End-of-Unit Text Analysis Rubric and Checklist for each student
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Learning Sequence

How to Use the Learning Sequence

Symbol Type of Text & Interpretation of the Symbol

10% Percentage indicates the percentage of lesson time each activity should take.
Plain text indicates teacher action.
sy:1°bol Bold text indicates questions for the teacher to ask students.
[talicized text indicates a vocabulary word.
3 Indicates student action(s).
= Indicates possible student response(s) to teacher questions.
® Indicates instructional notes for the teacher.
Activity 1: Introduction of Lesson Agenda 10%

Begin by reviewing the agenda and the assessed standard for this lesson: RI.11-12.2. In this lesson,
students read and discuss paragraph 4 of “Of Our Spiritual Strivings” by W.E.B. Du Bois, focusing on how
Du Bois introduces and develops central ideas. Additionally, students learn how to develop a topic
thoroughly by using extended definitions, concrete details, quotations, and examples from the text
(W.11-12.2.b).

» Students look at the agenda.

@ Students were introduced to W.11-12.2.bin 11.1.1 Lesson 4.

Activity 2: Homework Accountability _ _ 10%

Instruct students to talk in pairs about how they applied the focus standard RI.11-12.3 to their AIR texts.
Lead a brief share out on the previous lesson’s AIR homework assighment. Select several students (or
student pairs) to explain how they applied their focus standard to their AIR texts.

» Students (or student pairs) discuss and share how they applied the focus standard to their AIR
texts from the previous lesson’s homework.

Instruct students to take out their responses to Lesson 4’s homework assignment. (Add at least one idea
to your Ideas Tracking Tool and identify at least one central idea.) Instruct students to Turn-and-Talk in
pairs about the additions they made to their |deas Tracking Tools.

® See Model Ideas Tracking Tool at the end of this lesson.

Ask for student volunteers to share which ideas they identified as central ideas.
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& Student responses may include:

o “[Tlrue self-consciousness” (par. 3)
o “[Dlouble-consciousness” (par. 3)

I”

o The “veil” (par. 2)

Lead a brief whole-class discussion of student responses.

Activity 3: Reading and Discussion 40%

Instruct students to form small groups. Post or project each set of questions below for students to
discuss. Instruct students to annotate the text as they read and discuss.

@® If necessary to support comprehension and fluency, consider using a masterful reading of the focus

excerpt for the lesson.

@ Differentiation Consideration: Consider posting or projecting the following guiding question to
support students in their reading throughout this lesson:

How does Du Bois further explain “self-consciousness” and “double-consciousness” (par. 3) in
paragraph 4?

Instruct student groups to read the first sentence of paragraph 4 (from “The history of the American
Negro is the history of this strife” to “a better and truer self”) and answer the following questions before
sharing out with the class. Instruct students to revise or add to their annotations as they analyze the
text.

@ This focused annotation supports students’ engagement with W.11-12.9.b, which addresses the use

of textual evidence in writing.

What word does Du Bois use to describe “the history of the American Negro”? What is the effect of
this word choice?

® Du Bois uses the word strife to describe African-American history. The effect of this word choice
is that it suggests that the history of African Americans has been one of conflict, difficulty, and
struggle.

How does this “strife” (par. 4) relate to the ideas of “twoness” in paragraph 3?

«® This “strife” (par. 4) is a result of the feeling of “twoness” or “double-consciousness” that Du
Bois describes in paragraph 3. African Americans have two conflicting identities and “two souls”
(par. 3) within one body, and this feeling causes inner conflict or “strife” (par. 4). African
Americans need to be able to reconcile these “warring ideals” (par. 3) so that they can “merge
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[the] double self into a better and truer self” {par. 4), one without two conflicting identities or

“warring ideals” (par. 3).

@ Differentiation Consideration: If students struggle, consider posing the following scaffolding

guestion:

What is the “strife” (par. 4) to which Du Bois refers in this sentence?

@& The “strife” Du Bois refers to is “this longing to attain self-conscious manhood, to merge his
double self into a better and truer self” (par. 4). He refers to the conflict between African
Americans’ “American” and “Negro” (par. 3) identities and the struggle to unify these identities

into one self.

What does merge mean in this context?

«® Du Bois writes that African Americans want to “merge [the] double self into a better and truer
self,” so merge means uniting or bringing two separate parts together into one.

@ Consider drawing students’ attention to their work with L.11-12.4.a as they use context clues to

determine the meaning of a word.

What makes the merged self “better and truer” (par. 4)?

® Du Bois implies that it is “better” {par. 4) to have a merged self because African Americans will
no longer have to experience “two warring ideals” (par. 3) or two conflicting identities. A
merged self is “truer” (par. 4) because African Americans will then possess “true self-
consciousness” (par. 3); they will be able to know themselves without the feelings of “pity and
contempt” (par. 3) that come from the perspective of “the other world” (par. 3).

Lead a brief whole-class discussion of student responses.

Instruct student groups to read sentences 2—4 in paragraph 4 (from “In this merging he wishes neither
of” to “that Negro blood has a message for the world”) and answer the following questions before
sharing out with the class.

® Differentiation Consideration: Provide students with the following definition: bleach means “to
make whiter or lighter in color, as by exposure to sunlight or a chemical agent; remove the color

from.”

» Students write the definition of bleach on their copies of the text or in a vocabulary journal,

How does Du Bois’s sentence structure contribute to the development of his ideas about the
“American Negro[’s]” identity?
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& Student responses may include:

o Du Bois begins each sentence about the “American Negro[’s}” identity in a similar way. Du
Bois writes “[h]e would not Africanize America” and then “[h]e would not bleach his Negro
soul in a flood of white Americanism” to explain that African Americans do not want to
change white America’s identity or culture, but they also do not want to give up their own
cultural identity.

o Inthe second half of each sentence, Du Bois provides similar reasons for why each of these
cultures should be preserved. He writes that “America has too much to teach the world”
and that African American culture “has a message for the world.” By using the same pattern
of words to describe both African American and white American identity, Du Bois
demonstrates that they are of equal importance and value.

Explain to students that this repetitive structure is a rhetorical device called parallel structure. Define
parallel structure as “using the same pattern of words to show that two or more ideas are equally
important.” Inform students that they will be doing more work with rhetorical devices and their impact
in the next lesson.

@ Consider allowing time for students to identify the rhetorical device in this example before providing

a definition. Students were introduced to parallel structure in 11.1.3 Lesson 4.

Lead a brief whole-class discussion of student responses.

Instruct student groups to read the last sentence of paragraph 4 (from “He simply wishes to make it
possible” to “closed roughly in his face”) and answer the following questions before sharing out with the
class.

How does the strife of African Americans relate to the “wish[]”in this sentence?

«® The “wish[]” suggests that African Americans want to realize both parts of their culture or
identity without the feeling of a division or “strife.”

How does this “wish[]” (par. 4) to “make it possible for a man to be both a Negro and an American”
connect to the metaphor of the “veil” (par. 2, 3)?

& [f African Americans were accepted on equal terms in America and allowed “to be both a Negro
and an American” (par. 4), then there would be no “veil” (par. 2, 3) or feeling of separation and
exclusion from the white world.

Instruct students to examine their |deas Tracking Tools and annotations from previous lessons to answer
the following question.
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» Students examine their Ideas Tracking Tools and annotations.

How does the last sentence of paragraph 4 further develop ideas analyzed in previous text excerpts?

& Student responses may include:

o

The imagery of “the doors of Opportunity” being “closed” to African Americans in the final
sentence of paragraph 4 further develops the idea of the “veil” introduced in paragraph 2. In
paragraph 2, Du Bois uses the metaphor of the “veil” to describe the separation between
the races and the fact that he and “other black boys” (par. 2) are excluded from the
“dazzling opportunities” (par. 2) of the white world. The image of doors closing in the faces
of African Americans reinforces the idea that African Americans do not have the same
opportunities as white Americans.

This imagery of “the doors of Opportunity” being “closed” to African Americans develops
the idea that African Americans are viewed by white Americans as “a problem” (par. 1) and
are therefore “roughly” (par. 4) denied entrance into the white world.

The idea that African Americans’ “wish[] to make it possible for a man to be both a Negro
and an American without being cursed and spit upon by his fellows” (par. 4) is related to the
idea of “true self-consciousness” in paragraph 3. Du Bois explains that African Americans
need “true self-consciousness” (par. 3), or the ability to view themselves through their own
eyes rather than the eyes of the white world, in order to reconcile the “warring ideals” (par.
3) within themselves, and be at peace with their “Negro” and “American” identities (par. 4).
This sentence further develops the idea of “double-consciousness” (par. 3) because Du Bois
implies that African Americans will cease to assess themselves through the “contempt” of
the “American world” (par. 3) when they “merge” (par. 4) both parts of their identity. This is
only possible if African Americans can maintain and respect both of their identities, or be
both a “Negro” and an “American” {par. 4), without being excluded and looked down upon.

Lead a brief whole-class discussion of student responses.

Instruct students to review their notes and annotations in order to determine at least one new idea
from this lesson’s excerpt, and add it to their Ideas Tracking Tools.

» Students add to their Ideas Tracking Tools.

&® See the Model Ideas Tracking Tool at the end of this lesson.
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Activity 4: Writing Instruction 20%

Inform students that throughout this module they continue to refine the skills necessary to write
informative/explanatory texts that examine and convey complex ideas, concepts, and information
(W.11-12.2). Inform students that they are going to discuss specifically substandard W.11-12.2.b and
look at a writing sample to consider how to apply the standard to their own writing.

» Students follow along.

@® Students were first introduced to W.11-12.2.b in Module 11.1.1 Lesson 4.

Distribute the 11.2.1 End-of-Unit Text Analysis Rubric and Checklist and instruct students to examine the
W.11-12.2.b portion. Inform students that in the writing instruction that follows they learn how to
develop a topic thoroughly through the use of well-chosen, relevant, and sufficient evidence including
extended definitions, concrete details, quotations, and examples from the text. Students also discuss
why it is important to select significant and relevant facts and information appropriate to the audience’s
knowledge of the topic.

» Students examine substandard W.11-12.2.b on the 11.2.1 End-of-Unit Text Analysis Rubric and
Checklist.

Students use the 11.2.1 End-of-Unit Text Analysis Rubric and Checklist throughout the unit to inform
their work with W.11-12.2. Students’ End-of-Unit Assessments will be evaluated using this Rubric and
Checklist. Explain to students that they are going to review writing samples that address the different
components of W.11-12.2.b. The writing samples are in response to the following question: “What is Du
Bois’s concept of double-consciousness?

Ask students the following questions:
What types of evidence might develop the topic in an informative/explanatory text?
& Student responses may include:

Facts
Extended definitions
Concrete details

O O O O

Quotations

What is an extended definition and why might a writer use an extended definition?

®& An extended definition is a more in-depth explanation of meaning than a regular definition and

might be used to explain complex topics.

Explain to students that when explaining double-consciousness, a writer might choose to start with an
extended definition because double-consciousness is a complex topic. Post or project the following
model writing sample:
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“Double-consciousness” (par. 3) is the idea that African Americans are forced to live in two
worlds, the “American” and “Negro” (par. 4) worlds, and are forced to see themselves through
the eyes of “the other world” (par. 3), which views them in a negative light. African Americans

therefore are denied a unified identity.

The writer can then provide quotations from Du Bois to support this definition, while continuing to

develop the topic.

Ask students the following question:

Which quotations from paragraphs 2 and 3 are “relevant” to the topic of double-consciousness?

& Student responses may include:

O

“Then it dawned upon me with a certain suddenness that | was different from the others; or
like, mayhap, in heart and life and longing, but shut out from their world by a vast veil” (par.
2).

“With other black boys the strife was not so fiercely sunny: their youth ... wasted itself in a
bitter cry, Why did God make me an outcast and a stranger in mine own house?” (par. 2).
“Double-consciousness” is “a peculiar sensation” (par. 3).

“Double-consciousness” is “this sense of always looking at one’s self through the eyes of
others, of measuring one’s soul by the tape of the world that looks on in amused contempt
and pity” (par. 3).

“One ever feels his twoness,—an American, a Negro; two souls, two thoughts, two
unreconciled strivings; two warring ideals in one dark body” (par. 3).

Post or project the following model writing sample:

o}

Du Bois writes about “double-consciousness” (par. 3) in different ways to introduce and
develop this idea. Du Bois explains the cause of double-consciousness through the metaphor
of the “veil” (par. 2), or the idea that he and “other black boys” are perceived as “different
from” (par. 2) white Americans, and are therefore excluded, or feel like “outcast{s]” and
“stranger[s]” in America (par. 2). Du Bois further develops the idea of double-consciousness
by describing how this exclusion results in “this sense of always looking at one’s self through
the eyes of others, of measuring one’s soul by the tape of the world that looks on in amused
contempt and pity” (par. 3). This metaphor suggests that African Americans experience
“double-consciousness” (par. 3) because they are forced to analyze their worth as human
beings based upon standards set by people who feel that they have little worth. Du Bois
explains the feeling that results from double-consciousness as “twoness” the sense of being
“an American, a Negro; two souls, two thoughts, two unreconciled strivings; two warring
ideals in one dark body” (par. 3). This description suggests that double-consciousness is
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NJSLS ELA & Literacy Curriculum Grade 11 e Module 2 e Unit 1  Lesson 5

extremely damaging and negative for African Americans, because it results in an internal
conflict that almost tears them apart.

Ask students the following questions:
What are “concrete details” (W.11-12.2.b) and how do they help to develop a topic?

® Concrete details are specific details that relate to the topic. They help to develop the topic by
providing clear examples that directly support the topic.

What are some examples of concrete details that Du Bois uses to develop topics in “Of Our Spiritual
Strivings”?

& Student responses may include:

o Du Bois discusses how people approach him, but are unwilling to ask the “unasked
question” (par. 1) of how it feels to be “a problem” (par. 1).

o Du Bois tells the story of when he was a boy and “one girl, a tall newcomer” (par. 2) refused
his card to show how he came to realize there was a “veil” (par. 2} separating him from “the
other world” (par. 1) or white world.

Post or project the following model writing sample:

Du Bois talks about the first time he realizes that he is excluded from “the other world” (par. 1)
by sharing an anecdote from his childhood. He describes that when he was a boy in school,
students were passing out visiting-cards to each other. Du Bois offered his card to a girl in his
class who refused because he was African American (par. 2). In that moment, he realized he was
different from everyone else and separated from “the other world” (par. 1) by a “veil” (par. 2).
He later explains that the veil, and the separation it stands for, forces African Americans to
always see themselves in two ways. Du Bois calls this “peculiar sensation” “double-

consciousness” (par. 3).

Ask students the following question:

Why is it important to consider what evidence is “appropriate to the audience’s knowledge of the
topic”?

& Thinking about the audience’s knowledge helps a writer to select the information that will best
help the audience understand the topic that they are developing. For example, it might not be
appropriate to explain a topic to young children in the same way that a writer would explain this
topic to adults because certain details might need to be explained more thoroughly. Or, if a
writer is explaining a topic to a person who already has knowledge of this topic, the writer might
be able to talk about this topic in greater detail, or with greater complexity.
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NJSLS ELA & Literacy Curriculum Grade 11 » Module 2 ® Unit 1 ¢ Lesson 5

Activity 5: Quick Write 15%
Instruct students to respond briefly in writing to the following prompt:

Determine two central ideas from paragraphs 1-4 and explain how the ideas interact and develop
over the course of the text so far.

Instruct students to look at their annotations and their Ideas Tracking Tools to find evidence. Ask
students to use this lesson’s vocabulary wherever possible in their written responses and to practice
developing the topic through the use of well-chosen, relevant, and sufficient evidence that is
appropriate to the audience’s knowledge of the topic. Remind students to use the Short Response
Rubric and Checklist to guide their written responses.

» Students listen and read the Quick Write prompt.

@® Display the prompt for students to see, or provide the prompt in hard copy.

Transition to the independent Quick Write.
p Students independently answer the prompt using evidence from the text.
& See the High Performance Response at the beginning of this lesson.

@ Consider using the 11.2.1 End-of-Unit Text Analysis Rubric and Checklist to assess the application of
standard W.11-12.2.b in students’ Quick Writes.

Activity 6: Closing 5%

Display and distribute the homework assignment. For homework, instruct students to preview the first
part of paragraph 5 (from “This, then, is the end of his striving” to “it is the contradiction of double
aims”). Direct students to box unfamiliar words and look up their definitions. Instruct them to choose
the definition that makes the most sense in context, and write a brief definition above or near the word
in the text.

Additionally, instruct students to conduct a search into the historical term “Emancipation” {(par. 5) and
come to class prepared for a brief discussion of its historical meaning. Instruct students to refer to the
following website for information about Emancipation on http://www.pbs.org/ (Google search terms:
The Civil War and Emancipation, WBGH).

» Students follow along.

@ Differentiation Consideration: Additionally, consider instructing students to conduct a brief search
into the life of W.E.B. Du Bois. Instruct students to choose three facts about Du Bois and explain how
these facts might contribute to his perspective as a writer. Encourage students to utilize media and
print resources at school, home, and/or public libraries to facilitate their searches.
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NJSLS ELA & Literacy Curriculum Grade 11 ¢ Module 2 ® Unit 1  Lesson 5

Homework

Preview the first part of paragraph 5 (from “This, then, is the end of his striving” to “itis the
contradiction of double aims”). Box any unfamiliar words and look up their definitions. Choose the
definition that makes the most sense in context, and write a brief definition above or near the word in

the text.

Also, conduct a brief search on the historical term “Emancipation” (par. 5) for homework and come to
class prepared for a brief discussion of its historical meaning. Refer to this website for information about
Emancipation: http://www.pbs.org/ (Google search terms: The Civil War and Emancipation, WBGH).
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NJSLS ELA & Literacy Curriculum

Model Ideas Tracking Tool

Grade 11 ¢ Module 2 e Unit 1 » Lesson 5

Name:

Class:

Date:

Text: | “Of Our Spiritual Strivings” from The Souls of Black Folk by W.E.B. Du Bois

Directions: Identify the ideas that you encounter throughout the text. Trace the development of those
ideas by noting how the author introduces, develops, or refines these ideas in the texts. Cite textual
evidence to support your work.

Paragraph #

Ideas

Notes and Connections

true self-consciousness

Du Bois defines “true self-consciousness” (par. 3) as
understanding one’s self through one’s own eyes,
rather than “through the revelation of the other
world” (par. 3). African Americans are prevented from
“true self-consciousness” because they are forced into
a state of “double-consciousness” (par. 3).

double-consciousness

Du Bois introduces double-consciousness as the idea
that African Americans are forced into a world of
duality and opposition because they see themselves
through their own eyes as well as the eyes of the
white world that holds them in “contempt.”

twoness

This term refers to the idea that African Americans
have two identities: “American” and “Negro” (par. 3)
which causes them to feel like they have “two souls,
two thoughts, two unreconciled strivings” (par. 3). This
feeling is caused by “double-consciousness” (par. 3).

The veil

Du Bois develops the idea of the veil when he writes
that all African Americans are “born with a veil” (par.
3). This idea suggests that African Americans are
automatically separated from white America at their
birth because of the color of their skin.

African Americans do not want
to “Africanize America” or
“bleach” their own “soul[s]”

Du Bois conveys that both cultures can maintain their
identities because they both have value for the world.
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NJSLS ELA & Literacy Curriculum

Grade 11  Module 2 ® Unit 1 » Lesson 5

“self-consciousness”

Du Bois develops this idea by writing that it is
necessary for African Americans to unify their
“American” self with their “Negro” self in order to
attain “self-conscious manhood” (par. 4). Du Bois also
writes that African Americans wish “to make it
possible for a man to be both a Negro and an
American, without being cursed and spit upon by his
fellows” (par. 4). This relates to “true self-
consciousness” (par. 3} because it describes Du Bois’s
wish to accept both parts of his identity without the
“contempt and pity” (par. 3) of the white world.
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NJSLS ELA & Literacy Curriculum

Grade 11 * Module 2 ® Unit 1 ¢ Lesson 5

11.2.1 End-of-Unit Text Analysis Checklist

Assessed Standards:

Does my response...

Content and Analysis

Analyze how two or more texts address similar themes or topics?
(CCRA.R.9)

Determine an author’s point of view or purpose in a text?
(RI.11-12.6)

Analyze how style and content contribute to the power,
persuasiveness, or beauty of the text? (R1.11-12.6)

Command of Evidence and
Reasoning

Develop the response with the most significant and relevant
textual evidence? (W.11-12.2.b)

Coherence, Organization,

Introduce a topic? (W.11-12.2.a)

and Style

Organize complex ideas, concepts, and information so that each
new element builds on that which precedes it to create a unified
whole? (W.11-12.2.a)

O @ ojo|o|] 0dfs

Use appropriate and varied transitions and syntax to link the
major sections of the text, create cohesion, and clarify the
relationships among complex ideas and concepts? (W.11-12.2.c)

O

Use precise language, domain specific vocabulary, and techniques
such as metaphor, simile, and analogy to manage the complexity
of the topic? (W.11-12.2.d)

Provide a concluding statement or section that follows from and
supports the explanation or analysis? (W.11-12.2.f)

Control of Conventions

Demonstrate command of the conventions of standard English
grammar, usage, capitalization, punctuation, and spelling?
(L.11-12.1, L.11-12.2)

File: 11.2.1 Lesson S Date: 9/12/14 Classroom Use: Starting 9/2014
© 2014 Public Consulting Group. This work s ficensed under a 20 H Hl

Creative Commons Attribution-NonCoinmercial-Sharedlike 5.0 Unported License

http://creativecommens.orgflicenses/by-ne-sa/3.0

/—\

il =

PLIBLIC CONSUETING,
Roup

BY NC-SA

engage

125




NJSLS ELA & Literacy Curriculum Grade 11 * Module 2 » Unit 1 » Lesson 6

Introduction

In this lesson, students read and analyze the first half of paragraph 5 of “Of Our Spiritual Strivings” from
The Souls of Black Folk (from “This, then, is the end of his striving” to “it is the contradiction of double
aims”), in which Du Bois explains African Americans’ aspirations to work alongside white Americans in
artistic and social pursuits. Students are introduced to the Rhetorical Impact Tracking Tool, which they
use to record their analysis of Du Bois’s use of rhetoric and the impact it has on the text. Student
learning is assessed via a Quick Write at the end of the lesson: How does Du Bois use rhetoric in this

passage to advance his point of view?

For homework, students read the remainder of paragraph 5, box any unfamiliar words, and look up their
definitions. Additionally, students continue to read their AIR texts and prepare for a brief discussion on
how they applied the focus standard RI.11-12.3 to their texts.

Standards
4 Assessed Standard(s)
RI.11-12.6 Determine an author’s point of view or purpose in a text in which the rhetoric is

particularly effective, analyzing how style and content contribute to the power,
persuasiveness, or beauty of the text.

[ Addressed Standard(s)

W.11-12.9.b | Draw evidence from literary or informational texts to support analysis, reflection, and

research.

b. Apply grades 11-12 Reading standards to literary nonfiction (e.g., “Delineate and
evaluate the reasoning in seminal U.S. texts, including the application of
constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court
Case majority opinions and dissents] and the premises, purposes, and arguments
in works of public advocacy [e.g., The Federalist, presidential addresses}”).
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NIJSLS ELA & Literacy Curriculum Grade 11 » Module 2 » Unit 1 ¢ Lesson 6

Assessment

| Assessment(s)

Student learning is assessed via a Quick Write at the end of the lesson. Students respond to the
following prompt, citing textual evidence to support analysis and inferences drawn from the text.

e How does Du Bois use rhetoric in this passage to advance his point of view?

High Performance Response(s)
A High Performance Response should:

e |dentify Du Bois’s point of view in the excerpt (e.g., Du Bois’s point of view is that African
American history has been ignored or “forgotten” (par. 5) and the achievements of African
American men have not been recognized).

e Analyze how Du Bois uses rhetoric to advance his point of view (e.g., Du Bois describes the
memories of African Americans’ powerful past as quickly moving “shadow[s]” (par. 5). This
imagery advances his point of view that African American history has been ignored or forgotten by
creating an impression of this history as vague and abstract. Du Bois describes powerful historic
individuals as “falling stars” (par. 5). This imagery creates the impression that the impact made by
powerful historic individuals has been short lived, which advances Du Bois’s point of view that the

achievements of African Americans have not been recognized.).

@® See Model Rhetorical Impact Tracking Tool at the end of this lesson.

Vocabulary

" Vocabulary to provide directly (will not include extended instruction)

e culture (n.) —the artistic and social pursuits, expression, and tastes valued by a society or class, as
in the arts, manners, dress, etc.

e husband (v.) — carefully use or manage (something, such as a resource)
e dispersed (v.) — driven off in various directions; scattered out of sight; vanished

o flits (v.) — moves or flies quickly from one place or thing to another

e hither and tither (idiom) — here and there

e gauged (v.) —made a judgment about (something)

= (e
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NJSLS ELA & Literacy Curriculum Grade 11 e Module 2 ¢ Unit 1 ¢ Lesson 6

j Additional vocabulary to support English Language Learners (to provide directly)

e isolation (n.) —the state of being in a place or situation that is separate from others
e latent (adj.) — something that exists but is not active or cannot be seen

e genius (n.) — great natural ability; remarkable talent or intelligence

Lesson Agenda/Overview

| Student-Facing Agenda % of Lesson
Standards & Text:
e Standards: RI.11-12.6, W.11-12.9.b
e Text: The Souls of Black Folk by W.E.B. Du Bois, Chapter 1: “Of Our Spiritual
Strivings,” paragraph 5
Learning Sequence:
1. Introduction of Lesson Agenda 1. 5%
2. Homework Accountability 2. 10%
3. Rhetorical Impact Tracking Tool 3. 10%
4. Masterful Reading 4. 5%
5. Reading and Discussion 5. 55%
6. Quick Write 6. 10%
7. Closing 7. 5%
Materials

e Copies of the Rhetorical Impact Tracking Tool for each student

e Student copies of the Short Response Rubric and Checklist (refer to 11.2.1 Lesson 1)

P
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NJSLS ELA & Literacy Curriculum Grade 11 ¢« Module 2 » Unit 1 ¢ Lesson 6

Learning Sequence

How to Use the Learning Sequence

: Symbol Type of Text & Interpretation of the Symbol

10% Percentage indicates the percentage of lesson time each activity should take.
Plain text indicates teacher action.
sy:wiol Bold text indicates questions for the teacher to ask students.
Italicized text indicates a vocabulary word.
3 Indicates student action(s).
- Indicates possible student response(s) to teacher questions.
® Indicates instructional notes for the teacher.
Activity 1: Introduction of Lesson Agenda 5%

Begin by reviewing the agenda and the assessed standard for this lesson: RI.11-12.6. In this lesson,
students continue their analysis of W.E.B. Du Bois’s “Of Our Spiritual Strivings.” Students are introduced
to the Rhetorical Impact Tracking Tool and begin to discuss and track examples of how Du Bois uses
rhetoric to advance his point of view.

» Students look at the agenda.

Activity 2: queworl_( Accoun_tability _ 10%

Instruct students to take out their responses to the previous lesson’s homework assignment. (Preview
the first part of paragraph 5 (from “This, then, is the end of his striving” to “it is the contradiction of
double aims”). Box any unfamiliar words and look up their definitions. Choose the definition that makes
the most sense in context and write a brief definition above or near the word in the text. Also, conduct a
brief search on the historical term “Emancipation” (par. 5) for homework and come to class prepared for
a brief discussion of its historical meaning.)

Instruct students to form pairs to share and discuss the vocabulary words they identified and defined in
the previous lesson’s homework.

& Students may identify the following words: culture, husband, dispersed, flits, and hither and
tither.

@ Definitions are provided in the Vocabulary box in this lesson.

Ask for student volunteers to share their research on the historical term “Emancipation” (par. 5).

ﬁ’: ; :@B\'-NL:-S;\
n
engage™’
PLIBL I L‘C\)Ul FING
RSN

File: 11.2.1 Lesson 6 Date: 9/12/14 Classroom Use: Starting 9/2014 ==
—
© 2014 Public Consulting Group. This woik is licensed under a 4 ” ’ H

Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License

http://ereativecommons. lice: by-nc-saf3.0,

Our Srodents Thaoor Moment

129



NJSLS ELA & Literacy Curriculum Grade 11 » Module 2 ®« Unit 1 ¢ Lesson 6

® Student responses should include:

Emancipation refers to the freeing of the slaves at the end of the Civil War.
Abraham Lincoln signed a document called the Emancipation Proclamation on January 1,
1863. This document freed slaves in the states that were fighting the Union.

o The 13* Amendment officially freed all slaves in 1865 after the Civil War had ended.

Lead a brief whole-class discussion of student responses.

(D Differentiation Consideration: If students completed the alternate Lesson 5 homework assignment,
instruct students to share and compare the facts they found out about W.E.B. Du Bois and their
ideas about how these facts might contribute to his perspective as a writer.

® Student responses may include:

o Du Bois was a professor and the first African American to earn a doctorate at Harvard, so he
may have the perspective of a well-educated man, or someone who values education.

o Du Bois grew up as a free man in Massachusetts, so he may have the perspective of
someone who has experienced bigotry or prejudice, but was not a slave himself.

o Du Bois was the leader of the Niagara Movement: a group of African American activists who
fought for equal rights, so he may have the perspective of someone who believes in equality
and advocates for a reform in power structures.

Activity 3: Rhetorical Impact Tracking Tool 10%

Distribute the Rhetorical Impact Tracking Tool. Explain to students that the Rhetorical Impact Tracking
Tool helps them record and analyze an author’s use of rhetoric and its impact on the text’s meaning.
Remind students that rhetoric refers to the specific techniques that writers or speakers use to create
meaning in a text, enhance a text or a speech, and in particular, persuade readers or listeners. Instruct
students to write the definition of rhetoric on their tools.

» Students write the definition of rhetoric on their Rhetorical Impact Tracking Tools.
@ Students were introduced to rhetoricin 11.1.3 Lesson 3.

@ Students may recall the definition of rhetoric. Consider asking students to volunteer the definition
before providing it to the class.

Instruct students to add to their Rhetorical Impact Tracking Tools with examples from this lesson and
over the course of the module. Instruct students to leave the spaces for Purpose and Point of View
blank, as they complete these sections after reading the text in its entirety.

= T b
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NJSLS ELA & Literacy Curriculum Grade 11 e Module 2 ® Unit 1 ¢ Lesson 6

Activity 4: Masterful Reading 5%

Have students listen to a masterful reading of the first half of paragraph 5 of “Of Our Spiritual Strivings”
(from “This, then, is the end of his striving” to “it is the contradiction of double aims”).

» Students follow along, reading silently.

@ Differentiation Consideration: Consider posting or projecting the following guiding question to
support students in their reading throughout this lesson:

How does Du Bois describe the past of African Americans?

Activity 5: Reading and Discussion 55%

Instruct students to form small groups. Post or project each set of questions below for students to
discuss. Instruct students to continue to annotate the text as they read and discuss.

@ This annotation supports students’ engagement with W.11-12.9.b, which addresses the use of

textual evidence in writing.

Instruct student groups to read the first sentence of paragraph 5 (from “This, then, is the end of his
striving”) and answer the following questions before sharing out with the class.

@ Differentiation Consideration: Provide students with the following definitions: isolution means “the
state of being in a place or situation that is separate from others,” latent means “something that
exists but is not active or cannot be seen,” and genius means “great natural ability; remarkable

talent or intelligence.”

» Students write the definitions of isolation, latent, and genius on their copy of the text orin a

vocabulary journal.

How does Du Bois explain “the end of [African Americans’] striving”? What key words or phrases
develop this explanation?

&® Student responses should include:
o Du Bois writes that “the end of [African Americans’] striving” is to work together with white
people or be “co-worker[s] in the kingdom of culture.”
& Student responses may include:

o Du Bois’s use of the word “co-worker” in regard to the “kingdom of culture” implies that
African Americans should strive to work alongside white Americans in artistic and social

pursuits.

engage
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NJSLS ELA & Literacy Curriculum Grade 11 ¢ Module 2 ® Unit 1 » Lesson 6

o Du Bois’s use of the phrase “to escape both death and isolation” develops the necessity that
African Americans become “co-workers,” as it highlights the negative effects of African
Americans’ exclusion from the white world.

o Du Bois writes that as “co-worker|[s],” African Americans will be able to make use of their
“best powers” and their “latent genius.” The word “latent” further develops the idea that
African Americans have been prohibited from participating in culture, and so have not had
the chance to “husband,” or carefully use and develop, their powerful skills and knowledge.

® Consider informing students that kingdom is sometimes used to refer to the “kingdom of God” or

the “kingdom of heaven” in the Bible.

What is the effect of Du Bois’s use of parallel structure in this sentence?

& Du Bois’s use of parallel structure emphasizes that the goals of racial equality, active
participation in society, and the development of the suppressed talents of African Americans are
all connected and equally important, and when achieved together will result in “the end of

[African Americans’] striving.”

@ Direct students to record this example of parallel structure on their Rhetorical Impact Tracking

Tools.

» Students record this example of parallel structure on their Rhetorical Impact Tracking Tools.

Lead a brief whole-class discussion of student responses.

Instruct student groups to read from “These powers of body and mind have in the past” to “the world
has rightly gauged their brightness” (par. 5) and answer the following questions before sharing out with
the class.

Explain to students that “Ethiopia the Shadowy” is a reference to the way Africa was described in the
Bible, and “Egypt the Sphinx” is a way of representing the ancient kingdom of Egypt (also a country in
Africa) by its most famous monument.

» Students listen.

How do Du Bois’s references to “Ethiopia the Shadowy” and “Egypt the Sphinx” advance his point of
view?
& Student responses may include:

o These allusions advance Du Bois’s point of view of the tragedy of overlooking African
American history because they remind the reader of the strong and celebrated history of
African Americans that should not be forgotten or ignored.

B\" MNC=-5A
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NJSLS ELA & Literacy Curriculum Grade 11 e Module 2 e Unit 1 ¢ Lesson 6

o Du Bois uses words like “shadow” and “flits” to imply that the image of the powerful “Negro
past” moves quickly through history and has not been seen clearly. These references
advance Du Bois’s point of view that African Americans’ past has been forgotten or ignored.

Explain to students that Du Bois uses a rhetorical device called an allusion, which is an indirect reference
to a historical or literary figure, story, or event. Instruct students to discuss how the rhetoric they
identified advances Du Bois’s point of view. Direct students to use their Rhetorical Impact Tracking Tools
to record this example of an allusion.

» Students record this example of allusion on their Rhetorical Impact Tracking Tools.

@ Differentiation Consideration: To support comprehension, consider asking the following scaffolding

question:

What has happened to African Americans’ “powers of body and mind”?

& Du Bois writes that “[t]hese powers of body and mind” have been “wasted, dispersed, or
forgotten,” meaning that the strengths of African Americans have not been used effectively or

have been ignored.

How does Du Bois describe African American men? What does this description demonstrate about
African American history?

&® Du Bois describes African American men as “like falling stars.” This implies that they are bright

o1 nolable bul have disappeared quickly or have vnly been recognized for a short time.

How does the imagery Du Bois uses in the sentence beginning “Through history, the powers of single
black men” further develop his point of view?

& Du Bois compares “the powers of black men” to “falling stars” that “flash here and there.” This
imagery develops Du Bois’s opinion that there have been bright and notable African Americans,
but their genius has only been recognized infrequently and for a short time. Du Bois further
develops this point of view with the statement that “single black men” die before the world has
“rightly gauged their brightness,” demonstrating that their brief presence prevents the world
from accurately judging the historical contributions of African Americans.

What words could replace gauged in this context?

& Du Bois uses gauged to describe how the “brightness” of African Americans’ powers have not
been correctly judged or assessed, so gauged could be replaced by judged or measured.

@ Students were introduced to imagery as a literary device that an author uses to appeal to the senses
in their work with Hamlet in Module 11.1. Consider drawing attention to the ways in which an
author’s use of imagery is different in a nonfiction text. In “Of Our Spiritual Strivings,” Du Bois uses

imagery as a rhetorical device to advance his purpose and point of view.
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NJSLS ELA & Literacy Curriculum Grade 11  Module 2 ¢ Unit 1 ¢ Lesson 6

Direct students to record this example of imagery on their Rhetorical Impact Tracking Tools.

» Students record this example of imagery on their Rhetorical Impact Tracking Tools.

Lead a brief whole-class discussion of student responses.

Instruct student groups to read from “Here in America, in the few days” to “it is the contradiction of
double aims” (par. 5) and answer the following questions before sharing out with the class.

What is the impact of the words and phrases Du Bois uses to describe African Americans’ experience
after Emancipation?
& Du Bois uses the words and phrases “hither and thither,” “hesitant,” and “doubtful” to describe

African Americans’ experience after Emancipation. These words suggest that African Americans
were uncertain about how to proceed following Emancipation.

How has African Americans’ experience after Emancipation been perceived?

& Du Bois writes that the African American experience “in the few days since Emancipation” has
made African Americans’ actions “seem like an absence of power, like weakness.” Therefore,
the perception of African Americans after Emancipation has been negative since African
Americans have been perceived as powerless and vulnerable.

@ Differentiation Consideration: If students struggle to make this connection, consider asking the

following scaffolding question to support their analysis:

Who may perceive “the black man’s turning hither and thither” as an “absence of power, like
weakness”?

& “[Tlhe black man’s turning hither and thither” (par. 5) may be perceived as “weakness” (par. 5),
both by African Americans themselves as well as white Americans or the “other world” (par. 3).

How does Du Bois further develop his point of view in the sentence beginning “And yet it is not
weakness”?

& Du Bois writes that African Americans’ experience after Emancipation was not due to
“weakness” but a “contradiction of double aims.” Describing the experience this way suggests
that it is not African Americans’ fault or vulnerability that caused their struggle since
Emancipation, but the fact that they have been pulled in two different directions or tried to
achieve two different goals, which he calls a “contradiction of double aims.”

How does the idea of “double aims” (par. 5) relate to an idea previously discussed in the text?
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@® |n paragraph 3 Du Bois describes the idea of double-consciousness as “looking at one’s self
through the eyes of others” and the idea of twoness as “two unreconciled strivings; two warring
ideals,” by which he means that African Americans are pulled in two different directions by the
goals and beliefs of the African American and white communities. The idea of “the contradiction
of double aims” (par. 5) relates to the ideas of twoness and double-consciousness because it
refers to the difficulty of having to live a dual life torn between the two contradictory goals of
the “American” and “Negro” (par. 3) world.

Lead a brief whole-class discussion of student responses.

Activity 5: Quick Write 10%
Instruct students to respond briefly in writing to the following prompt:

How does Du Bois use rhetoric in this passage to advance his point of view?

Instruct students to look at their annotations to find evidence. Ask students to use this lesson’s
vocabulary whenever possible in their written responses. Remind students to use the Short Response
Rubric and Checklist to guide their written responses.

» Students listen and read the Quick Write prompt.
@ Display the prompt for students to see, or provide the prompt in hard copy.

@ Consider reminding students to practice W.11-12.2.b by “selecting extended definitions” to support

their responses.

Transition to the independent Quick Write.
» Students independently answer the prompt using evidence from the text.

® See the High Performance Response at the beginning of this lesson.

Activity 6: Closing 5%

Display and distribute the homework assignment. For homework, instruct students to preview the
remainder of paragraph 5 (from “The double-aimed struggle of the black artisan” to “about to make
them ashamed of themselves”). Instruct students to box any unfamiliar words and look up their
definitions, choose the definition that makes the most sense in context, and write a brief definition
above or near the word in the text.

Also for homework, students should continue to read their AIR texts through the lens of the focus
standard RI.11-12.3 and prepare for a 3-5 minute discussion of their texts based on that standard.

@® Students who are reading literature should read through the lens of a focus standard of their choice.
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» Students follow along.

Homework

Preview the remainder of paragraph 5 (from “The double-aimed struggle of the black artisan” to “about
to make them ashamed of themselves”). Box any unfamiliar words and look up their definitions. Choose
the definition that makes the most sense in context and write a brief definition above or near the word

in the text.

Also, continue reading your AIR text through the lens of the focus standard RI.11-12.3 and prepare for a
3-5 minute discussion of your text based on that standard.
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Lesson 7

11.2.1

Introduction

In this lesson, students read the remainder of paragraph 5 of Du Bois’s “Of Our Spiritual Strivings” from
The Souls of Black Folk (from “The double-aimed struggle of the black artisan” to “about to make them
ashamed of themselves”), in which Du Bois discusses how “double aims” (par. 5) negatively impact the
African American community. Students analyze how Du Bois continues to refine his central idea of
double-consciousness and track the development of ideas on their Ideas Tracking Tools. Student
learning is assessed via a Quick Write at the end of the lesson: How does Du Bois refine a central idea in

paragraph 5?

For homework, students preview and annotate paragraphs 6 and 7 of “Of Our Spiritual Strivings,” box
any unfamiliar words or phrases, and look up their definitions. Additionally, students continue to read
their Accountable Independent Reading (AIR) texts and prepare for a brief discussion on how they
applied their new focus standard (RI.11-12.5) to their texts.

Standards

Assessed Standard(s)

RI.11-12.2 Determine two or more central ideas of a text and analyze their development over the
course of the text, including how they interact and build on one another to provide a

complex analysis; provide an objective summary of the text.

RI.11-12.4 Determine the meaning of words and phrases as they are used in a text, including
figurative, connotative, and technical meanings; analyze how an author uses and refines
the meaning of a key term or terms over the course of a text (e.g., how Madison defines

faction in Federalist No. 10).

Addressed Standard(s)

W.11-12.9.b | Draw evidence from literary or informational texts to support analysis, reflection, and

research.

b. Apply grades 11-12 Reading standards to literary nonfiction (e.g., “Delineate and
evaluate the reasoning in seminal U.S. texts, including the application of
constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court Case
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majority opinions and dissents] and the premises, purposes, and arguments in
works of public advocacy [e.g., The Federalist, presidential addresses]”).

L.11-12.4.a | Determine or clarify the meaning of unknown and multiple-meaning words and phrases

based on grades 11-12 reading and content, choosing flexibly from a range of

strategies.

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s
position or function in a sentence) as a clue to the meaning of a word or phrase.

Assessment

[ Assessment(s)

Student learning is assessed via a Quick Write at the end of the lesson. Students respond to the
following prompt, citing textual evidence to support analysis and inferences drawn from the text.

¢ How does Du Bois refine a central idea in paragraph 5?

| High Performance Response(s)

A High Performance Response should:
o Determine a central idea that Du Bois refines in paragraph 5 (e.g., double-consciousness).

e |dentify how Du Bois refines this idea (e.g., Du Bois uses the phrase “double aims” (par. 5) to
explain the negative effects of double-consciousness on African Americans and describes the
impact of “double aims” (par. 5) on various African American occupations to further develop this
idea. For example, Du Bois explains that “the double-aimed struggle of the black artisan” causes
him to be “a poor craftsman” (par. 5). This example develops the idea that double-consciousness
forces African Americans to try to reconcile conflicting goals that weaken or devalue their various
occupations. Du Bois further supports this idea with the example of the paradox faced by “[t]he
would-be black savant” (par. 5) who is unable to teach the “white world” because his knowledge is
already known to them, but is equally unable to teach his own people because the knowledge of
the white world is not yet relevant or is “Greek” to African Americans. Each of these examples
shows the negative results of the tension of two ideals or “double aims” (par. 5) that remain
unreconciled in African Americans because of double-consciousness.).

Vocabulary

" Vocabulary to provide directly (will not include extended instruction)

e artisan (n.) — a person who is skilled at making things by hand
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e hewers (n.) — those who shape (something) by cutting with a sharp tool (such as an ax)
e drawers (n.) —those who bring, take or pull out, as from a receptacle or source
e horde (n.) — alarge group; a mass or crowd

e quackery (n.) — the practice or methods of a person who pretends to have skill, knowledge, or
professional qualifications he or she does not possess

* demagogy (n.) —the character of a person, especially an orator or political leader, who gains power
and popularity by arousing the emotions, passions, and prejudices of the people

e savant (n.) — a person of profound or extensive learning; learned scholar
e innate (adj.) — existing in one from birth; inborn
e articulate (v.) —to give clarity or distinction to

¢ havoc (n.) — great destruction or devastation; ruinous damage

e invoking (v.) — calling for with earnest desire; praying for

Vocab_ul_ary ta teach-(m_éy include direct word work and/or questions)

e paradox (n.) — something (such as a situation) that is made up of two opposite things and that
seems impossible but is actually true or possible

_' Additional \)ocabulary to supﬁort Englis_h Language Le_arners (to p_rovige directly)

e poverty (n.} —the state of being poor

e ignorance (n.) — a lack of knowledge, understanding, or education

e criticism (n.) — the act of expressing disapproval and of noting the problems or faults of a person or
thing

e confronted (v.) — dealt with (something such as a problem or danger)

o despised (v.) —disliked (someone or something) very much

e satisfy (v.) — to provide, do, or have what is required by {someone or something)

e wooing (v.) —trying to attract (someone, such as a customer, voter, worker, etc.)

e salvation (n.) — something that saves someone or something from danger or a difficult situation
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Lesson Agenda/Overview

j Student-Facing Agenda % of Lesson

Standards & Text:
e Standards: Rl.11-12.2, R1.11-12.4, W.11-12.9.b, L.11-12.4.a

e Text: The Souls of Black Folk by W.E.B. Du Bois, Chapter 1: “Of Our Spiritual
Strivings,” paragraph 5

Learning Sequence:

1. Introduction of Lesson Agenda 1. 5%
2. Homework Accountability 2. 10%
3. Masterful Reading 3. 5%
4. Reading and Discussion 4. 65%
5. Quick Write 5. 10%
6. Closing 6. 5%

Materials

o Student copiesof the Ideas Tracking Tool (referto 11.2.1 Lesson 2)—students may need additional
blank copies

e Student copies of the Short Response Rubric and Checklist (refer to 11.2.1 Lesson 1)

Learning Sequence

How to Use the Learning Sequence

| Symbol | Type of Text & Interpretation of the Symbol

10% Percentage indicates the percentage of lesson time each activity should take.
Plain text indicates teacher action.
syrr:;)ol Bold text indicates questions for the teacher to ask students.
Italicized text indicates a vocabulary word.
> Indicates student action(s).
- Indicates possible student response(s) to teacher questions.
® Indicates instructional notes for the teacher.
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Activity 1: Introduction of Lesson Agenda 5%

Begin by reviewing the agenda and the assessed standards for this lesson: RI.11-12.2 and RI.11-12.4.
Students continue reading paragraph 5 of Du Bois’s “Of Our Spiritual Strivings.” Through reading and
discussion, students analyze how Du Bois refines his central idea of double-consciousness.

» Students look at the agenda.

Activity 2: Homework Accountability 10%

Instruct students to talk in pairs about how they applied a focus standard (RI.11-12.3) to their AIR texts.
Lead a brief share out on the previous lesson’s AIR homework assignment. Select several students (or
student pairs) to explain how they applied their focus standard to their AIR texts.

» Students {or student pairs) discuss and share how they applied their focus standard to their AIR

texts from the previous lesson’s homework.

Instruct student pairs to share and discuss the vocabulary words they identified and defined in the
previous lesson’s homework. (Read the remainder of paragraph 5. Box any unfamiliar words and look up
their definitions.)

& Students may identify the following words: artisan, hewers, drawers, horde, quackery,
demagogy, savant, innate, articulate, havoc, and invoking.

(© Definitions are provided in the Vocabulary box in this lesson.

Activity 3: Masterful Reading 5%

Have students to listen to a masterful reading of the second half of paragraph 5 (from “The double-
aimed struggle of the black artisan” to “about to make them ashamed of themselves”).

» Students follow along, reading silently.
(& Differentiation Consideration: Consider posting or projecting the following guiding question to

support students in their reading throughout this lesson:

How do Du Bois’s descriptions of the “black artisan,” “minister,” “doctor,” “would-be black
savant,” and “artist” explain the “contradiction of double-aims” (par. 5)?

A
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Activity 4: Reading and Discussion 65%

Instruct students to form small groups. Post or project each set of questions below for students to
discuss. Instruct students to continue to annotate the text as they read and discuss.

(® This annotation supports students’ engagement with W.11-12.9.b, which addresses the use of

textual evidence in writing.

Instruct student groups to read the first sentence of paragraph 5, beginning “The double-aimed struggle
of the black artisan” and answer the following questions before sharing out with the class.

@ Differentiation Consideration: Consider providing students with the following definition: poverty

means “the state of being poor.”
» Students write the definition of poverty on their copies of the text or in a vocabulary journal.

@ Differentiation Consideration: Students may misinterpret the word drawers to mean the sliding
compartments in a dresser or cabinet. Make the distinction between this commonly understood
meaning and Du Bois’s use of the word as “one who draws from a receptacle or source.”

How does Du Bois support his idea that the struggle of “the black artisan” is “double-aimed”?

& Du Bois supports his idea that the struggle of the African-American artisan is “double-aimed” by
establishing that the artisan has two opposing goals. Du Bois constructs this contrast with the
phrases.“on the one hand” to refer_to the artisan’s potential choice to work for white Americans -
and “on the other hand” to refer to his potential work for African Americans. Du Bois further
explains the artisan’s struggle with the statement “he had but half a heart in either cause,”
suggesting that the artisan does not fully devote himself to either pursuit.

(@ Differentiation Consideration: If students struggle with this analysis, consider posing the following

scaffolding question:

What is the “double-aimed struggie” that “the black artisan” faces?

@& The black artisan’s “double-aimed struggle” is the conflict he experiences between working to
please white Americans while trying to escape their “contempt” and working for African
Americans who are part of “a poverty-stricken horde.” The African-American artisans’ work for
both groups are his “double aims,” because he must work to achieve two different goals or

purposes.
What relationship does Du Bois establish between the artisan’s “double-aimed struggle” and being “a
poor craftsman”?

® Du Bois explains that the artisan’s "double-aimed struggle" causes him to be "a poor craftsman”
by demonstrating that the "black artisan” faces challenges that other artisans do not face. He
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must try to balance two contradictory aims: first, to prove his skill and worth to the white world,
and simultaneously, to work hard within his own community. Because “the black artisan" feels
that he must try to achieve both of these differing aims at the same time, he has only "half a
heart in either cause,” and so does not do his job as well as he could if all of his attention were

devoted to one goal.

How does Du Bois further refine a central idea of the text in his description of the artisan’s struggle?

& Du Bois refines the central idea of double-consciousness by demonstrating how the “strife” (par.
4) caused by double-consciousness negatively affects the work of African American artisans. Du
Bois explains that the “black artisan” is “a poor craftsman” with “but half a heart in either
cause.” The artisan is torn between two “cause[s],” because he is trying to achieve “double
aims” or the two different goals forced upon him by his sense of double-consciousness. His
“double aims” result in making him a “poor craftsman,” because he cannot do either job well.

Lead a brief whole-class discussion of student responses. Remind students to record notes and ideas on
their Ideas Tracking Tools.

Instruct student groups to read the next sentence of paragraph 5, beginning “By the poverty and
ignorance of his people” and answer the following questions before sharing out with the class.

(@ Differentiation Consideration: Consider providing students with the following definitions: ignorance
means “a lack of knowledge or education” and criticism means “the act of expressing disapproval

and of noting the problems or faults of a person or thing.”

» Students write the definitions of ignorance and criticism on their copies of the text orin a

vocabulary journal.

Why do the African-American minister and doctor feel “ashamed”?

& The African-American minister and doctor feel “ashamed” because the white world judges their
work in the African-American community to be “lowly” or inferior.

What “double aims” do the minister and doctor seek to reconcile?

® “Quackery and demagogy,” the potential result of the minister or doctor’s work with their own
people, and “ideals that made [them] ashamed,” or the potential result of their work for white
Americans, are the irreconcilable “double aims” of the African-American minister or doctor;

neither “aim[]”offers them a satisfying result.

AAA r@ BY- NC-SA
File: 11.2.1 Lesson 7 Date: /12/14 Classroom Use: Starting 9/2014 22T AN
==X -
© 2014 Public Consulting Group. This work is licensed under o 7 “ l H I ' enga eny
Creative Commons Attribution-NonCommercial-ShareAlike 3.0 Unported License g g
PUBLIC CONSURTING,
RCH

http://creativecommons. org/licenses/by-nc-saf 3.0/

147



NIJSLS ELA & Literacy Curriculum Grade 11 » Module 2 ® Unit 1 » Lesson 7

@ Consider explaining to students that the word “temptation” does not necessarily imply a desire to
do something bad or wrong; rather, it can be defined more generally as “the strong urge or desire to

have or do something.”

Lead a brief whole-class discussion of student responses.

Instruct student groups to read the next sentence of paragraph 5, beginning “The would-be black savant
was confronted by the paradox” and discuss the following questions before sharing out with the class.

(@ Differentiation Consideration: Consider providing students with the following definition: confronted

means “dealt with (something such as a problem or danger).”

» Students write the definition of confronted on their copies of the text or in a vocabulary journal.

What does Du Bois mean by the phrase “twice-told tale”?

& Du Bois uses the phrase “twice-told tale” to refer to information that white people already
know—they have already heard it once, so they do not need to hear it again.

What does Du Bois mean by the phrase “was Greek to his own flesh and blood”?

® “[W]as Greek to his own flesh and blood” refers to knowledge that is completely foreign and not
understood by the “would-be black savant” or his fellow-African-Americans:

@ Differentiation Consideration: Consider explaining to students that the expression that knowledge
or language is “Greek” should not be understood to refer literally to the Greek language, but rather
figuratively, to describe knowledge or language that is completely foreign and not understood.

With what is the “would-be black savant” “confronted”? Explain “the paradox” Du Bois describes.

& The “would-be black savant” must deal with “the paradox that the knowledge” needed by
African Americans is not needed by white Americans, because it has been “twice-told,” while
the knowledge “the white world” needs does not make sense or is not comprehensible to

African Americans.
Based upon your understanding of “the paradox” Du Bois describes, what could the word paradox
mean?

®& Paradox could mean a situation or a statement that is made up of two opposite things and
therefore seems impossible, but is actually true or possible.

@ Consider drawing students’ attention to their work with L.11-12.4.a as they use context clues to

determine the meaning of a word.
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How does the paradox Du Bois describes further develop the idea of “double aims”?

® The “would-be black savant” cannot be recognized as a genius because of his “double aims.”
Rather than focusing on reaching his own potential, he must try to satisfy two different and
conflicting needs at the same time—those of white Americans, and those of African Americans.
If he aims to be recognized as a genius in the white world, he realizes that white Americans have
no need for his knowledge, because they already know what he knows. However, if he gains
knowledge that would teach white Americans, he cannot be recognized as a genius by African
Americans because the knowledge the white world needs is “Greek,” or not relevant, to them.
Stuck within this contradiction, African Americans are forced to be “would-be” savants, rather

than realize their own genius.

Lead a brief whole-class discussion of student responses. Remind students to record notes and ideas on
their Ideas Tracking Tools.

Instruct student groups to read the next sentence of paragraph 5, beginning “The innate love of
harmony and beauty” and answer the following questions before sharing out with the class.

(® Differentiation Consideration: Consider providing students with the following definition: despised

means “disliked {(someone or something) very much.”

» Students-write the definition of despised-on-their copies of the text or in-a-vocabulary journal.

What made “the soul of the black artist” doubtful and confused?

&® “[T]he black artist” is doubtful and confused because he struggles to produce art that
communicates the “soul-beauty” of his people. He also feels this way, because he knows his art
will not be accepted by the “larger audience,” or white society, who “despise[s]” his “race.”
Alternately, the “black artist” is unable to create art for “the other world,” because he does not

know and cannot communicate their “message.”

How is the idea of “double aims” demonstrated in the artist’s soul?

® The “confusion and doubt” of the “black artist” demonstrates Du Bois’s idea of “double aims,”
because it is an example of how being torn between two irreconcilable goals—those of the
white world who “despise[]” the artist’s “race” and those of his own people—negatively affect

the black artist and his work.

Lead a brief whole-class discussion of student responses. Remind students to record notes and ideas on
their Ideas Tracking Tools.
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Instruct student groups to read the last sentence of paragraph, 5 beginning “This waste of double aims,
this seeking to satisfy” and answer the following questions before sharing out with the class.

(D Differentiation Consideration: Consider providing students with the following definitions: satisfy
means “to provide, do, or have what is required by (someone or something),” wooing means “trying
to attract {someone, such as a customer, voter, worker, etc.),” and salvation means “something that

saves someone or something from danger or a difficult situation.”

b Students write the definitions of satisfy, wooing, and salvation on their copies ot the text or in a

vocabulary journal.

Why are “double aims” a “waste”?

«® Du Bois refers to “double aims” as a “waste,” because they prevent African Americans from
achieving their full potential. The process of trying to achieve and reconcile two conflicting goals
“waste[s]” time and energy and prevents African Americans from reaching either the “ideals” of
the African American world or the “ideals” of “the white world.” This results in crises of

“courage and faith and deeds” and leaves African Americans feeling “ashamed of themselves.”

Lead a brief whole-class discussion of student responses. Remind students to record notes and ideas on
their Ideas Tracking Tools.

Activity 5: Quick Write 10%
Instruct students to respond briefly in writing to the following prompt:

How does Du Bois refine a central idea in paragraph 5?

Instruct students to look at their annotations, notes, and Ideas Tracking Tools to find evidence. Ask
students to use this lesson’s vocabulary whenever possible in their written responses and develop the
topic through the use of well-chosen, relevant, and sufficient evidence that is appropriate to the
audience’s knowledge of the topic. Remind students to use the Short Response Rubric and Checklist to
guide their written responses.

» Students listen and read the Quick Write prompt.
@ Display the prompt for students to see, or provide the prompt in hard copy.

(D Consider assessing W.11-12.2.b using the relevant portion of the 11.2.1 End-of-Unit Text Analysis
Rubric and Checklist. Students were provided instruction on W.,11-12.2.bin 11.2.1 Lesson 5.

Transition to the independent Quick Write.
» Students independently answer the prompt using evidence from the text.

® See the High Performance Response at the beginning of this lesson.
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Activity 6: Closing 5%

Display and distribute the homework assignment. For homework, instruct students to preview and
annotate paragraphs 6—7 of “Of Our Spiritual Strivings” (from “Away back in the days of bondage” to “by
the simple ignorance of a lowly people”). Direct students to box any unfamiliar words or phrases and
look up their definitions. Instruct them to choose the definition that makes the most sense in context
and write a brief definition above or near the word in the text.

» Students follow along.

Introduce standard RI.11-12.5 as a focus standard to guide students’ AIR, and model what applying a
focus standard looks like. Instruct students to prepare for a brief 3—-5 minute discussion about how they
applied the language of the standards to their reading.

For example, RI.11-12.5 asks students to “analyze and evaluate the effectiveness of the structure an
author uses in his or her expositions or argument, including whether the structure makes points clear,
convincing, and engaging.” Students who read Du Bois’s “Of Our Spiritual Strivings” might say the
following: “Du Bois’s choice to begin the chapter with a poem engages readers with its serious, somber

language.”

@ Students who are reading literature should read through the lens of a focus standard of their choice.

» Students listen.

Homework

Preview and annotate paragraphs 6—7 of “Of Our Spiritual Strivings” (from “Away back in the days of
bondage” to “by the simple ignorance of a lowly people”). Box any unfamiliar words, look up their
definitions, and choose the definition that makes the most sense in context and write a brief definition

above or near the word in the text.

Also, continue reading your Accountable Independent Reading text through the lens of the focus
standard RI.11-12.5 and prepare for a 3-5 minute discussion of your text based on that standard.
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Model Ideas Tracking Tool
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Name:

Class:

Date:

Directions: Identify the ideas that you encounter throughout the text. Trace the development of those
ideas by noting how the author introduces, develops, or refines these ideas in the texts. Cite textual

evidence to support your work.

Text:

“Of Our Spiritual Strivings” from The Souls of Black Folk by W.E.B. Du Bois

Paragraph # | Ideas

Notes and Connections

“double aims”

Du Bois explains “double aims” (par. 5) as a
consequence of double-consciousness and defines this
term as “seeking to satisfy two unreconciled ideals”
(par. 5). Du Bois refines the idea of “double aims”
throughout paragraph 5 through examples of African
Americans’ experience in several occupations (an
artisan, a minister, a doctor, a savant, and an artist) to
illustrate the negative effects of “double aims.”
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11.2.1 |Lesson 8

Introduction

In this lesson, students read and analyze paragraphs 6—7 of “Of Our Spiritual Strivings” from The Souls of
Black Folk (from “Away back in the days of bondage” to “by the simple ignorance of a lowly people”), in
which Du Bois explores the hope, impact, and aftermath of Emancipation. Students analyze Du Bois’s
use of rhetoric through emotional and religious appeals and allusions, and consider how Du Bois’s use of
rhetoric further develops his point of view. Student learning is assessed via a Quick Write at the end of
the lesson: How does Du Bois use rhetoric in paragraphs 6—7 to further develop his point of view on

freedom?

For homework, students conduct a brief search into specific historical events and groups that Du Bois
addresses in paragraph 8 in order to prepare for the next lesson’s reading and discussion. Students also

add to their Ideas Tracking Tools based on their analysis in this lesson.

Standards

'_ Assessed Standard(s)

RL.11-12.6 Determine an author’s point of view or purpose in a text in which the rhetoricis
particularly effective, analyzing how style and content contribute to the power,

persuasiveness, or beauty of the text.

- Addressed Standard(s)

W.11-12.9.b | Draw evidence from literary or informational texts to support analysis, reflection, and

research.

b. Apply grades 11-12 Reading Standards to literary nonfiction (e.g., “Delineate and
evaluate the reasoning in seminal U.S. texts, including the application of
constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court
Case majority opinions and dissents] and the premises, purposes, and arguments
in works of public advocacy [e.g., The Federalist, presidential addresses]”).

L.11-12.3.a | Apply knowledge of language to understand how language functions in different
contexts, to make effective choices for meaning or style, and to comprehend more
fully when reading or listening.

a. Vary syntax for effect, consulting references (e.g., Tufte's Artful Sentences) for
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guidance as needed; apply an understanding of syntax to the study of complex
texts when reading.

L.11-12.4.a | Determine or clarify the meaning of unknown and multiple-meaning words and
phrases based on grades 11-12 reading and content, choosing flexibly from a range of
strategies.

a. Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s

position or function in a sentence) as a clue to the meaning of a word or phrase.

Assessment

- High Performance Response(s)

Assessment(s)
Student learning is assessed via a Quick Write at the end of the lesson. Students respond to the
following prompt, citing textual evidence to support analysis and inferences drawn from the text:

e How does Du Bois use rhetoric in paragraphs 6—7 to further develop his point of view on freedom?

A High Performance Response should:

e |dentify Du Bois’s point of view in this excerpt (e.g., Du Bois believes that although Emancipation
gave African Americans legal freedom, it did not free them from the memories and effects of

oppression.).

e Explain how Du Bois uses rhetoric to develop his point of view on freedom (e.g., Du Bois uses the
image of a “swarthy spectre” (par. 6) or a dark-skinned ghost sitting at “the Nation’s feast” (par. 6)
to develop his point of view that the remnants, or ghost, of slavery still exist in the form of
oppression, and that life for African Americans remains largely unchanged. In the statement, “The
Nation has not yet found peace from its sins; the freedman has not yet found in freedom his
promised land” (par. 7), Du Bois uses parallel structure to communicate the disappointment felt by
African Americans when they realized Emancipation did not bring true freedom. This use of
rhetoric further develops Du Bois’s point of view that “the Nation” finding “peace” (par. 7) from its
past sins is directly tied to African Americans achieving complete “freedom” (par. 7). It implies that
one cannot happen without the other.).
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Vocabulary

@ Vocabulary to provide directly {will not include extended instruction)

e villainies (n.) — the actions or conduct of a cruelly malicious person who is involved in or devoted

to wickedness or crime
e exhortation (n.) — language intended to incite and encourage
e refrain (n.) — a phrase or verse recurring at intervals in a song or poem
¢ plaintive (adj.) — expressing sorrow or melancholy; mournful
e cadences (n.) — rhythmic flows of sequences of sounds or words
s swarthy (adj.) — of a dark color or complexion
e spectre (n.) — a ghost; phantom; apparition
e accustomed (adj.}) — customary; usual; habitual

¢ invain (idiom} — to no end; without success or result

e unbounded (adj.) — having no limits, borders, or bounds

e implored (v.) — asked or begged for (something) in a very serious or emotional way

e bondage (n.) —the state of being a slave

e divine (adj.) - relating to or coming from God or a god

e sorrow (n.) — a feeling of sadness or grief caused especially by the loss of someone or something
e prejudice (n.) —an unfair feeling of dislike for a person or group because of race, sex, religion, etc.
e wearied (adj.) — lacking strength, energy, or freshness because of need for rest or sleep

e liberty (n.) —the power to do or choose what you want to

e vastest (adj.) —greatest in size, amount, or extent

e unattained (adj.)— not successful in getting or doing (something)
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Lesson Agenda/Overview

| Student-Facing Agenda % of Lesson
Standards & Text:

e Standards: R1.11-12.6, W.11-12.9.b, L.11-12.3.3, L.11-12.4.a

e Text: The Souls of Black Folk by W.E.B. Du Bois, Chapter 1: “Of Our Spiritual
Strivings,” paragraphs 6—7

Learning Sequence:

1. Introduction of Lesson Agenda 1. 10%
2. Homework Accountability 2. 10%
3. Masterful Reading 3. 5%
4. Reading and Discussion 4. 60%
5. Quick Write 5. 10%
6. Closing 6. 5%

Materials

e Student copies of the 11.2 Common Core Learning Standards Tool (refer to 11.2.1 Lesson 1)

e Student copies of the Rhetorical Impact Tracking Tool (refer to 11.2.1 Lesson 6)—students may need

additional blank copies

e Student copies of the Short Response Rubric and Checklist (refer to 11.2.1 Lesson 1)

Learning Sequence

How to Use the Learning Sequence

Symbol Type of Text & Interpretation of the Symbol

10% Percentage indicates the percentage of lesson time each activity should take.
Plain text indicates teacher action.
sy::;ol Bold text indicates questions for the teacher to ask students.
Italicized text indicates a vocabulary word.
3 Indicates student action(s).
- Indicates possible student response(s) to teacher questions.
® Indicates instructional notes for the teacher,
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Activity 1: Introduction of Lesson Agenda 10%

Begin by reviewing the agenda and the assessed standard for this lesson: RI.11-12.6. Students read
paragraphs 6—7 of “Of Our Spiritual Strivings,” and analyze how Du Bois’s use of rhetoric develops his
point of view.

» Students look at the agenda.

@ Students were introduced to RI.11-12.6 in 11.1.3.

Instruct students to take out their copies of the 11.2 Common Core Learning Standards Tool. Inform
students that in this lesson they begin to work with a new standard: L.11-12.3.a. Ask students to
individually read this standard on their tools and assess their familiarity with and mastery of it.

(D Consider providing students with the following definition: syntax means “the way in which words

are put together to form phrases, clauses, or sentences.”

» Students read and assess their familiarity with standard L.11-12.3.a.

Instruct students to talk in pairs about what they think the standard means. Lead a brief discussion
about the standard.

® Student responses may include:

o Arranging words and phrases in different ways to create different effects when writing.
o Analyzing how different authors combine words and phrases in different ways.

Activity 2: Homework Accountability 10%

Instruct students to talk in pairs about how they applied the focus standard RI.11-12.5 to their
Accountable Independent Reading (AIR) texts. Lead a brief share out on the previous lesson’s AIR
homework assignment. Select several students (or student pairs) to explain how they applied their focus
standard to their AIR texts.

» Students (or student pairs) discuss and share how they applied the focus standard R1.11-12.5 to
their AIR texts from the previous lesson’s homework.

Instruct students to take out their responses to the previous lesson’s homework assignment. (Preview
and annotate paragraphs 6—7 of “Of Our Spiritual Strivings.” Box any unfamiliar words, look up their
definitions, and choose the definition that makes the most sense in context and write a brief definition
above or near the word in the text.) Instruct student pairs to share and discuss their annotations.

® Student annotations may include:
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o Boxes around “the swarthy spectre” (par. 6) and “the Nation’s feast” (par. 6). What is a
“swarthy spectre,” and what is “the Nation’s feast?”

o Stars by “the American Negro for two centuries” (par. 6), because this seems like an
important fact to note, and “Emancipation was the key to a promised land” (par. 6), because
Emancipation was an important historical event.

o Exclamation point by “Emancipation” (par. 6), because this reference connects to the first
time Du Bois mentions Emancipation in paragraph 5.

o Question marks by the sections “Shout, O children! Shout, you’re free! / For God has
brought your liberty!” (par. 6) and “Take any shape but that, and my firm nerves / Shall
never tremble!” (par. 6) because these sections are separated from the rest of the
paragraph and it is not clear why.

@ This annotation supports students’ engagement with W.11-12.9.b, which addresses the use of

textual evidence in writing.

Instruct student pairs to share and discuss the vocabulary words they identified and defined in the
previous lesson’s homework.

&® Students may identify the following words: villainies, exhortation, refrain, plaintive, cadences,

swarthy, spectre, accustomed, in vain, unbounded.

® Definitions are provided in the Vocabulary box in this lesson.

Activity 3: Masterful Reading 5%

Have students listen to a masterful reading of paragraphs 6—7 of “Of Our Spiritual Strivings” (from
“Away back in the days of bondage” to “by the simple ignorance of a lowly people”).

» Students follow along, reading silently.

@ Differentiation Consideration: Consider posting or projecting the following guiding question to
support students in their reading throughout this lesson:

Explain the connection Du Bois makes between Emancipation and the “promised land” (par. 6).

Activity 4: Reading and Discussion 60%

Instruct students to form small groups. Post or project each set of questions below for students to
discuss. Instruct students to continue to annotate the text as they read and discuss.
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Explain to students that throughout the discussion, they should note Du Bois’s use of rhetoric on their
Rhetorical Impact Tracking Tools. Explain to students that the use of the tool informs their responses for

the lesson assessment.
» Students listen.

Instruct student groups to read from “Away back in the days of bondage” to “Shout, you're free! / For
God has brought your liberty!” (par. 6) and answer the following questions before sharing out with the

class.

G Differentiation Consideration: Consider providing students with the following definitions: bondage
means “the state of being a slave,” divine means “relating to or coming from God or a god,” sorrow
means “a feeling of sadness or grief caused especially by the loss of someone or something,”
prejudice means “an unfair feeling of dislike for a person or group because of race, sex, religion,
etc.,” wearied means “lacking strength, energy, or freshness because of need for rest or sleep,” and

liberty means “the power to do or choose what you want to.”

» Students write the definitions of bondage, divine, sorrow, prejudice, wearied, and liberty on
their copy of the text or in a vocabulary journal.
(@ Differentiation Consideration: If students are unfamiliar with Du Bois's references to the “wearied
Israelites” (par. 6), consider explaining that this is a Biblical reference to a displaced group of former
slaves who wandered for 40 years before arriving at land promised to them by God (often referred

to as the “Promised Land”).

What is the impact of beginning paragraph 6 with “Away back in the days of bondage”?

& Du Bois sets up a contrast between the past and the present, between “the days of” (par. 6)
slavery and the present time period after Emancipation.

How does Du Bois explain what “Freedom” (par. 6) meant to African Americans? What is the impact
of this explanation?
& Du Bois explains “Freedom” as a religious or “divine event” that African Americans
“worshipped” for “two centuries” (par. 6). By connecting “Freedom” to the “divine” (par. 6), Du

Bois relates the power of freedom to the power of God. African Americans worshipped
“Freedom” as a solution to their problems or “the end of all doubt and disappointment” (par. 6).

How does Du Bois use allusion and imagery in paragraph 6 to further develop his point of view about
“Freedom”?

&® Student responses may include:

o Du Bois further develops his point of view that “Freedom” is a “divine event” (par. 6) for
African Americans with an allusion that compares African American Emancipation to the
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Biblical account of the Israelites’ Promised Land. Du Bois states “Emancipation was the key
to a promised land of sweeter beauty than ever stretched before the eyes of wearied
Israelites” (par. 6).

o Du Bois strengthens this connection between “Freedom” (par. 6) and religion when he
speaks of “the God he implored” as having “Freedom in his right hand” (par. 6). This imagery
further explains that “Freedom” (par. 6) was so vitally important that African Americans
passionately begged God with “tears and curses” (par. 6) for the “Freedom in his right hand”

(par. 6).

What could implored mean in this context?

®& Because African Americans “implored” “God” for “Freedom” (par. 6), impfored could mean
having asked or begged for something very seriously or emotionally.

@® Consider drawing students’ attention to their application of standard L.11-12.4.a through the
process of determining the meaning of a word through context.

Explain that Du Bois’s religious allusions could be considered examples of appeals to ethos, a rhetorical
device that can be defined as an appeal to a listener or reader’s conscience or sense of what is right or
ethical. His use of religious allusions could also be considered examples of appeals to pathos, a
rhetorical device that can be defined as efforts to sway a reader’s or listener’s opinion by depicting
issues in a way that persuades them to feel a certain way about an issue.

Instruct students to use their Rhetorical lmpact Tracking Touls to record these definitions and examples
of ethos and pathos.

» Students record the definitions and examples of ethos and pathos.

What is the impact of Du Bois’s use of parallel structure to describe slavery?

& The words “of all” (par. 6) are repeated in each phrase Du Bois uses, just as the structure of each
phrase is repeated (“the sum of all villainies,” “the cause of all sorrow,” “the root of all
prejudice” (par. 6)). Du Bois’s use of parallel structure establishes slavery as the greatest of
“villainies” (crime), “sorrow” (sadness), and “prejudice” (unjust treatment) (par. 6), and it shows
how all three descriptions are equally terrible consequences of slavery.

® Differentiation Consideration: To support comprehension, consider posing the following scaffolding
question:
How does Du Bois describe slavery in this excerpt?

& Du Bois describes slavery as the opposite of “Emancipation” (par. 6). Slavery is “the sum of all

villainies, the cause of all sorrow, the root of all prejudice” (par. 6).
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Instruct students to reread from “In song and exhortation swelled one refrain” to “you’re free! / For God
has brought your liberty!” (par. 6).

What effect does Du Bois create through his use of syntax and punctuation in this section?

& Studentresponses may include:

o Du Bois varies the punctuation and sentence length in this section of text in order to build a
feeling of excitement and heightened emotion. He breaks up longer sentences into shorter
bursts of connected thoughts using dashes, and finally quotes an inspirational spiritual
about freedom that contains repeated exclamation points.

o Inthe phrases, “Shout, O children! Shout, you’re free!” and “For God has brought your
liberty!” (par. 6) Du Bois uses an exclamation point to establish a tone of excitement or
thrill. This tone mirrors the joy African Americans felt when they finally obtained
Emancipation after two centuries of enslavement.

@ Explain to students that the lines “Shout, O children! Shout, you’re free! / For God has bought your
liberty!” (par. 6) are from a “Negro spiritual” (a type of religious song originating among African
American slaves in the American South) entitled “Shout, O Children!”

Explain that the way in which Du Bois’s syntax, or the ways in which he arranges words and phrases in
these sentences, is an example of a rhetorical device known as varied syntax, and can be defined as
changes in sentence length, style, or complexity for stylistic effect.

@ Consider drawing students’ attention to their application of standard L.11-12.3.a through their

analysis of Du Bois’s use of syntax.

Instruct students to record this definition and example of varied syntax on their Rhetorical Impact
Tracking Tools.

Lead a brief whole-class discussion of student responses.

Instruct student groups to read from “Years have passed away since then” to “by the simple ighorance
of a lowly people” (par. 6-7) and answer the following questions before sharing out with the class.

(i Differentiation Consideration: Consider providing students with the following definitions: vastest
means “greatest in size, amount, or extent” and unattained means “not successful in getting or

doing (something).”

b Students write the definitions of vastest and unattained on their copy of the text orin a

vocabulary journal.

Whose “national life” (par. 6) does Du Bois refer to in the first sentence of this excerpt?
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& Du Bois refers to African Americans after Emancipation. “Forty years” (par. 6) have passed since
African Americans were enslaved and they are now citizens who have a “national life” (par. 6).

What is the impact of the phrase “and yet” (par. 6) in this sentence?

@& The phrase “and yet” (par. 6) indicates that although many years “of renewal and development”
(par. 6) have passed since Emancipation, there is still something that remains unchanged
despite this passage of time.

What does the “swarthy spectre” (par. 6) represent?

& The “swarthy spectre” represents unresolved issues regarding slavery in “the Nation” (par. 6).
Slavery’s ghost, or “spectre” (par. 6) is the oppression that “sits in its accustomed seat” (par. 6)
continuing to haunt and plague “the Nation” as the “vastest social problem” (par. 6) despite the
fact that slavery was abolished “forty years” (par. 6) before. Du Bois uses this imagery to
represent that the spirit of slavery is still very much alive, despite the fact that slavery has been
abolished.

@ Differentiation Consideration: If students need additional scaffolding to make meaning of the
phrase “swarthy spectre” (par. 6) consider providing the following questions:
What does the word sworthy mean in this sentence?

® Swarthy refers to dark skin colorin this sentence.

What does the word spectre mean in this sentence?

® Spectre refersto a ghost in this sentence.

What is the impact of combining the two words in this sentence?

® The combination of the words “swarthy” and “spectre” (par. 6) in this sentence imply a dark-
skinned ghost (something that was once alive and now haunts or visits the living).

How does this phrase affect your understanding of this sentence?

@& Du Bois uses the phrase to suggest that slavery is neither dead nor alive—it is like a ghost that

continues to haunt the nation.

@ Differentiation Consideration: Consider informing students that Du Bois’s use of the word spectre
and his reference to the “feast” and the “seat” in the first sentence of this excerpt are allusions to
Shakespeare’s play Macbeth, which students read in 10.4.2. The quote “Take any shape but that,
and my firm nerves / Shall never tremble!” (par. 6) also comes from Macbeth.
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What does the phrase “accustomed seat” suggest about the “national life” (par. 6) of African
Americans?
& Du Bois’s reference to their “accustomed seat” (par. 6) acknowledges that slavery still occupies

the same position as it always did in America. Life for African Americans has changed very little;
their enslaved past still influences their life, and continues to be a “social problem” (par. 6).

What makes African Americans cry to the nation’s “social problem” “in vain” (par. 6)?

® African Americans cry to “[t]Jake any shape but that, and my firm nerves / Shall never tremble!”
is “in vain” (par. 6), because nothing has changed for them. Despite “forty years of renewal and
development” (par. 6) after Emancipation, the social problem still exists and is the largest issue

facing “the Nation” (par. 6).

How does Du Bois refine the central idea of “the problem” (introduced in paragraph 1) through the
metaphor of the “spectre”?

& Student responses may include:

o Du Bois introduces the idea of the problem in paragraph 1 as an individual experience.
People from “the other world” consider Du Bois “a problem” (par. 1), because of the color of
his skin. In paragraph 6, Du Bois refines the idea of the “problem” in the phrase “we cry to
this our vastest social problem.” Du Bois’s use of “our” (par. 6) in this statement suggests
that the “problem” (par. 1, 6) is not just an individual issue for him, it belongs to all African

Americans.
o Du Bois's description of this problem as “social” (par. 6) develops the idea that the problem

affects all of society, rather than just individuals.
o Du Bois's choice of the word “vastest” (par. 6) suggests that this problem is the largest of

the country's social problems.

@ Differentiation Consideration: If students struggle with this analysis, consider posing the following
scaffolding questions:
What is the “problem” (par. 6) that Du Bois refers to in this section of text?

® Du Bois refers to the “vastest social problem” of “the Nation” (par. 6).

How does this relate to the “problem” that Du Bois describes in paragraph 1?

® Du Bois introduces the idea of the problem in paragraph 1 as an individual experience. People
from “the other world” consider Du Bois to be “a problem" (par. 1) because of his skin color. In
paragraph 6, Du Bois suggests that the "problem" is not just an individual issue for him. This
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problem belongs to all African Americans because it is a “social problem” (par. 6) that the entire

nation has to deal with.

What does Du Bois mean by the phrase “[t]he Nation has not yet found peace from its sins” (par. 7)?

& Tofind “peace from its sins” (par. 7) implies a sense of correcting the wrongs or “sins” of slavery
(par. 7), so this phrase refers to the reality that “the Nation[’s]” “vastest social problem” (par. 6)
has not been solved—African Americans have been Emancipated but are not truly free.

@ Consider providing the following optional extension question to deepen students’ understanding of

Du Bois’s use of rhetoric:

What is the impact of Du Bois’s use of rhetoric in the sentence beginning “The Nation has not yet
found peace from its sins” (par. 7)?

& Student responses may include:

Du Bois uses paraliel structure to connect the ideas of “peace” and “freedom” (par. 7). By
using the same structure in each independent clause of this sentence, Du Bois presents the
idea that “[t]he Nation” finding “peace” for its “sins” (par. 7) or its “vastest social problem”
(par. 6) is directly tied to African Americans finding complete “freedom” (par. 7}, which
implies that one cannot happen without the other.

Du Bois repeats the phrase “has not yet found” (par. 7). This repetition contributes to the
power of the text, because it emphasizes that the legacy of slavery stitl lives onin America,

and prevents African Americans and the Nation from finding peace.

@ Explain to students that Du Bois uses a rhetorical device called repetition when he repeats the
phrase “has not yet found” (paragraph 7), which is when an author says or writes something more
than once. Direct students to use their Rhetorical Impact Tracking Tool to record this example of

repetition.

» Students record this example of repetition on their Rhetorical Impact Tracking Tools.

What is “the shadow of a deep disappointment” (par. 7) to which Du Bois refers?

® “[Tlhe shadow of a deep disappointment” is “the unattained ideal” (par. 7) of true freedom that
African Americans still do not have despite “the good [that] may have come in [the] years of

change” (par. 7) since Emancipation.

@ Differentiation Consideration: If students struggle, consider posing the following scaffolding

question:

What does Du Bois mean by the phrase “the unattained ideal was unbounded” (par. 7)?
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® Based upon Du Bois’s emphasis on freedom through Emancipation in the excerpt, “the
unattained ideal” (par. 7) refers to freedom because it is the “ideal” (par. 7) African Americans
want but do not yet have. “Unbounded” (par. 7) indicates something without bounds, so the

phrase “unattained ideal was unbounded” (par. 7) could refer to freedom without bounds.

® Students may be unfamiliar with the expression “save by” (par. 7) in this sentence. Consider

explaining that this is similar to saying “except for.”

Why is the “disappointment all the more bitter” (par. 7)? How does this explanation advance Du
Bois’s point of view?

& Student responses should include:

o According to Du Bois, the “disappointment” of Emancipation is “all the more bitter” or
difficult to accept because “the simple ighorance” of African Americans has kept them from
“unbounded” (par. 7), or complete, freedom.

o This explanation advances Du Bois’s point of view that Emancipation legally freed African
Americans from slavery, but did not give them their “promised land” (par. 7) of freedom.
Consequently, a “shadow of a deep disappointment” (par. 7) rests upon them.

o In paragraph 7, Du Bois refers to African Americans’ lack of true freedom as the “unattained
ideal” and describes the effects of this lack as a “shadow of a deep disappointment” that
“rests” on the African American people. This paragraph establishes Du Bois’s idea that
Emancipation set African Americans free from slavery, but did not give them freedom.

Lead a brief whole-class discussion of student responses. Remind students to record notes and ideas
from this excerpt on their Rhetorical Impact Tracking Tools.

Activity 5: Quick Write 10%
Instruct students to respond briefly in writing to the following prompt:
How does Du Bois use rhetoric in paragraphs 6-7 to further develop his point of view on freedom?

Instruct students to look at their annotations to find evidence. Ask students to use this lesson’s
vocabulary wherever possible in their written responses and to develop the topic through the use of
well-chosen, relevant, and sufficient evidence that is appropriate to the audience’s knowledge of the
topic. Remind students to use their Short Response Rubric and Checklist to guide their written
responses.

» Students listen and read the Quick Write prompt.

® Display the prompt for students to see, or provide the prompt in hard copy.
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@ Consider assessing W.11-12.2.b using the relevant portion of the 11.2.1 Text Analysis Rubric and
Checklist.

Transition to the independent Quick Write.
» Students independently answer the prompt using evidence from the text.

® See the High Performance Response at the beginning of this lesson.

Activity 6: Closing 5%

Display and distribute the homework assignment. For homework, instruct students to add at least two
ideas introduced in paragraphs 6—7 of “Of Our Spiritual Strivings” to their Ideas Tracking Tools and
determine one central idea. Additionally, instruct students to conduct a brief search on the website
http://www.history.com/ (Search terms: “Reconstruction”; “Compromise of 1877”) for information
about the following events and groups that Du Bois mentions in paragraph 8: the Ku-Klux Klan, carpet-
baggers, Reconstruction, the 15" Amendment to the U.S. Constitution, and “the revolution of 1876” also
referred to as “The Compromise of 1877,” and write a short description of each.

» Students follow along.

Homework

Based on your analysis in this lesson, add at least two ideas introduced in paragraphs 6-7 to your Ideas
Tracking Tool and determine one central idea.

Additionally, conduct a brief search for information about the following events and groups that Du Bois
mentions in paragraph 8: the Ku-Klux Klan, carpet-baggers, Reconstruction, the 15" Amendment to the
U.S. Constitution, and “the revolution of 1876,” also referred to as “The Compromise of 1877” (see the
website http://www.history.com/ (Search terms: “Reconstruction”; “Compromise of 1877")). Write a

short description of each.
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